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Abstract—English communication is a crucial skill that should be mastered 
by students at the university level due to the demand of study skills comprehen-
sion. Nevertheless, students still have low motivation and lack of practicing 
English proficiency as substantial ability in academic field. This condition is 
strengthened by the limited owing to the required time in English for Academic 
Purposes (EAP) classes. Covering the ongoing situation, information and com-
munications technology (ICT) presents a virtual educational setting that is able 
to provide accessible effective materials to assist participants in learning. In ad-
dition, the task-based approach is taken based on the students’ need to practice 
authentic English through meaningful tasks. This study aims at analyzing the 
students’ perceptions on the implementation of integrating ICT into EAP mate-
rials through a task-based approach and identifying the implications. We em-
ploy descriptive qualitative method, where a survey was carried out to obtain 
some information about the students’ viewpoint regarding the materials. This 
result reveals that the practice of integrating ICT into English Academic Pur-
poses (EAP) materials through task-based approach promotes students’ motiva-
tion and gains meaningful learning experiences. 

Keywords—EAP materials; ICT; Task-based approach. 

1 Introduction 

English is a compulsory subject that should be taken by the students of non-English 
education study programs. At the university level, English for specific purposes (ESP) 
teaching must be focused on literacy skills relevant and appropriate to the purposes of 
discipline field, particular understandings of academic and professional communities 
[1] [2]. In addition, English mastery is a must in order to support the learning process 
which is in line with each discipline. The ESP focuses on the specific communicative 
needs and practices of academic experts [3] [4]. EAP, as a branch of ESP, provides 
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students with proper English skills that are required in a tertiary level study or college 
level, including the way of presenting, researching, and publishing in the academic 
field [5] [6]. It concerns with the English skills which are required for study purposes 
in higher education. It relates to a particular academic subject and it is known as the 
study skills that concerns with the application for the more mechanical aspects of a 
study.  

In addition, students’ motivation plays an important role in the success of 
achieving the learning goals. It is related to students’ willingness to put forth effort on 
the English learning process. Unfortunately, many students of non-English study 
program still have problems in developing their English learning motivation. As a 
consequence, they have low competencies in using English communicatively. Their 
experience in using English is very low. On the other hand, they have lacked in 
practicing English skills. These phenomenons are challenge for ESP teachers to find 
out the suitable materials and ways in teaching learning process. Furthermore, 
teaching and learning English for academic purposes is not an easy task both for the 
educators and students of non-English education study programs. English practices in 
ESP classes are limited owing the time required to do so and that ESP students may 
need more time to support while English practicing. English ability is a critical skill 
for students in higher education, mainly ESP students since they are constantly 
expected to present their discipline and purpose-specific research studies in the form 
of reports, proposals, and presentations. Hyland and Hamp-Lyons [7] believe that the 
heart of ESP is tailoring instruction to specific rather than general learning purposes. 
Owing to some of achieving the ESP learning goals, it needs English materials that 
appropriate with discipline study. Adel and Enayat [8] stated that materials should be 
made aware of the potential social impact of the texts and images they use in ESP 
textbooks. 

Task-based approach is viewed as the expansion of communicative language 
teaching (CLT). It allows English students to motivate themselves by evolving their 
English competence through the interaction and meaningful activities [9] [10]. A task 
is given as a tool for students to communicate by practicing the target language. 
Language is not only about grammatical rules, phonology or the lexical that should be 
memorized. Language is believed as the action. The end task should improve 
students’ self-confidence and as the impact, students motivated. Educators have an 
important role to select the relevant tasks that make students have social contact and 
mutual rapport between them. Nunan [11] asserts that the principles and practices of 
task-based language teaching are include 

• A needs-based approach to content selection 
• Focus on learning to communicate through interaction in the target language 
• Authentic texts introduction into learning situation 
• Opportunities to focus not only on language but also on the learning process 
• The increment personal experiences to the classroom learning 
• The linking of classroom language learning with the language using in the real 

situation. The principles of task-based approach are in line with the ESP approach. 
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Both are focused on students’ needs, communicative and applicative language 
ability, and authentic and meaningful activities.  

The use of authentic data in the task-based materials should be interested point. It 
makes students have a chance to connect naturally with English items in contexts. 
Task-based materials use authentic data for the learning activities and empower 
students to do the real-world tasks that naturally occur in the world through the 
language. This reflects the idea that students acquire language by using it, so it is 
important by the educators to provide the opportunities for students to use language 
communicatively and practically. As the consequences, educators should be able to 
design learning materials that can meet students’ needs and characteristics conforming 
to the learning objective. Shi & Nunan [12] believed that a task-based material is 
successful in language learning since the students learn best by doing. In addition, 
students will gain some language experiences in interaction with other.  

In the current situation, ICT known as information and communications technology 
becomes a very important means in language teaching. It has the ability to transform 
some aspects at ELT development [13] [14]. It offers many current opportunities for 
access to a wealth of ready-made ELT materials. In addition, ICT provides ease for 
educators in teaching process through several new ways as well as for students to 
keep some materials [15] [16] [17] [18]. ICT is viewed as a technological tools that 
are able to make the situation of English learning becomes creative and interactive 
[19] [20]. It gives students’ exposure to practice in four main aspects of language 
skills – listening, speaking, reading and writing. For instance, many kinds of ICT 
media genres can be applied in English learning such as animations, digital texts, 
videos, audios, or the combination of those media known as multimedia. Tinio [21] 
believes that ICT provides students with digital age literacy, high productivity, 
inventive thinking, higher-order thinking, sound reasoning, and effective 
communication. In addition, ICT and English have become essential literacy skills for 
a growing number of non-native speakers of English to ensure full participation in the 
information society [22]. There is no a doubt that ICT utilizing considered as an 
impressive learning media to be used in the arena of modern language education. It is 
anurgency that gives life to a different viewpoint on how language is effectively 
taught and learned. 

Concerning this study, researchers believed that the use of authentic EAP materials 
are given through task based approach and being used in technologically mediated 
contexts providing the opportunities for students to use language communicatively 
and practically. The Figures 1 and 2 below show how EAP Materials through a task-
based approach is integrated into ICT. 
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Fig. 1. The Profile of Integrating ICT into English EAP Materials Through Task-based 

Approach – Video  

 
Fig. 2. The Profile of Integrating ICT into EAP Materials Through Task-based Approach – 

Canva 

In applying the ICT in the English learning process, educators should pay attention 
to the four key stages that cover 

• Testing the right instructional technology 
• Determining the learning outcomes (competencies should be achieved) 
• Identifying learning experiences and customize it with the available technology 
• Preparing the learning experience to be presented online. Simonson’s stages should 

be as a guidance in providing the suitable materials in line with the students’ need 
in performing the English meaningful activities [23]. It is a must for the educators 
to make sure that the ICT using refers to the English learning objectives. In 
addition, the ICT should be accessible and in line with the students’ characteristics 
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including needs. It is important to make sure that the studentshave the meaningful 
learning experiences and by the end,it gives the positive impact to the English 
competence.  

The ICT use has the potential to change the students’ paradigm towards English 
learning. As the component of the instructional strategy, the use of ICTgives positive 
impact in motivating the students. The challenge of the ICT using is the ICT’s appeal 
and students’ interest. The ARCS model, developed by John Keller, offers four 
features that must be considered in designing the instructional strategy i.e. 

• Attention 
• Relevance 
• Confidence 
• Satisfaction [24] 

The attention should be gained by the students through their positive attitudesby 
asking questions, giving interaction and creating mental challenges. It can be seen as 
the combination between behavioral and cognitive process. It describes students’ 
arousal of doing something. Relevance is known as something that caused students’ 
interest when they perceive the pertinence of something they get with their 
needs.Students feel a connection between their expectation and what they get. Being 
confidence is a feeling of belief that students are able to pursue the learning 
objectives. It likes a firm trust that satisfaction relates with a pleasant feeling that 
students get when they receive something they wanted, or when they have done 
something they wanted to do. It is not always related to the reward.  

The objective of this study is to describe the students’ perceptions on the practice 
of integrating ICT into EAP materials through task-based approach. Furthermore, we 
identify the implications of the perseprions. Therefore, the following questions were 
addressed in this study, 

How are the students’ perception on the practice of integrating ICT into EAP 
materials through a task-based approach? 

What are the implications of the practice EAP materials through task-based 
approach which is given in technologically mediated contexts? 

The rest of this paper is organizefd as follow. Section 2 describes the proposed 
method. Section 3 presents the obtanied results and following by discussion. Finally, 
Section 4 concludes this work. 

2 Methodology 

2.1 Research method 

This qualitative study employs a descriptive-exploratory design. It explores the 
participants’ understandings of underlying reasons, opinions, and motivation on a 
certain theme. This kind of research method provides insights into the problem and 
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helps develop ideas. Wyse [25] stated that qualitative research can be used to uncover 
trends in thoughts and opinions, and delve deeper into the problem investigated. 

2.2 Instruments 

In order to collect students’ voice on the practice of integrating ICT into EAP 
materials through task-based approach, two research instruments were utilized. The 
first one was a standardized survey questionnaire adopted by the researchers from 
Keller model which aims to benchmark the practice on ICT into EAP materials 
through task-based approach by surveying at non-English education study programs 
students on their opinions and attitudes of ICT using in EAP materials. To align the 
survey-questionnaire with the objectives of the present study, the researcher 
purposively modified some of the items in the instrument. To get the deeper 
consideration, the researcher drafted semi-structured interview questions validated by 
two experts in the field. 

2.3 Procedure 

In total, 40 non-English education study programs students were asked to complete 
the adopted survey questionnaires. Next, the researchers asked for a separate 
interview session with two subjects following the questions in the semi-structured 
interview guide. Each of the interview sessions lasted for about 30 minutes, with the 
researchers comparing the responses of the subjects from the survey questionnaire and 
their answers on the questions provided in the semi-structured interview. After 
collecting the data, the researchers analyzed, established, and described the finding of 
the practice EAP materials through task-based approach in technologically mediated. 

3 Findings and Discussions 

The research finding was taken from the survey questionnaire responses and a 
semi-structured interview. The relevant discussions were based on the elements pro-
vided in the survey questionnaire. These parts from the instrument are broken down as 

• Attention 
• Relevance 
• Confidence 
• Satisfaction 

The personal background information of the respondents sustains the findings. Ta-
ble 1 presents the personal background information of the respondents that were con-
sidered relevant in this study. 
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Table 1.  Personal Background Information 

Gender Female 22 (55%) 
Male 18 (45%) 

Age 
Less than 20 y.o 13 (32.5%) 
21 – 30 y.o 27 (67.5%) 

Number 40 students 
 
The Table 1 above described the composition of the respondents. The main infor-

mation showed that all of the students came from millennial and generation Z, in the 
age between 18 to 30 years old. It described that the students are digital natives since 
they have grown up in experiencing digital technology in all their lives. Mainly they 
prefer to use electronic and digital technologies for doing the interpersonal communi-
cation. These findings are in line with Bilgiç, et al. [26] who believed that digital 
native refers to anyone who grows up using technology, and who thus feels comforta-
ble and confident with it. This students’ characteristic should be known by the teach-
ers as the instructional designer to choose the suitable learning tools, including the 
appropriate media that can be integrated in the learning process. ICT using gives the 
positive impacts on students’ enthusiasm into learning English. It is in line with stu-
dents’ characteristics as the digital native. The use of ICT for the language learning 
process can be seen as a must.  

Figure 3 below informs the students’ perception on the practice integrating ICT in-
to EAP materials through task-based approach for the attention component.  

 
Fig. 3. Students’ response on the aspect of attention 

The Figure 3 above shows the students’ response concerning with the attention 
component. Almost 44% of students believe that the integrating ICT into EAP materi-
als through task-based approach makes the English learning process becomes more 
interesting. 28% of students feel that the ICT using makes English learning becomes 
more fun. 22% of students see the ICT can make them easier to understand the mate-
rials and 6% of them feel more focus on learning through the ICT.  
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The findings describe the positive impact of grabbing students’ attention by giving 
the appropriate stimulus in the learning process. The stimulus was taken from the ICT 
as a media in the learning process in the form of video, PB-works, Canva, PowToon, 
etc. As the result, students who are motivated to engage in the learning process show 
their effort, interest, and persistence when they face challenges [27]. Attitudes appear 
into actions and students with motivation to learn probably to be more successful in 
doing so and are more likely to retain information beyond a class session. Malik [28] 
strengthened these findings by stating that grabbing attention initiates the motivation 
for the students. Once students are interested in a topic, they are willing to pay atten-
tion, invest their time, and find out more. 

 
Fig. 4. Students’ response on the aspect of relevance 

The second aspect of the ARCS model is the aspect of relevance. The Figure 4 
above describes that 46% of students feel that English learning becomes more com-
municative after ICT applied in the learning process. About 36% of students believe 
that the use of ICT is related to learning objectives. About 9% of students think that 
the materials delivered by ICT are in line with real life. About 9% of students admit 
that English learning becomes more communicative through the ICT using.  

The findings show the relevance aspect of the students’ perspective. The relevance 
can come from the students’ feeling about the value of the given materials through the 
ICT according to their needs. In another hand, being relevance can be seen from the 
improved ability or the learning process. The relevance material is one of the im-
portant aspects of creating good atmosphere of the learning process. The practice of 
integrating ICT in EAP task-based material has a positive impact by initiating the 
authentic and meaningful learning process. This finding in line with a statement from 
Jonassen, et al. [29] who state that the main benefit of ICT to language learning is that 
it can make meaningful learning as active, authentic and cooperative.  

The relevance of ICT relates to students’ feeling and thinking. It can be seen in the 
areas of: 
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• What is learned? 
• How it is learned? 
• When it takes place? 
• Where it takes place? 
• Who is learning 
• Who is teaching? 

Oliver [30] concluded that the impact will grow considerably in years to come and 
that ICT will become a strong agent for change among many educational practices. 

 
Fig. 5. Students’ response on the aspect of confidence 

From Figure 5 above, concerning the confidence aspect, it shows 28% of students 
proved they become more confident to learn English materials given. Furthermore, 
27% of students’ opinion shows that they can interact with lecturers and friends easi-
ly. 18% of students’ response states they feel more understand and also confident in 
English communication. Meanwhile, 9% of students feel not fear in practicing English 
communication. Collected data describe the positive effect of ICT using on students’ 
confidence in developing English skill. They can more explore in understanding the 
EAP materials. ICT offers students a lot of time in discovering the mechanics of EAP 
materials content. It also changes the relationship between lecturer and student in the 
teaching and learning process. Students’ confidence will arise when they are able to 
communicate and discuss the materials with their lecturer and friends. Therefore, 
integrating ICT into materials have changed students’ confidence for practicing Eng-
lish better in several ways, such as readiness to spend more time exploring material 
content [31] [32] [33].  

The confidence aspect confirms positive expectations to achieve students’ success 
and it relates to students’ motivation and students’ effort in reaching their perfor-
mance target. The use of ICT could motivate students’ confidence to express their 
thought freely in practicing English and it could support the students’ responsibility to 
do some tasks that given [34]. For this reason, teachers should provide the whole 
learning component by estimating students’ probability in achieving their success. 
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Fig. 6. Students’ response on the aspect of satisfaction 

From Figure 6 above, it can be concluded that sstudent’s realize the importance of 
English skill to support their study successful. However, they are faced difficult in 
improving English skill that related with the need of study discipline background. The 
use ICT as a tool in teaching and learning process has given chance for students to be 
more interest to practice English communicatively. It showed the students’ satisfac-
tion while engaging ICT in practicing English, the following students’ opinion; 35% 
of students’ satisfaction which is ICT could facilitate easier to fulfill English assign-
ment given and 6% of students’ feel that ICT can be helped in understanding and 
practicing English, as well as facilitate to interact with their classmate. Furthermore, 
18% of students’ believe that ICT used gives experience itself in practicing English as 
communicative and applicative. 

The findings show that students’ satisfaction is dominant. They feel good to have 
the ICT integrated EAP materials through task-based approach. It can be seen from 
their enthusiasm, sense of achievement, praise from a higher-up, etc. The important 
element to know students’ satisfaction is through the students’ feedback including an 
appreciation for the result. It is important for the lecturers to find the students’ satis-
faction by evaluating students’ performance and allowing them to apply their newly 
learned skills. These findings in line with Keller’s [35] suggestion through three main 
strategies: 

• Encouragement 
• Provide positive reinforcement and motivational feedback 
• Maintain consistent standards and consequences for success 

The encouragement can be happened by inviting the students to provide testimoni-
als on how materials through the ICT supported them in the learning process. Lectur-
ers are able to give positive reinforcement and motivational feedback by giving 
awards certificates to students as they master the complete set of skills 

ICT can be used to enhance students’ learning experience. They can learn more ef-
fectively by the collaboration to discuss materials together and also they feel more 
comfortable in doing or finishing the assignments in satisfaction [36] [37] [38]. Fur-
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thermore, the ICT tools recognize and improve students’ self-esteem, vocational pre-
paredness, language proficiency, learning autonomy and in addition they provide 
immediate feedback [39] [40]. Students must capable using English communicatively, 
thus existing ICT has constructed students learning independence, task orientation that 
related to understand and practice English easily. Maintaining consistent standards 
and consequences for success can be applied by the lecturers through providing eval-
uation feedback after the assignment has been completed. 

The application of technological resources in the language learning processes 
equips a good source of authentic situations to practice the language through collabo-
rative learning. Muchtar [41] strengthened this statement by stating that technology 
serves as a bridge to higher achievement by engaging students in relevant and mean-
ingful learning. In addition, Butler-Pascoe and Wiburg [42] issued seven important 
ICT involvement in the second language learning environment: 

• It provides interaction, communicative activities, and real audiences 
• It supplies comprehensible input 
• It uses task-based and problem-solving activities 
• It facilitates focused development of English language skills 
• It uses multiple modalities to support various learning styles and strategies 
• It meets the affective needs of students 
• It fosters understanding and appreciation of the target and native cultures. 

Those describe the functions of ICT in enhancing second language learning. Stu-
dents believe that ICT-based activities can apply a wide variety of opportunities to 
improve second language learning skill. Furthermore, Eckhaus [43] stated that stu-
dents responded with only positive reactions to case relevance, course content and 
materials, technology implementation, and facilitation by teachers. These findings 
should be highligthed by the EAP teacher in providing and delivering the learning 
process based on students’ requirement, including their characteristic and the 
limitation of EAP class.  

4 Conclusion 

ICT can be used to increase students’ learning motivation. They can learn more 
successfully to practice materials and also they feel more comfortable by the 
collaboration to discuss materials together.The ICT advancements provide the way to 
solve the students’ problem in English learning disengagement and they have a 
potential to enhance students’ motivation, trust and skills by providing them some 
opportunities for practice the English language. The ICT using is in line with the 
essence of ESP and task-based approach that focus on practical and meaningful 
activities relate to students’ real life. Students agree that the major influence on the 
students’ motivation to learn English is through the integrating ICT into EAP task-
based materials. They tend to be motivated to engage in an activity if it is perceived to 
be linked to the satisfaction of personal aspect. 
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It is expected that this research will increase the existing knowledge of EAP study 
in international literature, especially in the practice of integrating ICT into EAP 
materials through a task - based approach taken from the voice of students.The current 
research presented students’ viewpoint in ICT using related with pedagogical field. 
The research findings challenged the suspicions of some scholars about the practice of 
integrating ICT into EAP materials through a task - based approach. 
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