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Abstract—In the current conditions of rapid development of science and 

technology, the development of communicative skills in a foreign language at a 

high level is relevant, which indicates the need to improve them through listening 

and speaking activities. The aim is to assess the level of students' communicative 

skills when learning a foreign language on the basis of which the effectiveness 

of listening and speaking activities in developing students' communicative skills 

when learning a foreign language can be justified. The survey was conducted 

among teachers and students of the Far Eastern Federal University (Russian 

Federation); it included thirty-five university teachers and 240 first and second 

year students aged 18-20 years. The results were based on the fact that the 

teachers confirmed the students' poor communicative skills and emphasized 

various speaking activities in the study of a foreign language. The experimental 

phase of the study, focusing on the implementation of the instructional model, 

showed that in the experimental group, there was a rapid decrease in the number 

of students with a low level of proficiency (from 25% to 11%) and an increase in 

the number of students with a high (up to 36%) and medium (up to 51%) level of 

proficiency. The practical importance of the study is explained by the possibility 

of using the developed tests to determine the level of students' communication 

skills, and the developed program can be used to develop and improve listening 

and speaking skills. Prospects for further research can be based on the possibility 

of defining the role of psychological and pedagogical disciplines in the formation 

of communicative skills of students, developing scientific and methodological 

support for the formation of communicative skills during the study of special 

disciplines. 

Keywords—active methods, communicative skills, comprehension problems, 

computer-based language learning, interactive methods 

1 Introduction 

The process of communication is carried out through language, that is, through a 

certain system of communication means. A person can express his or her thoughts and 
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feelings in a wide variety of ways, and whatever means are used to share ideas, these 

are translated into natural language as the universal medium among all other available 

sign systems. This particular position of language among communication systems is 

associated with thought, which produces the content of all messages transmitted by any 

sign system [1-3].  

Communicative competence in foreign languages has become an important skill that 

students in many countries need to succeed in school and in the workplace. Communi-

cative competence is defined as a goal of students studying a foreign language, includ-

ing linguistic, pragmatic and sociolinguistic skills. Today, listening and speaking activ-

ities have become inevitable components of foreign language learning. They can con-

tribute significantly to the development of foreign language learners' communication 

skills. Listening and speaking skills help students develop communication skills that 

will enable them to communicate globally. Therefore, the study aims to assess the level 

of students' communicative skills when learning a foreign language, based on which it 

will be possible to identify the speech production problems encountered by university 

students, as well as to clarify the causes of these problems. Furthermore, the task of the 

study is to identify effective listening and speaking practices that will help students 

overcome speech problems and improve their communicative skills, as well as teach 

them to navigate freely in a foreign language environment and respond appropriately 

to various situations. By studying the effectiveness of listening and speaking activities 

in developing students' communicative skills, the most appropriate ways to learn a for-

eign language and develop various skills can be identified. 

This paper is organized as follows. Section 2 presents the literature review, which 

analyzes the current views of researchers on the problem question and possible ways to 

study it. Section 3 of the methods and materials describes the methods chosen for the 

experiment, describes the steps of the experiment. The results section provides a de-

tailed analysis of all the results obtained by the author. In the discussion section, a de-

veloped system of methods for improving communication skills is proposed. In the 

conclusions section, the authors summarize all the results of the work on the problem, 

characterize their practical significance, their impact on society and the prospects for 

future research. 

2 Literature review 

Listening has been most influenced by the changing trends in education, namely an 

urgent line of development that aims to increase the effectiveness of learning and ensure 

a higher level of foreign language proficiency taking into account the specificities of 

the vocational track [4].  

Listening is considered as an analytical and synthetic process of processing an acous-

tic signal, which leads to the understanding of information. Furthermore, listening is 

studied as a subject of scientific and psychological analysis conducted at different lev-

els. This process is considered as one of the types of foreign language speech activity 

(along with speaking, reading, and writing) [5,6]; communicative activity (a component 

of verbal communication or a relatively independent type of communication, which is 
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one-way) [1,7,8]; educational activity (specific motive for activity, subject, means and 

methods of its implementation, product and result) [2,9]; linguistic information and the 

possibility of interaction in various social and educational situations) [10]. The listening 

process includes structural parts: incentive-motivational, analytical-synthetic, execu-

tive and reflexive. This is due to the importance of achieving the ultimate communica-

tive result of listening – comprehension of a verbal foreign language message [11]. 

L2-listening can be conceptualized as a multi-layered, purposeful process of con-

structing meaning based on auditory input of information. While listening, listeners 

interactively and purposefully apply knowledge of phonetics, phonology, vocabulary, 

syntax, semantics and discourse structure, as well as non-linguistic knowledge (such as 

schemes) that create a more top-down mental representation of meaning. Given that L2 

listeners must quickly decipher words from the flow of incoming sounds, it is reasona-

ble to assume that L2 linguistic knowledge is a critical factor in achieving L2 listening 

success. The results of the relationship between grammar knowledge, L2 vocabulary 

and listening ability at the L2 level are reflected in research on reading, improvement 

of listening skills, and identification of listening problems [12]. The difficulties in de-

veloping listening skills are those psychological and didactic barriers that interfere with 

the perception and comprehension of a foreign language. We have identified 4 groups 

of difficulties caused by psychological barriers, namely: Group I includes difficulties 

associated the fact that the message contains new linguistic or already known infor-

mation that is difficult to perceive or comprehend; secondly, there are difficulties asso-

ciated with syntactic structures, the use of logic and structure in the text and the coher-

ence of statements; thirdly, there are also difficulties associated with the subject's ability 

to deal with part of what they have heard and fight fatigue; Group II – difficulties asso-

ciated with the speech chain segmentation and working memory mechanisms, which 

arise due to the complexity of intonation schemes, the peculiarities of stress, the allo-

cation of rhythmic structures, and the ability to find acoustic keys, as well as with the 

limited capabilities of the auditory analyzer; Group III – difficulties associated with the 

long-term memory and anticipation mechanisms. They arise as a result of the inade-

quate level of sociolinguistic and sociocultural competencies; the lack of foreign vo-

cabulary, as well as the inability to navigate in a certain area of knowledge and continue 

a phrase or conversation; Group IV – difficulties associated with inner speech. Diffi-

culty in listening comprehension is often due to the discrepancy between the accepted 

rate of speech and of their inner speech development. 

The ability to speak is distinctive human traits, and every person begins to master 

their native language since birth. However, when learning a foreign language, many 

people consider speaking to be the most difficult skill that cannot be mastered [13]. To 

improve speaking skills, it is necessary to develop the skills of pronunciation and rep-

etition of complete sentences as this will allow students to connect sounds and improve 

their listening comprehension [6]. It should be noted that the use of technologies as 

open educational resources facilitates the study and improvement of the basic skills of 

a foreign language by students [14]. However, it is very important to consider four 

factors for teaching speaking skills: pronunciation, fluency, accuracy, communication 

context (situational, linguistic and cultural context). Pronunciation refers to the creation 
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and reception of various sounds that arise during communication, and meaning is given 

to the context through sound.  

It is necessary to emphasize that communication should be primarily considered as 

mutual understanding rather than a message or message transmission [15]. The degree 

of foreign language communicative readiness is determined by three components: mo-

tivational (value orientations, interests, motives), cognitive (foreign language 

knowledge) and operational (communication skills). Communicative preparation for 

foreign language proficiency is revealed through the justification of its essential com-

ponents: motivational, emotional, cognitive, activity and personal value [15].  

3 Methodology 

3.1 Research design 

The study is based on an empirical study whose purpose is to collect information. 

The empirical study is represented by three steps (see Figure 1).  

The study also uses the quantitative research method to collect, analyze and interpret 

the results of the surveys and experiments. 

 

Fig. 1. Stages of the empirical study for collecting information 

3.2 Participants 

The survey was based on the scientific and pedagogical staff of 35 foreign language 

teachers at the Far Eastern Federal University. The average age of the respondents was 

43.2 years, all of them female. The teachers signed their consent to participate in the 
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experiment before taking part in the survey. The study included first- and second-year 

students aged 18 to 20 years. Of these, 63% were female and 37% were male. All stu-

dents were full-time students (see Table 1) and, based on results from previous testing 

sessions, had good performance indicators. The main criteria for data selection were 

age, gender, and occupation. It was also important that participants were from the fol-

lowing faculties: Polytechnic Institute, School of Natural Sciences, School of Arts and 

Humanities.  

Table 1.  Origin of university students interviewed 

University department Number of students surveyed 

Polytechnic Institute 60 

School of Natural Sciences 120 

School of Arts and Humanities 60 

Total 240 

3.3 Research instruments 

The study is based on the questionnaire research method. At the first stage the first 

questionnaire described in Table 2 as well as they influence the received indicators of 

the survey taking into account the Difficulties arising in foreign language classes. To 

study the difficulties arising in foreign language classes, a questionnaire consisting of 

4 questions was used; each question contained three answer options. The questions are 

aimed at determining the state of the subjects when communicating in a foreign lan-

guage and do not assign points for certain answers. 

Table 2.  Difficulties encountered in foreign language classes 

Question Answer (1 – Yes, 2 – No, 3 – Not sure) 

1. How would you assess 

your state in various for-

eign language communi-
cation situations in the 

classroom? 

А. Do you confidently answer your teacher questions? 1 2 3 

B. Do you confidently answer your groupmates' questions? 1 2 3 
C. Do you confidently speak to the group on the topic of the class? 1 2 3 

D. Do you feel confident when talking to your groupmate? 1 2 3 

E. Do you confidently participate in the group discussion (express your point of 
view on the issue, substantiate and explain it, persuade others, etc.)? 1 2 3 

2. If you feel shy and 

lack confidence when 

communicating, try to 
determine the cause of 

these states. 

А. I am not sociable (a), I feel shy when communicating with people. 1 2 3 

B. I find it difficult to find the right words, I'm not sure that I can make up cor-

rect sentences. 1 2 3 
C. I have a good vocabulary and grammar knowledge, but I do not know how to 

use them in the discussion. 1 2 3 

D. Oral answers make me feel afraid of being ridiculed. 1 2 3 
E. I can easily answer only those questions that are posed at a slow pace; how-

ever, the fast pace of the conversation makes me unfocused and I stop talking. 1 

2 3 
F. When I make mistakes, I feel awkward and embarrassed in the face of the 

teacher. 1 2 3 

G. I am embarrassed to speak with those who speak a foreign language better 

than me. 1 2 3 

H. I associate my failures with a lack of ability in foreign languages. 1 2 3 
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Question Answer (1 – Yes, 2 – No, 3 – Not sure) 

3. To what extent is the 

ability to conduct a busi-

ness conversation with a 
business partner in a for-

eign language important 

to you? 

А. To report a fact, describe the current situation. 1 2 3 

B. To find out the point of view of the partner on any issue. 1 2 3 
C. To express your opinion: approve, agree, object, etc. 1 2 3 

D. To defend your point of view: compare, prove, explain, etc. 1 2 3 

E. To generalize, summarize, draw conclusions. 1 2 3 
F. To encourage the partner to take action: to correct them, instruct, etc. 1 2 3 

G. To use special terminology and clichés. 1 2 3 

4. Which of the free dis-

cussion skills (variety of 

conversation topics, their 
frequent change, ease of 

conversation) do you 

find most difficult? (1– 
Important, 2 – Cannot 

say, 3 – Not important) 

А. To come into contact with a person (feel self-confident, relaxed when talk-

ing, not being afraid of making a mistake). 1 2 3 
B. To start a conversation (ask about something, choose a topic for conversa-

tion). 1 2 3 

C. To keep a conversation going (react to the opponent's statement, change the 

topic of the conversation). 1 2 3 

D. To share views and impressions. 1 2 3 

E. To finish the conversation (thank the person, wish some good things, make 
an appointment, say goodbye). 1 2 3 

 

At the second stage of the study a teacher survey was conducted with the purpose to 

determine the attitude of teachers towards listening and speaking activities, their impact 

on the development of students' communicative competencies when learning a foreign 

language. The teachers were allowed to select more than one option (Table 3). 

Table 3.  Teacher survey 

Question Answer 

Listening and speaking activities improve comprehension skills and develop the 
communicative competencies of students 

(1 – Yes, 2 – No, 3 – 
Not sure) 

Students face difficulties when performing speaking and listening tasks 
(1 – Yes, 2 – No, 3 – 

Not sure) 

Teachers can help students overcome problems related to communication in a for-

eign language 

(1 – Yes, 2 – No, 3 – 

Not sure) 

Secondary school teaching methods resulted in poor foreign language proficiency 

of first-year students 

(1 – Yes, 2 – No, 3 – 

Not sure) 

It is true that computer-assisted language learning is an effective approach to teach-
ing listening and speaking skills 

(1 – Yes, 2 – No, 3 – 
Not sure) 

It is true that audio-visual and audio-lingual methods are an effective approach to 
teaching listening and speaking skills 

(1 – Yes, 2 – No, 3 – 
Not sure) 

It is true that active methods of language learning (discussion, business game, role 

play) are effective listening and speaking activities.  

(1 – Yes, 2 – No, 3 – 

Not sure) 

It is true that interactive methods of language learning (brainstorming, portfolio 

creation, creation of a "situation of success", WebQuest technology) are effective 

listening and speaking activities. 

(1 – Yes, 2 – No, 3 – 
Not sure) 

It is true that information and communication technologies (ICT) effectively con-
tribute to the development of listening and speaking skills. 

(1 – Yes, 2 – No, 3 – 
Not sure) 

Most secondary school teachers do not teach a foreign language comprehensively 
(there is no connection between listening and speaking), hampers the development 

of students` communicative competencies. 

(1 – Yes, 2 – No, 3 – 

Not sure ) 
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3.4 Data analysis 

The obtained indicators of the survey were calculated with the help of mathematical 

and statistical processing methods in the Microsoft Excel software. 

The margin of error is 4%; about 25 questionnaires were not properly filled in (some 

respondents did not answer all the questions or selected more than one answer option). 

When analyzing each answer option, the number of respondents who selected it was 

counted. Next, when calculating the results, the data were converted into a percentage 

ratio. 

4 Main results 

The responses to question 1 (How would you assess your state in various foreign 

language communication situations in the classroom?) are described in Table 4. Ac-

cording to the received answers an average of 81.8% of students feel uncertain in the 

classroom; they do not know how to answer questions in a foreign language, which 

indicates their poor level of speaking skills. 

The answers to question 2 (If you feel shy and lack confidence when communicating, 

try to determine the cause of these states) are given in Table 5 as well as the answers 

with the variant «yes» have the high indicators that determine the high level of teachers` 

communicative competencies development. 

Table 4.  Level of foreign language communication skills 

Question Yes, % No, % Not sure, % 

А. Do you confidently answer your teacher questions?  6 78 16 

B. Do you confidently answer your groupmates' questions?  9 81 10 

C. Do you confidently speak to the group on the topic of the 
class?  

4 85 11 

D. Do you feel confident when talking to your groupmate?  6 79 15 

E. Do you confidently participate in the group discussion (ex-
press your point of view on the issue, substantiate and explain 

it, persuade others, etc.)?  

3 86 11 

Mean  5.6 81.8 12.4 

Table 5.  State of students when communicating with people 

Question Yes, % No, % Not sure, % 

А. I am not sociable (a), I feel shy when communicating with 

people.  
5 65 30 

B. I find it difficult to find the right words, I'm not sure that I 

can make up correct sentences.  
67 13 20 

C. I have a good vocabulary and grammar knowledge, but I do 

not know how to use them in the discussion.  
49 26 25 

D. Oral answers make me feel afraid of being ridiculed.  65 15 20 
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Question Yes, % No, % Not sure, % 

E. I can easily answer only those questions that are posed at a 

slow pace; however, the fast pace of the conversation makes 
me unfocused and I stop talking.  

69 13 18 

F. When I make mistakes, I feel awkward and embarrassed in 

the face of the teacher.  
51 37 12 

G. I am embarrassed to speak with those who speak a foreign 

language better than me.  
79 18 3 

H. I associate my failures with a lack of ability in foreign lan-

guages. 
75 16 9 

Mean 57.5 25.4 7.1 

 

The analysis of the answers to the second question has generally showed that many 

students have a sufficient vocabulary (49%), but are not able to construct sentences. 

Comprehension is affected by the pace of conversation (69). A number of respondents 

experience a psychological barrier when speaking; for example, if they give a wrong 

answer, they feel awkward (51%); they are embarrassed to speak with those who have 

better foreign language speaking skills (79%), and they associate their failures with a 

lack of ability in foreign languages (75%). 

The answers to question 3 (To what extent is the ability to conduct a business con-

versation with a business partner in a foreign language important to you?) are described 

in Table 6. 

Table 6.  Importance of the ability to conduct a business conversation with a business partner 

in a foreign language 

Question Yes, % No, % Not sure, % 

А. To report a fact, describe the current situation.  15 78 7 

B. To find out the point of view of the partner on any issue.  9 73 18 

C. To express your opinion: approve, agree, object, etc. 35 45 20 

D. To defend your point of view: compare, prove, explain, etc.  5 81 14 

E. To generalize, summarize, draw conclusions.  5 81 14 

F. To encourage the partner to take action: to correct them, in-
struct, etc.  

5 81 14 

G. To use special terminology and clichés.  8 75 17 

Mean 11.7 73.4 14.9 

 

The analysis of the answers to the third question showed that students cannot express 

their thoughts, defend their point of view, and encourage a partner to take action. This 

is confirmed by the negative mean (73.4%); thus, there is a need to devote more time 

to listening and speaking activities in foreign language classes. 

The answers to question 4 (Which of the free discussion skills (variety of conversa-

tion topics, their frequent change, ease of conversation) do you find most difficult?) are 

reflected in Table 7. 
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Table 7.  Ability to conduct a free discussion 

Question Important, % 
Cannot 

say, % 

Not im-

portant, % 

А. To come into contact with a person (feel self-confident, re-

laxed when talking, not being afraid of making a mistake).  
85 10 5 

B. To start a conversation (ask about something, choose a 

topic for conversation).  
87 6 7 

C. To keep a conversation going (react to the opponent's 

statement, change the topic of the conversation).  
87 6 7 

D. To share views and impressions.  91 5 4 

E. To finish the conversation (thank the person, wish some 

good things, make an appointment, say goodbye).  
91 5 4 

Mean 88.2 6.4 5.4 

 

Based on the research analysis, it can be concluded that the ability to conduct a free 

discussion is very important to students (88.2%). Teaching these skills will develop the 

communicative competencies of students in foreign language learning. The results are 

given in Figure 2. 

The reasons for the low level of student comprehension and speaking skills were 

revealed through a survey of teachers. Thus, 95.4% of teachers agreed with the state-

ment that "listening and speaking activities improve comprehension skills and develop 

the communicative competencies of students" (Figure 2); and 81.4% noted that students 

face problems when performing speaking and listening tasks (Figure 2). Figure 2 shows 

that 96.3% of respondents agree that teachers can help students overcome problems 

related to communication in a foreign language. In order to do that, it is necessary to 

apply effective teaching practices, such as active methods, computer-assisted language 

learning, as well as interactive, audiovisual, and audiolingual methods. An average of 

74.2% of teachers are positive about the introduction of modern educational technolo-

gies in foreign language teaching. The analysis of the survey results showed that 69.5% 

of respondents agree that the majority of secondary school teachers do not teach a for-

eign language comprehensively. 

In the process of the pedagogical experiment the approaches for the development of 

students' communicative competencies to master a foreign language were identified and 

based on the involvement of students in a certain system of exercises; the creation of a 

number of alternative problem situations that provide the subject with the opportunity 

to overcome communicative difficulties arising in the process of mastering a foreign 

language: motivational and value (lack of interest in a foreign language, lack of incen-

tive to learn and develop); cognitive (difficulties associated with the perception, mem-

orization, and comprehension of the information, intellectual and communicative dis-

tortions); emotional and regulatory (excessive emotionality, inability to control oneself, 

increased anxiety); characterological; communicative; spiritual. 
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Fig. 2. Diagram of the analysis of the questionnaire of the teachers of the Far Eastern Federal 

University 

The next stage of the experiment was devoted to study the effectiveness of the de-

veloped model and its effect on the development of students' communicative compe-

tencies when learning a foreign language, an experiment was conducted. The level of 

communicative competencies was determined by the results of pre-tests (Table 8). 
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Table 8.  Pre-test 

Skill Ability 

Listening 

You can understand medium-tempo speech that contains familiar words. 
You can grasp the meaning of a movie or TV show in the source language if you read and 

translate the subtitles. 

You are good at distinguishing intonation, stress, and sounds. 
You understand the audio-books adapted to your level. 

Speaking 

You can speak quite clearly and have proper pronunciation. 

You can tell a story of 15-18 sentences about yourself, your family, tastes, views, profession, 

and hobbies. 
You know that a combination of a verb with a preposition can have a specific meaning and 

should not be translated word for word (phrasal verbs). 

You can understand the key idea of everyday speech even if you hear some unknown words. 

You can communicate with a native speaker if they mainly use the words that are familiar to 

you. 

If you cannot remember a word, you do not get confused but explain its meaning in your own 
words. 

 

It was revealed that almost half of the subjects (47.98% of the students in the exper-

imental group and 46.29% of the students in the control group) have an average level 

of communicative skills. One out of four participants in the experiment (25% and 26%, 

respectively, in the experimental and control groups) is characterized by a low level of 

communicative skills. In our opinion, the results revealed in the study require educa-

tional correction. The data on the dynamics of the distribution of students according to 

the levels of communicative skills are presented in Figure 3. 

The data show that the difference between the levels of communicative competen-

cies of students is insignificant and ranges within 1%. That is, when carrying out further 

research, the condition of the equivalence of the groups participating in the experiment 

will be taken into account. At the experimental stage, foreign language teaching in the 

experimental group was based on the developed listening and speaking practices, which 

form the communicative competencies of students. The approbation of the model de-

veloped in the study required verification of the effectiveness of the purposeful and 

systemic changes being suggested. The experiment took place in the 2019-2020 aca-

demic year. The results of the post-test of communicative competencies are given in 

Table 9. 

The results obtained in the experiment (Figure 4) show that in the environment of 

the experimental group, there is a tendency of redistribution of students by the levels of 

communicative competencies. This is manifested in a rapid drop in the number of stu-

dents with a low level of competencies (from 25% to 11%) and an increase in the num-

ber of students with a high (up to 36%) and medium (up to 51%) level of competencies. 

Thus, it can be argued that the introduction of listening and speaking practices at the 

experimental stage makes it possible to influence the effectiveness of the process of 

teaching a foreign language. In the control group, the dynamics and tendencies of the 

distribution of students by their levels of competencies, found at the control stage of 

the experiment, are preserved (see Figure 4). 
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Fig. 3. Dynamics of the distribution of students by the level of communicative competencies 

Table 9.  Expert assessment of the indicators of communicative competencies at the control 

and experimental stages of the experiment 

No. Level 

Experimental group Control group 

Control stage Experimental stage Control stage Experimental stage 

Number % Number % Number % Number % 

1 High 33 26.77 42 36.87 35 27.07 36 28.38 

2 Average 55 47.98 54 51.52 56 46.29 57 47.60 

3 Low 12 25 4 11 9 26 7 24.02 

Total 120 100 120 100 120 100 120 100 

 

Fig. 4. Distribution of students by communicative skill levels at the control and experiential 

phases of the experiment, % 
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5 Discussion 

The results show the necessity to develop the contribution of listening and speaking 

activities to the development of students' communicative competencies, a number of 

approaches are considered: computer-assisted learning of languages, metacognitive lis-

tening strategies, interactive technologies and a number of other approaches.  

5.1 Computer-assisted language learning 

Computer-assisted language learning (CALL) is defined as “learning that involves 

the use of a computer in the process of teaching and learning of languages” [16]. Teach-

ers primarily use CALL to provide students with authentic situations in which they can 

develop and express their views and establish constructive communication [17].  

Modern computer technology makes it possible to use digital games or gaming ap-

plications in education [18]. Exploring the possibilities of using mobile applications in 

the learning process, researchers from Europe or western countries prove their effec-

tiveness in performing practical tasks [19]. It turned out that games help students learn 

to address problems in a playful context [19]. In addition to mobile applications, teach-

ers can use modern devices such as Digital Learning Objects (DLOs) or Digital Simu-

lation Tools (DST) during training [20]. 

Hung et al. [21] have developed a contextual educational game to motivate students 

to learn a foreign language and to improve the development of scientific knowledge. In 

addition, Lin and Hwang [22] considered the effect of an immersive virtual environ-

ment on the facilitation of the process of communication for non-native Chinese lan-

guage learners, as well as on their attitude and interest in the language. Students' read-

iness to learn a language improves their interaction with other people in the learning 

process. Recently, there has been an exponential growth in the application of game-

based language learning strategies for educational and pedagogical purposes [23,24]. 

The effectiveness of computer games in the process of teaching a foreign language has 

been studied [25]. It should be noted that the model described in the study recommends 

that the students use certain educational software to carry out independent work, which 

is selected in accordance with the level of language proficiency and individual charac-

teristics; the software is free and available on the Internet (http://www.nativeeng-

lish.ru/programs, http://frenglish.ru/19-english-soft.html, etc.). The programs are as 

follows: 

1. Language in Use 24/7. The program is based on a series of textbooks of the same 

name published by Cambridge University Press. The three levels of the program, 

namely Beginner, Pre-Intermediate, and Intermediate correspond to the standards of 

the Common European System of Language Learning (A1 / A2, B1 / B2). 

2. EZ Memo Booster. The program helps to quickly replenish vocabulary through reg-

ular classes. The student is asked to complete a certain number of exercises contain-

ing the vocabulary being learned. There is a database for each word. The worse the 

learner has memorized the word, the more often it appears in the exercises.  
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5.2 Students' metacognitive strategies in listening 

The rapid development of ICT (information and communication technologies) has 

transformed typical listening contexts from audio recordings to films, television and 

digital videos [9]. The digital pen technology is a new technological product in the 

context of foreign language learning. The latest development by Tan, Chen, and Lee 

(DPLS-RM system) improves students' listening comprehension skills. The effective-

ness of DPLS-RM has been tested by Chinese scientists. New approaches included the 

ability to use cards with tasks, a digital pen, and interactive paper; there were also a 

support module and a reward module. Listening practice is ensured by the four func-

tions of the system: 1 "Listening Function (LF)"; 2. "Learn the Words Function 

(LWF)"; 3. "Repeat the Sentence Function (RSF)"; 4. "Send the Replies Function" [26]. 

The use of social media (SM) is a growing phenomenon in both private and academic 

life. Social networks are the tools used to provide users with social interaction oppor-

tunities. The use of SM complements and enhances the learning process in traditional 

classrooms. For example, YouTube, Facebook, wikis, and blogs provide a wealth of 

content on a wide range of topics. Virtual tools such as Moodle / Sloodle help students 

keep in touch with their classmates and teachers / instructors in an interactive environ-

ment where these tools make the educational content being taught easily accessible to 

all users anywhere and anytime. Thirty per cent of students use social media to com-

municate with other students (for example, to send messages), while over 52% of learn-

ers use online videos, blogs and wikis (websites created by groups) during classes [27]. 

Our research has also confirmed that social media tools support educational activities 

by enabling interaction, collaboration, active participation, sharing of information and 

resources, and critical thinking. 

5.3 Research limitations and potential difficulties 

The analysis of the survey results led to the selection of modern listening and speak-

ing practices for the development of students' communicative skills when learning a 

foreign language. The foreign language training program for the 2019-2020 academic 

year was mainly focused on students' language training for the next three years. In ad-

dition, the foreign language training program contained effective listening and speaking 

practices to eliminate gaps in the development of students' communicative skills when 

learning a foreign language.  

6 Conclusions 

The study identified effective listening and speaking practices that will help students 

overcome their speech problems and improve their communicative skills, as well as 

teach them to navigate freely in a foreign language environment and respond appropri-

ately to various situations. The results were based on the fact that the teachers confirmed 

the students' poor communicative skills and presented various speaking activities in the 

study of a foreign language. The experimental phase of the study, focused on the im-

plementation of the pedagogical model, showed that in the experimental group there 
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was a rapid decrease in the number of students with low level of skills (from 25% to 

11%) and an increase in the number of students with high (up to 36%) and medium (up 

to 51%) level of skills. The practical importance of the study is explained by the possi-

bility of using the developed tests to determine the level of students' communication 

skills, and the developed program can be used to develop and improve listening and 

speaking skills. Prospects for further research can be based on the possibility of defining 

the role of psychological and pedagogical disciplines in the formation of communica-

tive skills of students, developing scientific and methodological support for the for-

mation of communicative skills during the study of special disciplines. 
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