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Abstract—Several studies have discussed the potential of reforming the
Saudi educational system and how to appropriately face and deal with challeng-
es that may hinder this reform in line with Vision 2030. While some studies
highlighted factors that can boost this transformation, most reviewed studies
proposed futuristic plans of how educational reform can take place in line with
Vision 2030. Given that Vision 2030 was just announced around three years
ago, and because no clear or accurate indications of its educational paradigm
and/or application have yet been made, studies that investigated the Vision’s
educational opportunities are mostly proposals, meaning that no experimental
research has yet been conducted on the actual learning practice, particularly
with English education and the incorporation of technology into learning. Thus,
the current longitudinal study is an attempt to investigate English language
teachers’ perceptions of and attitudes about the Vision and whether they have
experienced any remarkable educational changes in their own behaviour and
teaching practices. The study was conducted with 15 female master's teacher
students, with whom two phases of interviews were carried out. The study high-
lights some educational reform challenges that have or may act as barriers to the
achievement of the Vision’s goals with regard to English language instruction
and the incorporation of technology.
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1 Introduction

Since the Saudi government announced its ambitious Vision 2030 in 2016, several
studies have discussed the potential of reforming the Saudi educational system and
how to appropriately face and deal with challenges that may hinder this reform. While
some studies highlighted factors that can boost this transformation, most reviewed
studies proposed futuristic plans of how educational reform can take place in line with
Vision 2030. Given that Vision 2030 was just announced around three years ago, and
because no clear or accurate indications of its educational paradigm and/or application
have yet been made, studies that investigated the Vision’s educational opportunities
are mostly proposals, meaning that no experimental research has yet been conducted
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on the actual learning practice, particularly with English education and the incorpora-
tion of technology into learning. Thus, the current longitudinal study is an attempt to
investigate English language teachers’ perceptions of and attitudes about the Vision
and whether they have experienced any remarkable educational changes in their own
behavior and teaching practices. The study also highlights some educational reform
challenges that have or may act as barriers to the achievement of the Vision’s goals
with regard to English language instruction and the incorporation of technology.

2 Saudi Education in 2030

Saudi Vision 2030 has ambitious plans to reform the educational system. The Vi-
sion is primarily an attempt to boost the economy and minimize the nation’s long-
standing dependence on oil as a major source of income. Among the educational goals
of the Vision are the following:

e To minimize the gap between tertiary education outcomes and the real needs of
local labor markets.

e To position at least five Saudi universities among the top 200 ranked world univer-
sities.

e To improve students’ achievements to be competitive with world standards.

The Vision does not provide any explicit plans to improve English instruction nor
to implement technology. However, better utilization of digital curricula and the in-
troduction of online learning/training platforms are among the interpretations of the
Vision’s goals. The Vision also indicates that these goals should be achieved through
talent improvement and continuous evaluation of learning outcomes throughout all
educational stages [1].

Overall, the Vision and previous educational reforms imply a need for flexibility
with change. Resistance to change among educators and students, as [2] points out,
can be a reflection of the strong conservative and religious traditions of the Saudi
community and may hinder the adoption of novel ways of life, including the teaching
of English, regardless of the increasing need to teach it for competitive innovation and
in light of national reform initiatives.

3 Saudi English Education in a Globalized World

The Saudi educational system has undergone several reform projects, particularly
beginning with the establishment of the National Center for E-Learning and Distance
Learning in 2007 and the Saudi Electronic University in 2011. In addition, most uni-
versities launched their own deanships of e-learning as supervisory sectors that man-
age the introduction of e-curricula and online learning platforms. English instruction
found an opportunity for inclusion in these initiatives, and many English teaching
practices are now being conducted via online mediums. The introduction of technolo-
gy into English instruction was meant to improve pedagogical practices in general
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because most students are still teacher-dependent and lack appropriate self-learning
skills [3]. Moreover, low achievement and a lack of motivation for learning are com-
mon phenomena among the majority of English language students (e.g. [4, 5, 6]).
Specifically, English language teachers, as [3] claims, are deemed to be responsible
for motivating or demotivating students to learn English. A further complication is
that students in an English language learning context lack the opportunity to practice
the language in real-life situations. Thus, the introduction of technology is aimed at
providing meaningful learning tools and communication channels for a modernized
English teaching practice.

4 English, Technology, and Change: Teachers’ Perceptions

According to [7], student achievement has been widely cited in the literature as a
comprehensive term that can stand in for educational reform. However, Burner sug-
gests that the improvement of education rather than achievement is more inclusive
because it “better captures the more complex and broader picture of educational in-
struction than do ‘learning’ or ‘student achievement’™ (p. 123). Nonetheless, student
achievement is still a major objective for educators and researchers who continue to
believe that the level of basic English language skill and language competence among
Saudi learners are unsatisfactory and cannot reach the prospects set out in Vision
2030 (see [8, 9, 10, 11]). However, teachers are the cornerstone of educational
change.

A number of studies have explored the perceptions and attitudes of Saudi teachers
toward the application of Vision 2030 in the context of teaching English. For exam-
ple, [12] conducted a study with 50 English language pre-service female teachers and
categorized four main characteristics of effective English language teachers in light of
Vision 2030. The characteristics included technical knowledge, pedagogical skills,
interpersonal skills, and personal qualities. Overall, teacher participants did not con-
sider the incorporation of technology as a sign of quality among English language
teachers according to the study, as it did not investigate the potential of technology in
achieving the goals of Vision 2030. Another study by [10] explored the role that Eng-
lish language teachers can play in achieving the goals of the Vision. [10] states that
the majority of participants had positive attitudes regarding “professional develop-
ment” in English language programs. The study also indicated that networking with
native English language teachers around the world, as well as attending international
workshops and conferences in the field, can effectively help Saudi teachers cope with
implications of the Vision. Similar to [12] findings, [10] study did not examine the
role that technology can play in transforming English language instruction in accord-
ance with the Vision. In contrast, [13] investigated the online competency of a group
of teachers working at the Saudi Electronic University. [13] concluded that teachers
were keen to effectively integrate technology in appropriate pedagogical approaches.
For this reason, improving teachers’ Technological Pedagogical and Content
Knowledge (TPACK) competence is crucial in helping teachers realize the strategic
goals of Vision 2030.
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The status of foreign culture in English language curricula in Saudi Arabia was al-
so investigated by several studies. [14], for instance, explored teachers’ experience of
developing an English language curriculum and incorporating foreign cultural norms.
[14] found that because the educational reform of Vision 2030 is taking place, it is the
right time to integrate foreign culture into the English curriculum. Needless to say,
technology is bridging the gaps between different cultures and can effectively present
cultural norms in English language teaching contexts. In a related study, [3] reviewed
some of the research conducted in English language contexts in Saudi Arabia. The
study illustrates that most schools lack the appropriate technological tools that could
improve the practice of English language instruction. [3] further suggested that teach-
ers should be provided with intensive training on how to implement innovative tech-
nology in their teaching practice and that “modern technology must become an inte-
gral part of the Saudi EFL classroom to enhance the quality and effectiveness of
learning” (p. 115).

Another study, by [15], looked at the changes required to meet the demands of Vi-
sion 2030 from teachers’ perspective. [15] reviewed relevant studies and analyzed
teaching requirements in Saudi public schools, then categorized some of the difficul-
ties that could influence the adoption of educational reform. These difficulties includ-
ed a lack of motivation among students, the lack of sustainable academic courses,
resistance to blended learning among university teachers, and unsatisfactory learning
achievements. Most importantly, the analysis indicated that “teachers of English lan-
guage have a higher level of academic awareness concerning the development of
English language teachings to the learners in line with Vision 2030” (p. 114). [16]
also implemented a professional development program for teachers using the Substi-
tution, Augmentation, Modification, and Redefinition (SAMR) model, which was
aimed at encouraging teachers, including English language teachers, to substitute their
traditional teaching methodologies with innovative technology-based methodologies
in line with Vision 2030. [16] concluded that teachers’ attitudes toward technology
were positive in terms of transforming their teaching practice into one that is more
student-centered. It was also shown that the model improved teachers’ self-efficacy
and teaching knowledge for transformative practices.

Teachers’ perceptions of the use of tablets in transforming English language in-
struction was the focus of [17] study. Specifically, the authors identified the ad-
vantages and challenges of the use of tablets in English language classrooms in ac-
cordance with Vision 2030. Teacher participants stated that tablets can provide stu-
dents with instructional guidance and modeling, and they can also improve student
motivation and collaborative and individual learning. They also noted that tablets can
even be used as effective assessment tools. However, teacher concerns over a lack of
time to prepare online materials, as well as the lack of appropriate training, were seen
as the challenges that may have an impact on the optimal use of tablets in English
language classrooms.

The reviewed studies have so far primarily focused on designing instructional pro-
posals that can improve English language education in line with the educational re-
form strategy of the Vision. While some studies have also looked at the potential of
technology to make this transformation vivid and evident, the current study explores
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changes in teachers’ perceptions and teaching behaviors over time via a longitudinal
research design. Teachers’ views on the prospects of the Vision were investigated
upon the announcement of the Vision in 2016. Later, another investigation was con-
ducted looking at teachers’ perceptions of what progress had been made on each of
the Vision goals, based on their teaching experience over the previous 3 years.

5 Context, Participants, and Data Collection Methods

The present study was conducted at the College of Education, King Khalid Univer-
sity, Saudi Arabia. Participants in the study were 15 female postgraduate students
studying Master of General Curricula and Methodologies, who were all in-service
English language teachers with an average of 5 years of teaching experience. They
were pursuing their masters as a professional development plan; Saudi teachers with
master’s qualifications are eligible to be promoted to a higher level.

Before data were collected, participants were asked to learn about the Vision 2030
proposal to improve education in Saudi Arabia. A short video was distributed to all
participants along with a link to the official Vision 2030 website, and later, partici-
pants were interviewed. The study adopted a longitudinal qualitative design. Accord-
ing to [18], qualitative research methods are often utilized to better understand partic-
ipants’ underlying opinions and behaviors. Participants in the current study were ini-
tially interviewed a few months after the announcement of Vision 2030, once they
started studying for their master’s in late 2016. The first phase of data collection was
aimed at exploring participants’ views of the Vision and whether English language
teachers were ready to adopt such a reform. After completing their coursework study
in 2018 and resuming their teaching, participants were again interviewed. This second
phase of data collection investigated whether participants’ views of the transformative
reform had changed after they began teaching again and whether their teaching behav-
ior had changed. Several open questions regarding the status and readiness to change
were administered to all participants during the first phase. It should be noted that as
male-female face-to-face contact was not yet allowed in the College, interviews were
conducted via phone calls. Further clarification and elaboration on certain points were
sometimes obtained via email and WhatsApp text messages. For privacy reasons,
participants were unwilling to record their phone calls. Thus, notes were taken during
the calls. For the second phase of data collection, the same participants were contact-
ed again and asked whether they had experienced any behavioral and/or educational
changes in line with the Vision. Participants’ perceptions about challenges with the
reform were also investigated in the second phase.

Participants were initially asked five major open-ended questions that were intend-
ed to raise more discussion points. Distribution of questions over the two phases of
data collection followed the Stages of Change Model that describes five stages of
readiness developed by [19]. The distribution of the questions according to those five
stages is shown in Table 1.
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Table 1. Distribution of research questions in line with the Stages of Change

Stages of Change Research Questions
Precontemplation \What would be the benefits of adopting Vision 2030 in Eng-
lish language education?
\What would be the challenges/concerns of adopting Vision
2030 in English language education?
How would you evaluate your own readiness to change in
line with Vision 2030?
How can we transform Vision 2030 regarding English lan-
guage education into practical steps?
\What do you suggest to improve the adoption of Vision 2030
by English language teachers? What about technology?

Contemplation

Preparation

Action

Maintenance

et

Questions 1, 2, and 3 were discussed at the first phase, whereas questions 4 and 5 were discussed at the
second phase.

6 Findings

The perceptions of the participants covered a variety of issues, including their ex-
pectations of the benefits of adopting Vision 2030 in English language education, the
challenges related to the adoption, teachers’ readiness to adopt the change, the move
from theory to practice, and suggestions for improvement of the adoption. Findings
from the two phases of the study were categorized according to these five issues rele-
vant to the research questions. Additionally, a comparison of the participants’ views
between the two phases was conducted within the analysis and discussion of each
category.

6.1  Benefits of vision 2030 in English instruction

A generally positive expectation of the adoption of Vision 2030 in English lan-
guage education in Saudi Arabia was evident in most comments. For example, one
participant pointed out that policy makers are now aware that learning policies can be
transformed in order to match global trends in English language education (Partici-
pant AQ, 1). Another participant asserted that the Vision calls for immediate adoption
of current learning approaches. In her words,

1 think it’s time to adopt more student-centered approaches in English language
learning. Students should be able to choose what is best for their own learning and

to choose what fits their abilities and learning styles. (Participant AJ, 1)

Another participant stated that current methodologies are believed to enhance stu-
dents’ critical thinking skills and creativity, which were not evident in the actual
learning practice (Participant AS, 1).

As far as language policy was concerned, one participant indicated that while the
Vision calls for embracing innovative pedagogical approaches, it highlights the cul-
ture and tradition of Saudi society:

What is good about Vision 2030 is that it highly appreciates the local heritage
and traditions of our people, and to improve students’ self-esteem and pride of
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their own culture in front of the world, while it calls for change and reform. (Par-

ticipant ZS, 1)

Another participant listed some of the prospects of the Vision and stated that it
would allow both policy makers and educators to adopt instructional technology prac-
tices from around the world. She noted that English language teachers were reluctant
to incorporate foreign culture into their classrooms due to the conservative customs of
Saudi society (Participant SS, 1).

At the second phase of the study, it was found that most participants valued the
shift they had experienced in their teaching practice that came about in accordance
with the Vision. For example, QR codes have been widely incorporated into most
textbooks so that students can refer to websites that provide them with additional
resources and/or exercises. Some schools and tertiary institutions, one participant
mentioned, have started to allow their students to use their mobile phones for both
personal and educational purposes (Participant BA, 2). Another participant indicated
that some teachers have started to broadly use social media and WhatsApp to collabo-
rate with their students for learning purposes, which is a practice that was limited to
university students a few years ago. Moreover, new learning concepts have started to
find their way into the teaching experience.

When [ resumed teaching after completing my master’s study, I noticed that
some of my colleagues were talking about new topics that were not there before.
They were talking about new concepts that Vision 2030 was propagating, such as
sustainability, instructional design, e-tests, virtual learning environments, etc. |
think we are taking firm steps toward digital education. (Participant HZ, 2)

6.2  Challenges of vision 2030 in English instruction

As with the adoption of any change, participants initially anticipated some chal-
lenges that might have an impact on transforming English education. Challenges con-
stituted most of the participants’ comments, detailing their concerns over the adoption
of the Vision with regard to their prior conceptions about English language education.
For example, one participant pointed out that the policy on English language educa-
tion did not keep pace with current global trends. She added that the qualifications to
be an English language teacher, for instance, did not seem to match this promising
educational reform and that some of the learning material still adheres to traditional
methods.

National transformation asserts a shift toward digital learning practices. How-
ever, we noticed from previous plans that this transformation was merely a limited
and superficial implementation of technology. This is good, for sure, but we are,
rather, still in need of promoting teachers’ digital literacy and awareness toward
the potential of technology in English language learning. (Participant AJ, 1)
Another participant pointed out that most English language teachers were still uti-

lizing old methodologies that promoted traditional teaching practices such as audio-
lingual and grammar translation approaches. She further asserted that, with technolo-
gy, English language teachers should incorporate “perceptual processing strategies”
that help students develop audiovisual representations of learning materials (Partici-
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pant BF, 1). There was also a perception that teachers were still inclined to cover all
subjects within the scheduled time regardless of students’ understanding or practice
enhancement.

Unfortunately, our educational system pays more attention to quantity than
quality. It does not consider effective teaching methodologies in an effective way.
There are a great deal of subjects and activities that teachers struggle to cover
within the time allocated. (Participant HB, 1)

Similarly, another participant commented that obligating teachers to complete all
subjects within the dedicated semester time made teaching stressful throughout the
semester (Participant RS, 1).

One of the major challenges of the adoption of the Vision, one participant men-
tioned, was that students were inclined to rely on the teacher for most learning pur-
poses. The lack of appropriate implementation of student-centered learning approach-
es would require more time and effort for the educational reform to be successful.

Students’ full reliance on the teacher has made them less motivated, lazy, and
irresponsible, and also made them unable to achieve the learning objectives. (Par-
ticipant SG, 1)

From the participants’ overall perspectives, there were other challenges with edu-
cational reform, including the inability to cater to students’ individual differences due
to large class sizes, the unavailability of language learning labs at some schools, or the
lack of well-maintained labs, and the inadequacy of teacher training on the use of
technology for language learning purposes.

Participants’ views obtained during the second phase varied in the ways that their
expectations about the advancement in the educational system formed during master’s
study had not been fully met. In one participant’s opinion, students still hold negative
attitudes toward English language instruction. Teachers, she added, were still utilizing
traditional methods (audio-lingual and grammar translation).

My daughter keeps telling me that she hates English not just because her teach-
er does not implement engaging strategies or games with students but because in-
stead, she screams most of the time and makes them stressed out. (Participant ES,
2)

Another major challenge to the Vision was the lack of correlation between stu-
dents’ and teachers’ digital literacy and awareness. Teachers, for instance, still hold
negative attitudes toward the use of tablets or mobile phones in school. In one partici-
pant’s words,

The teacher is considered as a facilitator of the learning process, and most
teachers are now aware of the importance of technology in English learning, but
they still consider mobile phones as distracting tools. Teachers also think if mobile
phones were widely allowed in classes, students would use them inappropriately,
such as for cheating. (Participant MH, 2)

Other challenges that were still apparent in the educational system, as reflected on
by the participants, included students’ low motivation, teachers’ resistance to the use
of technology, a lack of critical thinking and creativity skills in the classroom, and the
lack of innovative assessment methods.
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6.3  Teachers’ readiness for change

Generally positive attitudes about teachers’ willingness to adopt the change and
take part in the transformative process of the Vision were evident in most partici-
pants’ comments. One participant, for instance, pointed out that teachers were com-
peting to enroll in professional development programs set by the Ministry of Educa-
tion. Another participant also asserted that she and some of her colleagues enrolled in
different programs covering topics like e-learning, innovative teaching methods, and
educational psychology. A participant further advised that pursuing her master’s study
was part of her personal professional development plans.

As for the second phase of data collection, responses did not differ greatly from
those in the first phase. In other words, participants stated that they, as well as most of
their colleagues, had enrolled in and/or were applying to enroll in some professional
development programs announced by the Ministry. The programs included summer
training programs organized by select Saudi universities and Education Departments,
and the Program of Qualitative Development (the Khebrat Program).

However, as English language teachers are transferring what they have learned
through their experience, teachers’ developmental programs should include more
technology-based content. One participant wrote,

Emerging developmental programs should incorporate methodologies that focus
on the potential of mobile devices in English education and how to effectively and
consciously implement them for learning purposes. Teachers should practice using
mobile devices in real-life learning situations. (Participant BF, 2)

6.4  From theory to practice

Participants were asked whether they have taken definitive action to change their
teaching behavior after completing their master’s study and returning to their schools,
and to what extent they reflect what they learned in their practical teaching experi-
ence. As mentioned, participants stated that they had already attended some profes-
sional development workshops/conferences organized by the Ministry. Participants
considered that to be a developmental strategy that is in line with the Vision. Fur-
thermore, one participant pointed out that she found some of her colleagues had start-
ed to think about English language teaching in a different way.

Teachers are now considering professional development a necessity for this era.
They believe that the curriculum is changing dramatically these days, and teachers
should cope with this change. They even urge that their own opinions regarding
curricular development need to be considered so that resistance to change can be
put to the minimum. (Participant AJ, 2)

Another participant expressed that she was astonished by some initiatives taken by
her English language teacher colleagues.

When | returned to my school, | found some teachers had incorporated online
platforms into their teaching experience, including Google Classroom and Edmo-
do. I really appreciate how students were interacting via these platforms. They
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were collaborating over different topics beyond the textbooks. They are using them
to do their homework and to communicate with their teachers. (Participant AQ, 2)

6.5  Suggestions for improvement

Participants reported some recommendations that would improve the practice of

English language teaching in Saudi Arabia and would make the change in the educa-
tion system successful. Participants’ most common recommendations can be summa-
rized as the following:

Current learning strategies, such as personalized learning, self-learning, contextual
learning, and critical and creative thinking skills, should be promoted.

The incorporation of technology for learning purposes should consider students’
familiarity with technology and social media and should be implemented in real-
life situations. Technology should be utilized because it is effective, not because it
is a requirement or because it is already there.

Students are no longer in need of information; they need to know how to learn
better and how to maintain skills needed for future careers.

Change is about people; both students and teachers should have adequate encour-
agement, support, and reward throughout the process of learning/teaching trans-
formation. More effective training and professional development plans for teachers
should be seriously considered.

Change and modernity do not imply giving up traditions and cultural norms of the
society; religious and national identities should be maintained in a globalized
world.

Professional development programs abroad should allow teachers to realize that
their country is opening its doors to the world. Teachers should return to their
classrooms more open-minded to new ideas and different views and knowledge.
Specifically, English instruction is best incorporated with culture-related activities,
which needs to strike a balance between local and foreign cultures.

Saudi conservative culture treats elderly people with more respect in a way that
may create communication barriers between younger and older generations. There-
fore, students need to improve their discussion and dialogue skills. Technology can
effectively create better teacher-student communication channels and enable stu-
dents to express themselves freely.

Teachers’ and students’ perceptions and attitudes about the transformation of edu-
cation should be taken into account. The Ministry of Education should conduct pe-
riodical large-scale investigations that can improve teaching/learning practices.
Vision 2030 should consider the improvement of research skills for both students
and teachers. Students and teachers can then reflect on educational prospects and
challenges, and those reflections should definitely inform the learning design, help-
ing policy makers determine the best scenarios for English language education.

Finally, one perception sums up the recommendations for better education practice:
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Vision 2030 will succeed in reforming education when teachers have reliable
values and are proud of their deep-rooted cultural and national identity, when they
believe in principles of religious moderation, and when they have adequate
knowledge and skills needed for the future. (Participant MQ, 2)

7 Discussion and Conclusion

Time changes the way we teach, and technology has made this educational change
a necessity rather than a choice. In his article, “Why is Educational Change so Diffi-
cult, and How Can We Make it More Effective?” [7] states that “there are at least
three reasons why educational change is necessary: increased globalisation, advance-
ments in technology, and developments in research into teaching and learning ap-
proaches” (p. 125). Since change is primarily about changing human behavior, and
that change passes through identifiable stages where motivation is a key factor [20],
reform in Saudi Arabia is generally intended to happen through rapid operations. In
his interview with David Ignatius of the Washington Post, Crown Prince of Saudi
Arabia Prince Muhammad bin Salman “described a new wave of reforms as part of
the ‘shock’ therapy needed to modernize the Kingdom’s cultural and political life”
([21], para. 1). The “shock” therapy is essential in these circumstances since previous
reforms, particularly in the educational system, took longer than expected, cost more
than anticipated, and had no satisfactory results. Since 2016, reform plans of Vision
2030 have made tremendous societal, economic, and technological changes in the
country. However, the transformation of education requires following a more steady
and sometimes cautious path.

Most reviewed studies revealed positive attitudes among Saudi teachers toward
embracing change and incorporating innovative technology in their teaching practices
(see e.g. [22, 17, 16, 23, 24]). Participants in the current study were initially optimistic
about the Vision and how it is going to transform education based on the achieve-
ments reach in other sectors. When it comes to actual practice, however, teachers tend
to be a bit reluctant for several reasons. For example, some participants expressed
their concern over teachers’ qualifications and/or adherence to traditional teaching.
For example, teacher-centered approaches were still apparent in most English lan-
guage teaching contexts. Other participants pointed out that the Vision was overly
ambitious about incorporating technology to an optimal level; the technological infra-
structure at some schools will not provide opportunities for better teaching practices.
This is, to some extent, consistent with [25], who describe technology penetration at
some rural areas schools as scarce and underfunded. Further, many schools lack mod-
ern devices and equipment that would make English instruction more enjoyable and
effective [26]. Even most recent studies argue that innovative technology cannot fit
well with traditional education “unless proper integration is assured, and infrastruc-
tural demands are met” (p. 43) [27]. Thus, most English language teachers, as [28]
found, deem themselves in need of good facilities as well as adequate training. This is
in line with the current study in the sense that there was a tendency among partici-
pants to enroll in professional development programs, either locally or abroad. For
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example, the Khebrat program aims at improving teachers’ (particularly English lan-
guage teachers) English language training, technical skills development, and school
immersion. Khebrat is a specialized one-year immersion program run by select inter-
national universities, primarily from the United States, the United Kingdom, and Aus-
tralia. One of the most important objectives of Khebrat, as [29] notes, is to transfer
rich teaching experience from well-respected educational institutions into the King-
dom’s schools, so that schools can maintain self-efficacy and high-quality standards.

For actual teaching experience, a number of participants indicated that they or
some of their colleagues have already incorporated technology into their classrooms.
Several reviewed empirical studies also point out that technology has already found
its way into actual English language practice (see e.g. [22, 17, 30]). This illustrates
that we do not need to worry about the extent to which teachers are implementing
technology. Technology is becoming an integral part of almost all Saudi citizens’
lives, as it is has existed in most governmental or private daily interactions. The appli-
cation of e-government functions and procedures at schools and universities has be-
come a common practice in Saudi Arabia. The Ministry of Education, for instance,
requires all enrolled students to be registered by their schools through a nationwide
electronic system (the Noor System). Students are graded through the system by their
teachers, and parents can follow up on their children’s performance and achievement.
Likewise, teachers are obliged to conduct administrative processes with the Ministry
through a number of online platforms. Hence, in addition to their personal use of
technology, it can be argued that Saudi teacher’s master good digital literacy, and they
would then not find it frustrating to integrate technology into their teaching practice.
[31] (para. 5) demonstrate the current status of internet and technology use in Saudi
Avrabia:

Saudi Arabia has the largest social media presence in the world. With 43.80
million mobile subscribers, mobile penetration stands at 129% of the total popula-
tion. The major reason for the high number of active social media users is due to
the high rate of smartphone ownership. With more than 84% of the country living
in urbanized areas with super-fast internet connections, it comes as no surprise
that the active social media users stand at 23 million, an incredible 67.95% of the
population.

Suggestions of participants for improving teaching practice were generally reflect-
ed in some studies that examined teachers’ perceptions of English education and tech-
nology incorporation, as well as perceptions of Vision 2030. For example, [10] inves-
tigated the contribution of English language teachers in fulfilling the educational ob-
jectives of the Vision. According to [10], 95% of teachers emphasized that knowledge
and experience exchange between teachers from around the world is a crucial profes-
sional development strategy. Additionally, Twitter was the most preferred tool for
some teachers to communicate and collaborate with their international counterparts.
Similarly, [11] stated that few conceptions in her study had as much interest expressed
as pursuing further study in English-speaking countries. Likewise, [12] found that
over 80% of interviewed teachers noted that keeping up with conferences and work-
shop attendance were necessary to improve their English teaching practice. This is
consistent with the large proportion of responses perceiving that teaching practices
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were in need of promoting current learning practices such as personalized learning
and self-learning.

As far as cultural incorporation was concerned, a number of participants expressed
their concerns over the incorporation of foreign culture in their classroom practices.
Similarly, other participants assured that English language education should be
aligned with the promotion of religious and national values of the Saudi community.
This is in line with findings from [14] study, in which English language teachers were
reluctant to incorporate foreign cultural norms into classroom practices. However,
cultural sensitivity in most English language teaching contexts, [14] argues, entails a
widespread argument that makes it hard to determine what is appropriate and what is
inappropriate for today’s students. This is true since a language cannot be isolated
from its own cultural norms. Additionally, there is no contradiction between foreign
and local cultures when it comes to learning other nations’ customs and traditions.
Moreover, today, students are immersed in different social media platforms and are
living in a media-rich globalized world. Technology-based learning approaches, as
[32] point out, can promote students’ engagement and “can help overcome past issues
of stereotyping and lack of intercultural awareness” (p. 75). Hence, it seems unjustifi-
able not to integrate foreign cultural norms that do not contradict with Saudi culture.

While more research conducted with larger-sized samples of participants is needed
to explore areas beyond perceptions analyzed and discussed in the current study, the
results provide insights into current practices of English language instruction in Saudi
Arabia. It further investigates teachers’ preparedness and readiness to shift their teach-
ing experiences into innovative ones that can consolidate the national educational
gains of Vision 2030. Greater attention should be paid to the pedagogical and techno-
logical behavior of both teachers and students and to what extent technology imple-
mented inside and outside of classrooms is educationally effective. Teachers’ change
is a prerequisite of student change; therefore, changed teachers would help students to
become “more critically reflective, and to integrate meaning perspectives that are
more integrative of experience” (p. 408) [33]. Future research needs to identify ways
to improve teacher-student communication and promote collaboration channels. We
also need to know how to exploit students’ literacy and familiarity with current tech-
nology for learning purposes. We still also need to know how to narrow the gap be-
tween teachers’ and students’ digital literacy. Evidence obtained from future research
will inform English language instruction in Saudi Arabia and provide insightful feed-
back as to what progress has been made on each of Vision 2030’s educational goals.
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