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ABSTRACT

Under the umbrella of VUCA-world and growing international competition, the human
factors are playing more important role in higher education [9], [18]. Innovative teaching
methods and formative assessment are significant transformational part of this process [24].
No doubt, teaching and learning methodology and assessment has strong coherency [19]. This
presentation focuses on the relationship between innovative teaching methods and formative
assessment. In the first part of the presentation, the philosophical phenomena of this process
comes from John Dewey ‘learning by doing’ principle [8]. Thus, innovative teaching methods
have strong impact of different types of interactions and broader meaning of learning,
especially problem-, project- and inquiry-based learning [15]. Formative assessment focuses
on following students’ progression and continuous feedback changing feedback culture in
the teaching and learning process [29], [30]. Obviously, there are strong coherence between
innovative teaching methods and formative assessment. In the second part of the presentation,
the case study from Budapest Metropolitan University gives evidences to this required
relationship giving best practices on innovation and formative assessment. Finally, at the end
of the presentation, opened conclusion has dilemmas and questions.
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1  CONTEXT

No doubt, innovation is the fundamental engine of rethinking and
restructuralization on higher education. Last two decades, there has been growing
interests in innovation on teaching and assessment in higher education in order
to promote lifelong learning [11], [12], [17], [28]. As Walder stated, “In a complex
socio-political-economic academic context, pedagogical innovation unquestionably
prevails as one of the solutions to the challenges faced by today’s university. It is
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a mediator for change and adaptation, marked more by human interaction than
technique, supporting students and facilitating learning and teaching” [28].

Innovation, on the one side, is a noun, a new method, idea or product. But, on the
other side, which is more relevant to this paper, innovation is a verb. Namely, the
action or process of innovating something. From the point of pedagogical innovation,
we need to see the context of the topic at three levels. At the individual level (students
or teachers), innovation is based on reskilling, renewing skills, in order to strengthen
professionalism and personal mastery. At the team level, innovation is related to
effective cooperation and high-quality project work, which has been resulted
collaborative professionalism [13].

“Collaborative professionalism is about how teachers and other educators
transform teaching and learning together to work with all students to develop
fulfilling lives of meaning, purpose, and success” [13].

Collaborative professionalism, from the point of pedagogical innovation, is
based on collaborative learning, teaching and assessment. At the organizational
level, innovation with strong coherency on creativity and collaboration is the
effective transformation to professional learning communities [16], [23]. Basically,
collaboration is the fundamental phenomenon of innovation and creativity.

Under the umbrella of, on the one hand, VUCA-world (Volatile, Uncertain, Complex,
Ambiguous) and growing international competition, the human factors are playing
more important role in higher education [9], [18]. Innovation plays a significant
supporting role between uncertainty and certainty in the context of knowledge
creation and creativity development [17]. On the other hand, knowledge economy
and skill gap, the challenge of innovation in higher education is a relevant hot topic,
especially from the needs of renewing teaching methods and assessment functions.
In the first approach, the meaning of innovation is technological progress under the
context of science and technology. In the second approach, which is more relevant
of our topic, pedagogical innovation is “characterized by an intentional action that
aims to improve university students’ learning in a sustainable manner” [27]. In this
sense, the traditional teacher- and teaching-centered higher education has changed
to the learner- and learning-centered approach. In fact, learning- or student-centered
approach is related to the expansion of higher education in order to promote lifelong
learning. In other words, active learning, effective learning strategies, and qualitative
knowledge construction and creative knowledge transfer come to the front, which
have impact on teaching and assessment as well. One of the biggest challenges is
how can higher education institutions handle and transform the above-mentioned
changes and processes with the invariable beliefs of learning and knowledge, which
have based on memorization, simple repetition, concentration, passive listening
and giving knowledge via lecturing. On the contrary, active learning and learner
means more emphasis on personalized and collaborative learning focusing on
interactions, experience- and problem-based learning via projects. In other words,
this is a paradigm shift, from the content- to the competency-based higher education,
where learning and learner comes into prominence [20]. In fact, this paradigm shift
has enormous impact on changing teaching (methods, roles, etc.), but parallel to this
process, it is related to rethink assessment as well.

No doubt, the horizontal strategy of higher education in the 21st century is
teaching and assessment for learning. This is the contextual frame, where innovative
teaching methods and formative assessment work together in practice. In other
word, teaching and learning methodology and assessment has strong coherency [19].
Learning, teaching and assessment process has impact on teaching methodology and
learning strategies prioritizing self-directed learning and metacognition. In simple
words learners are responsible their own learning [20].
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The philosophical phenomena of this process comes from John Dewey ‘learning
by doing’ principle [8]. Thus, innovative teaching methods have strong impact of
different types of interactions and broader meaning of learning, especially problem-,
project- and inquiry-based learning [15]. Parallel to, it necessary to turn to complex
view of learning, teaching and assessment. According to Hattie “the importance of
the intent to teach and intentional alignment across decisions about the knowing-
that, knowing-how, and knowing-with aspects of curricula. Thus, the importance
of learning of cognitive task analysis, optimal teaching interventions, and the
assessment or evaluating strategies” [14]. From the point of learning-centered higher
education, on the one hand, learners need to reflect their own learning, increasing
awareness of effective learning strategies following progression via portfolio or self-
assessment. On the other hand, these needs are related to teachers’ profession as well.

Thus, growing needs of innovation has economic and pedagogical pillars. Turning
back the growing needs of closing skill gap, Olson states:, “In 2012, McKinsey &
Company forecasted a troubling outlook on the labor market through the year 2020.
The report highlighted three talent shortages across the globe: nearly 40 million
too few college educated workers in the global labor market; a 45 million shortfall
of workers with secondary and vocational education in developing countries; and
up to 95 million workers that lack the skills needed for employment in advanced
economies” [21].

As labour markets are dynamic and focusing on raising the output of educational
systems, so companies would continue to access the talent they need to sustain growth
and create opportunities” [10]. The World Economic Forum and Tata Consultancy
Services also analysed the data, opportunities and actions of closing the skill gap,
focusing on the needs of skilling, reskilling and upskilling [6]. In this sense, the
answer of higher education is significant, namely strengthening competency-based
education via mastery of skills and adaptive teaching methods. As the above-
mentioned White Paper concluded from the educational point: “Current education
policies should be reformed to place greater emphasis on mastery of skills over
gaining qualifications. This includes an evolution in the curriculum as well as the
modes of instruction to meet the dynamic demands of the new economy” [6].

The key question is: Can higher education systems change and transform dynamic
and adaptive ways as labour market?

The needs and enormous challenge is given, but the traditional culture of
higher education has huge discrepancy. Obviously, that revision of curriculum is
a significant step in order to close the skill gap. Additionally, in the first approach,
this is a significant step to increase dynamism and adaptability of higher education.
Especially when the strategy focuses on learner- and learning-centered education,
the curricula have changed from the former aim-orientation, input-oriented,
content-based approach. Output-focused, especially learning outcomes, competency-
based curriculum design comes to the front. Worthy of note, that from the needs
of dynamism and adaptability of higher education, the most important changing
parts of curriculum from the pragmatic point are (i) learning strategies and activities
promoting self-directed learning, learning to learn and collaborative learning;
(i) innovative teaching methods and (iii) diagnostic and formative assessment. As a
result curriculum is a process and not a product, de facto it is planning for learning.
In other words, curriculum is not a noun, it is a verb: “We have reconceived the
curriculum; it is no longer only a noun. It is also a verb: currere” [22].

Planning for learning, the process-oriented curriculum, is a broader meaning
of curriculum is related to transformation and complexity of higher education. The
vertical transformation of the curriculum, from the first perspective, is based on
some philosophical foundations and ideologies of education and the curriculum.
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Evident, that pragmatism and existentialism can handle the changes and the dynamic,
adaptive process with the interaction of the individual and the changing social
environment. In other words: “The curriculum reflects on the interaction between
the learner and the environment, thus it results in the construction of meaning” [26].

Last, but not least, curriculum planning is a consistent part of a continuous
circle, which is an innovative and creative process. Just imagine an innovation-
based triangle, which has three relevant peaks: curriculum design, learning and
teaching development and assessment. From the input-oriented approach, changing
the culture and mindset of curriculum planning, learning- and learner-centered
curriculum means conscious structuralization of learning outcomes, competencies
(knowledge, skills and attitudes), learning activities, teaching strategies, tools and
assessment. In other words, changing the curriculum planning from the previous
content- to the competency-based approach, where learning and learners come to
the front. One of the biggest challenges, that, in the competency-based curriculum,
curricular content is the tool for development [5].

Frequently, rethinking and restructuralization of higher education is starting
with revision of curriculum planning, which is an input-oriented approach, where
the teaching and learning aims play an important role. But, from the output view,
the significant and effective starting steps of this process to change the functions of
assessment, especially from summative to formative assessment comes to the front,
which affects the innovative teaching methods.

As Black and Wiliam defined, “...formative assessment when the evidence is
actually used to adapt the teaching to meet student needs” [1].

Formative assessment is for learning under the umbrella of “raising the
standards of learning” [1]. The other frequent used short definition is assessment
for learning [1], [2], [3], [30].

No doubt, formative assessment promoting learning with following students’
progression using rubrics, personalized learning diary and learning portfolio. But
turning back to the original definition of formative assessment, we need to see the
required coherence between assessment and teaching.

“Teachers need to know about their pupils’ progress and difficulties with learning
so that they can adapt their own work to meet pupils’ needs — needs that are often
unpredictable and that vary from one pupil to another. Teachers can find out what
they need to know in a variety of ways, including observation and discussion in the
classroom and the reading of pupils’ written work” [1].

Focusing on higher education, from the above-mentioned process, formative
assessment and innovative teaching methods have enormous impact to students’
learning. Finally yet importantly, closing the skill gap systematically. Innovative
teaching methods and formative assessment are significant transformational part of
this process [24]. The feasible and required coherency between formative assessment
and innovative teaching methods is based on, among others, continuous response
and feedback [4]. In other words, higher education institutions have different
feedback culture, using responses and feedback for improving and innovation of
learning and teaching.

Parallel to this changing feedback culture, using evidences via adaptive teaching
“to meet student needs” is starting with diagnostic assessment.

“There is no sharp distinction between formative and diagnostic assessment,
nor does a universal definition for diagnostic assessment exist. However, it is
usually described as a kind of assessment which focuses on problems, explores
possible difficulties, assesses if students are prepared for a learning task, and
thus may measure prerequisite knowledge as well” [7].
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In this sense, turning back to the above-mentioned innovation-based triangle,
which has three relevant peaks: curriculum design, learning and teaching
development and assessment. Sharing the aims and expectation in order to “adapt
the teaching to meet student needs”, mapping students’ prior knowledge, using self-
evaluation diagnosing students’ strengths and weaknesses and making pre-test (then
at the end of the semester post-test) measuring personal components. Later following
the progression is the significant starting point in the beginning of the semester.
In this perspective, we have many diagnostic data for improving learning via
innovative teaching methods such as brainstorming, making mind maps, using place
mat, organizing projects, working in cooperative teams, debating and questioning.

2  PRACTICE

In Budapest Metropolitan University at BA and MA levels, there are several
innovation-based courses, which have evidences on the above-mentioned required
coherency between innovative teaching methods and formative assessment. For
instance, the project-based course Social Studies, which is focusing on problem-,
project- and inquiry-based learning. Turning back to the above-mentioned
innovation-based triangle: curriculum design, learning and teaching development
and assessment, in the case of this course, curriculum development has based on
collaboration. The teachers share, firstly, their visions of teaching and learning,
experience on content and competencies, last but not least, assessment. They discuss
a lot about the purpose of the subject and learning outcomes in order to define
some basic competencies, which have transversal function and phenomenon on the
process of learning and teaching at the semester. The purpose of the subject and
learning outcomes are as follows.

The students be able to evaluate the advantages and difficulties of project work.
On the other hand, students be able to diagnose the social problems and be able
to focus on them. The learning outcomes are students be able to compare and
discuss different problem fields and potential project topics in an evidence-based
professional way. Students be able to make collaborative research plan (planning
and development), be able to make documents and evaluation about the progression
of the project. Students be able to understand the advantages and difficulties
of qualitative research methods. At the end of the course, students be able to
cooperate, to work in collaborative project work. Students be able to do collaborative
presentations and evaluation on the project work. Students be able to reflect own
project work and reflect others work. At the end of the course, students be able to
solve problems in a creative way, be able to listen and understand others opinion,
make conscious decisions.

The developmental basic competencies are communication, cooperation and
creativity. Basically, this is a competency-based approach of curriculum planning,
but the teachers need to define the core content of the course as well.

Introduction, which includes sharing the aims and expectations, mapping
students’ prior knowledge; research methodology; qualitative research methods,
which includes objectivity, validity, reliability, research ethics, research plan,
research questions; sharing and discussion about the potential research
topics, social problems, and research questions; planning, development of project
work, documentation on progressions of project work; sharing and finalizing the
evaluation criteria; presentation of the project work and collaborative assessment;
and closing, summary, and reflexions are all aspects of this approach.

International Journal of Advanced Corporate Learning (iJAC) iJAC [ Vol. 17 No. 3 (2024)


https://online-journals.org/index.php/i-jac

iJAC|Vol. 17 No. 3 (2024)

The Coherence between Innovative Teaching Methods and Formative Assessment in Higher Education

This is an output-based curriculum planning; it means parallel to define learning
outcomes, focusing on students’ portfolio is evident on this process of curriculum
planning. The feasible products that my become part of the students’ portfolio are:
project plan, research progression report, mindmaps, presentations, self-reflective
essays, short films.

Finally, the main character of evaluation of the course is balancing diagnosis,
formative and summative assessment; diagnosis of prior knowledge, interest
and competency strengths with self-evaluation are involved. Regarding after the
progression, evaluation focuses on continuous feedback and assessment of project
plans, progression and presentations on the base of sharing criteria. Evaluation
criteria have two pillars: content and presentation. From the point of content, the
criteria are: relevance, coherency, and consistency. From the pillar of presentation:
visuality, understanding, and creativity are considered.

Turning back to the above-mentioned innovation-based triangle, learning
and teaching development and assessment, it starts with provocative questions
to the students: Why are you here? The students need to formulate their aims and
expectations of the course. No doubt, this process is unusual to the students, but from
the point of evaluation, it gives many evidences on students’ attitudes and way of
thinking. From the formative assessment view, these aims and expectations are going
back at the end of the semester in order to collect some students’ feedback. Under
the umbrella of diagnostic assessment, the next activity is an introductory game,
where students need to know each other. Firstly, they need to introduce themselves
using first name’s letters (not each) to tell each other some personal characteristics.
For instance, my name is Vili, I am very intelligent and innovative. The next part of
the game is introduction your classmates, how can you concentrate other student’s
characteristics. Itisimportant; do not use each letter on your first man for introduction.
Flexibility can promote making creative ideas and respect each other’s as well. From
pedagogical point of view, it is valuable to face to different ways of thinking and
to know your students’ characteristics. At the end of the semester, it is important,
because of following the progression, turning back to these personal characteristics
via self-evaluation checking the changes or potential developmental areas. Next
part of the course is mapping students’ prior knowledge using brainstorming, place
mat and mind map on project or project-based mindset. Brainstorming is based on
collecting first ideas about the project, then using these ideas organizing groups
making place mat. The key question is: Why is project-based mindset is important
in the 21st century. Students (4 of each group) need to answer, firstly, individually
this question, then they discuss together about the common point. Finally, students
need to make a mind map on project answering three questions: (i) What kind of
knowledge do you use in the project work? (ii) What kind of skills are relevant of
your project work? (iii) What kind of attitudes do you have in the project work? We
are making a collaborating mind map making a competency structure of the project-
based work using later these three pillars for following the progression at the of the
semester. On the base of the results of the introductory game, brainstorming, place
mat and mind map, students need to fill in a short self-evaluation for in order to
indicate their strengths and weaknesses of the project work. It is a useful evidence
following their progressions at the end of the semester as well. In order to strengthen
different feedback culture, we negotiate with the students using feedback cups
during the semester. Red cup is for questioning, discussing and evaluating about
the relevant, pragmatic, opened questions. Basically, questions are welcome and
appreciate during the course. Yellow cup is for understanding, students need to
indicate immediately if they do not understand anything. This process requires, on
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the one hand, continuous feedback. On the other hand some differentiated teaching
and methods and students’ tasks. Green cup represents “flow” feeling, when we are
making, presenting, evaluating and celebrating the projects under the creative
atmosphere. Following the progression has two types: first, using diagnostic and
formative assessment, students’ progression comes to the front. Second, writing
Progress Report is focusing on project progression answering some questions at
the middle part of the semester: What we did? What we are going to do? Any risk
factors? How do you see success criteria?

Writing Progress Report requires collaboration and this process is the middle-
term of the project work. Turning to the end of the semester, the project teams
present their work on the shared evaluation criteria using collaborative assessment
and feedback culture. The teams need to make a reflective report summarizing the
main outcomes of the projects, advantages and difficulties of the collaborative work.
Last but not least, individual feedback with summarization of the evidences on
progression and feedback window is closing the semester. Feedback window has
four parts: What did I learn? What about my feeling? Any question? What about
usefulness of the course?

3  CONCLUSION

No doubt, innovative teaching methods and formative assessment has strong
coherency. Basically, assessment has strong, significant feedback to the learning
and teaching process, thus changing the evaluation and feedback culture have
enormous impact of the quality on learning and teaching. In this sense, diagnostic
and formative assessment are the pragmatic and useful function change planning
curricula, learning, and teaching process. From the point of curriculum planning,
this an outcome-based approach, where the learning outcomes and portfolio-
based higher education come to the front. Learning and teaching process focuses
on innovation, creativity, personalized, and collaborative learning. In spite of the
pedagogical added value, the required coherency between innovative teaching
method and formative assessment, at the systematic point, can closing the skill gap
via turning to the competency- and portfolio-based education. Pragmatism and
“learning by doing” philosophy are the fundamental educational strategy in order to
create collaborative feedback culture and promoting learning using diagnostic and
formative assessment effectively.

4  REFERENCES

[1] P. Black and D. Wiliam, “Inside the black box raising standards through classroom
assessment,” Phi Delta Kappan, vol. 80, pp. 139-148, 1998.

[2] P. Black and D. Wiliam, “Assessment and classroom learning,” Assess. Educ. Princ. Policy
Pract. vol. 5, no. 1, pp. 7-74, 1998. https://doi.org/10.1080/0969595980050102

[3] P Black, C. Harrison, C. Lee, B. Marshall, and D. William, Assessment for Learning. Putting
it into practice, Berkshire: Open University Press, 2003.

[4] P. Black, C. Harrison, C. Lee, B. Marshall, and D. Wiliam, “Working inside the black box:
Assessment for learning in the classroom,” Phi Delta Kappan, vol. 86, pp. 8-21, 2004.
https://doi.org/10.1177/003172170408600105

[5] A.L.Costaand R. M. Liebmann, Envisioning Process as Content., California. Corwin Press,
Thousand Oaks, 1997.

International Journal of Advanced Corporate Learning (iJAC) iJAC [ Vol. 17 No. 3 (2024)


https://online-journals.org/index.php/i-jac
https://doi.org/10.1080/0969595980050102
https://doi.org/10.1177/003172170408600105

iJAC|Vol. 17 No. 3 (2024)

(6]

(10]

(11]

(12]

[13]

(14]

(15]

[16]

(17]

(18]

(19]
(20]

(21]

(22]

(23]

(24]

The Coherence between Innovative Teaching Methods and Formative Assessment in Higher Education

Closing the Skills Gap: Key Insights and Success Metrics. White Paper. World
Economic Forum, November 2020. http://www3weforum.org/docs/WEF_GSC_NES_
White_Paper_2020.pdf

B. Csap6 and Gy. Molndr, “Online diagnostic assessment in support of personalized
teaching and learning: The eDia system,” Front. Psychol, vol. 10, p. 1522, 2019. https://
doi.org/10.3389/fpsyg.2019.01522

]J. Dewey, Experience and Education. New York: Macmillan Company, 1938.

H. De Witt, J. Gacel-Avila, E. Jones, and N. Jooste Eds., The Globalization of
Internationalisation, Routledge, London, 2017. https://doi.org/10.4324/9781315657547

R. Dobbs, S. Lund, and A. Madgavkar, “Talent tensions ahead: A CEO briefing,” McKinsey
Quarterly 2012. https://www.mckinsey.com/featured-insights/employment-and-growth/
talent-tensions-ahead-a-ceo-briefing

S.Fraser, “Understanding innovative teaching practice in higher education: A framework
for reflection,” Higher Education Research & Development, vol. 38, no. 7, pp. 1371-1385,
2019. https://doi.org/10.1080/07294360.2019.1654439

A. Gilbert, S. Tait-McCutcheon, and B. Knewstubb, “Innovative teaching in higher
education: Teachers’ perceptions of support and constraint,” Innovations in Education
and Teaching International, vol. 58, no. 2, pp. 123-134, 2021. https://doi.org/10.1080/1470
3297.2020.1715816

A. Hargreaves and M. T. O’Connor, Collaborative Professionalism. Corwin Impact
Leadership Series. Corwin A Sage Company, Thousand Oaks, CA. 2018.

]. Hattie, Visible Learning: A Synthesis of Over 800 Meta Analyses Related to Achievement.
New York: Routledge, 2023. https://doi.org/10.4324/9781003380542

]. Hattie, Visible Learning: The Sequel. A Synthesis of Over 2100 Meta Analyses Relating to
Achievement. New York: Routledge, 2008.

S. M. Hord and W. A. Summers, Leading Professional Learning Communities: Voices from
Research and Practice. Thousand Oaks, CA: Corwin, 2008.

T. L. Jensen, “Back to bildung: A holistic competence-based approach to student
engagement in innovation learning processes in higher education,” in The Creative
University: Contemporary Responses to the Changing Role of the University, B. Lund and
S. Arndt, Eds, Brill | Sense. Creative Education Bookseries, 2018, vol. 7, pp. 50-63.
https://doi.org/10.1163/9789004384149_004

F. Maringe and N. Foskett, “Introduction: Globalization and universities,” in
Globalization and Internationalisation in Higher Education, Continuum International
Publishing Group, F. Maringe and N. Foskett, Eds., London, 2012, pp. 1-15. https://doi.
0rg/10.5040/9781350091122.ch-0001

R.J. Marzano, The Arts and Science of Teaching. ASCD, Alexandria, VA, 2007.

C. Nygaard and C. Holtham, Eds., Understanding Learning-Centred Higher Education.
Copenhagen Business School Press, 2008.

M. P. Olson, A multilateral approach to bridging the global skills gap. Cornell HR Review.
Retrieved from Cornell University, ILR School site: 2015, May 8. http://digitalcommons.
ilr.cornell.edu/chrr/74

W. E. Pinar, What is Curriculum Theory? New York and London: Routledge, Taylor &
Francis, 2012. https://doi.org/10.4324/9781410609793

M. S. Roberts and E. Z. Pruitt, Schools as Professional Learning Communities:
Collaborative Activities and Strategies for Professional Development. Thousand Oaks,
CA: Corwin, 2009.

M. K. Smith and V. Vass, “The relationship between internationalisation, creativity and
transformation: A case study of higher education in Hungary,” Transformation in Higher
Education, vol. 2, no. 1, pp. 1-9, 2017.

International Journal of Advanced Corporate Learning (iJAC)


https://online-journals.org/index.php/i-jac
http://www3.weforum.org/docs/WEF_GSC_NES_White_Paper_2020.pdf
http://www3.weforum.org/docs/WEF_GSC_NES_White_Paper_2020.pdf
https://doi.org/10.3389/fpsyg.2019.01522
https://doi.org/10.3389/fpsyg.2019.01522
https://doi.org/10.4324/9781315657547
https://www.mckinsey.com/featured-insights/employment-and-growth/talent-tensions-ahead-a-ceo-briefing
https://www.mckinsey.com/featured-insights/employment-and-growth/talent-tensions-ahead-a-ceo-briefing
https://doi.org/10.1080/07294360.2019.1654439
https://doi.org/10.1080/14703297.2020.1715816
https://doi.org/10.1080/14703297.2020.1715816
https://doi.org/10.4324/9781003380542
https://doi.org/10.1163/9789004384149_004
https://doi.org/10.5040/9781350091122.ch-0001
https://doi.org/10.5040/9781350091122.ch-0001
http://digitalcommons.ilr.cornell.edu/chrr/74
http://digitalcommons.ilr.cornell.edu/chrr/74
https://doi.org/10.4324/9781410609793

Vass

[25] The Future of Jobs Report 2020, World Economic Forum, October 2020. http://www3.
weforum.org/docs/WEF_Future_of_Jobs_2020.pdf

[26] V. Vass, The Transformation and Complexity of the Curriculum. The curriculum as a
product and/or a process? ERUDITIO — EDUCATIO, vol. 13, no. 3, pp. 5-12, 2018. http://
e-eruditio.ujs.sk/archive/2018-11-26_EE_2018_3_NYOMDAKESZ_Belivek.pdf

[27] A. M. Walder, “The concept of pedagogical innovation in higher education,” Education
Journal, vol. 3, no. 3, pp. 195-202, 2014.

[28] A. M. Walder, “Pedagogical innovation in Canadian higher education: Professors’
perspectives on its effects on teaching and learning,” Studies in Educational Evaluation,
2016. https://doi.org/10.1016/j.stueduc.2016.11.001

[29] D.Wiliam, “What is assessment is for learning?” Studies in Educational Evaluation, vol. 37,
no. 1, pp. 3-14, 2011. https://doi.org/10.1016/j.stueduc.2011.03.001

[30] D. Wiliam and M. Thompson, “Integrating assessment with learning: What will it
take to make it work?” in The Future of Assessment: Shaping Teaching and Learning,
C. A. Dwyer, Ed., Mahwah, NJ: Lawrence Erlbaum Associates, 2007, pp. 53-82. https://
doi.org/10.4324/9781315086545-3

5 AUTHOR

Vilmos Vass is a College Professor of Education Science and a teacher of
Hungarian language and literature, history, and pedagogy. He has been teaching
in schools and universities for 41 years. He is a board member of several national
and international associations. Between 2004 and 2010, he was a member of the EU
Key Competences Cluster. In 2003 and 2007, he was the head of the revision of the
National Core Curriculum and the Implementation Board. He is a member of the
Editorial Board of 14 national and international journals. He now works at Budapest
Metropolitan University, Hungary. He is the senior scientist of the University of Pécs
Faculty of Cultural Sciences, Education and Regional Development and a college
professor at Obuda University. He is the author or co-author of nearly 200 Hungarian
and English language publications. His research areas and recent publications focus
on learning-centred curriculum theory and creative knowledge transfer (E-mail:
vvass@metropolitan.hu).

International Journal of Advanced Corporate Learning (iJAC) iJAC [ Vol. 17 No. 3 (2024)


https://online-journals.org/index.php/i-jac
http://www3.weforum.org/docs/WEF_Future_of_Jobs_2020.pdf
http://www3.weforum.org/docs/WEF_Future_of_Jobs_2020.pdf
http://e-eruditio.ujs.sk/archive/2018-11-26_EE_2018_3_NYOMDAKESZ_Belivek.pdf
http://e-eruditio.ujs.sk/archive/2018-11-26_EE_2018_3_NYOMDAKESZ_Belivek.pdf
https://doi.org/10.1016/j.stueduc.2016.11.001
https://doi.org/10.1016/j.stueduc.2011.03.001
https://doi.org/10.4324/9781315086545-3
https://doi.org/10.4324/9781315086545-3
mailto:vvass@metropolitan.hu

