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Abstract—The current research deals with the perceptions of non-native
students at a university college in Oman on the use of the lecture and interactive
methods in teaching English. The aim is to find out the method which may as-
sist satisfactorily in improving students’ English language competency in terms
of skills, developing their cognitive abilities and enhancing their personal
growth. This study employs the quantitative approach through conducting and
analyzing students’ questionnaires related to the lecture and interactive methods
of teaching. The findings of this research indicate that the interactive methods
are highly viewed by students while the lecture is lower. However, weak stu-
dents incline to the lecture method in contrast to average, good and very good
students. The implications of the use of both methods could be extended to the
social side of education. Students exchange ideas, suggestions and feelings
which contribute to strengthening their relationships as colleagues. They would
practice expressing their thoughts freely and respecting the viewpoints of others
no matter whether they agree or disagree with them. Consequently, this would
have positive impacts on their lifestyle when dealing with their surrounding so-
ciety and in workplaces in later stages.
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1 Introduction

Language, nonetheless, is seen as the prime means that is normally used in deliver-
ing information to learners. The English language competency has become a prerequi-
site for admission to many different departments at universities as it is considered the
common medium of instruction [1]. Language and literature teaching courses, there-
fore, have been included in the curricula of many universities around the world. Con-
sequently, the need for researching on the methods of teaching and learning of the
English language and literature would be a significant issue [2].

Nowadays, educational systems, among others, have been deeply affected by the
wide spread of the information technology inventions as the case for other disciplines.
Sources of education for students in different stages have not, therefore, solely envis-
aged by and limited to an educator, a class or a library. Anyone, anywhere and at any
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time, including students, may have access to a huge volume of diverse types of mate-
rial exposed immediately to them through the technological media.

The methods of teaching which are used in teaching English in the language class-
rooms at universities are various [3]. Among the common methods are the lecture
method and the interactive method [4]. They have their own advocates and opponents
and each school of thought, however, argues for its case supported by reasons and
evidence. Lecturers at university may, thus, find themselves in a dilemma over which
method of teaching to adopt in the language class to achieve the study outcomes.

Therefore, the methods of teaching, as the basic means of imparting knowledge
and information to learners, may have to be carefully selected, modified or even re-
vised [5]. Students, as the prime targets of teaching and learning, would have their
own share of tasks in extracting information from different sources, inside or outside
the educational institution, in addition to the fundamental roles of teacher and library.

The link between the language and its context assists in improving learning. Lin-
guists and ELT scholars [6] also stress the significance of interaction in the language
classroom and argue for the necessity of creating a different teaching approach for the
non-native speakers of English. This research study, thus, starts from the premise that
there may be an effective, advantageous and favorable method of teaching at universi-
ty according to the non-native students’ perception which could play a decisive role in
the teaching and learning process.

2 Research Objectives

Accordingly, the aim of this research study is to find out the perceptions and views
of a university college students on using the lecture or interactive methods in teaching
English at university. The effective method of teaching may assist in achieving the
pedagogical goals and objectives of the above-mentioned college. Specifically, the
objectives of this research are as follows:

1. This research study aims at finding out the perception of students on the two meth-
ods: the lecture and interactive methods of teaching.

2. This research study aims at finding out whether there is any impact of lecture and
interactive methods towards students’ competence in English.

2.1  Research hypothesis

Hol There is no significant impact of lecture and interactive methods towards stu-
dents’ competency in English.

3 The Use of The Lecture Method in Teaching

Lecturing, as it may be widely known, has been for a long time the main feature of
a university life. Also, lecturing is probably considered the teaching method that is
frequently used by many higher education staff members in their endeavor to com-
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municate ideas, concepts and knowledge to their recipient students at university [7].
The traditional lecture-based method of teaching has been utilized in college and
university classrooms across the world for centuries. This paradigm of teaching,
which conforms to behaviorist pedagogy, involves the transfer of a well synthesized
body of knowledge from the teacher to the student in a structured manner in a class-
room [8]. In this style of teaching, the student is a passive recipient of knowledge.
This can result in inattention from students, often distracted from the class environ-
ment [9].

Lecturing, however, is not just a matter of standing in front of a class and deliver-
ing what the lecturer knows. The classroom lecture, according to [10], is a special
form of communication in which voice, gesture, movement, facial expression, and eye
contact can either complement or detract from the content. No matter what the lecture
topic, the lecturer’s delivery and manner of speaking influence students’ learning
significantly. Lectures, though often criticized for their monolithic instruction style
and which are associated with the lack of motivation on the side of the students lead-
ing to a very low learning success, are still one of the most efficient educational
methods known in higher education. In addition, lectures, are very adaptive to timeta-
bles, other courses, different audiences and new cognitions, and they play a valuable
part in the social life of the students.

3.1  Pedagogical aspects of lecture

A lecture is a straightforward means of communicating knowledge to students.
Lecturers would also have a great control over what is being delivered in the class-
room since they are the prime source of information. [11] maintains that students who
are auditory learners find that lectures appeal to their learning style more than to other
students’. Lecturing is mostly easier to be carried out than other methods of teaching
[12]. Therefore, the lecture method might be the most familiar and acceptable by
many lecturers as it could typically be the method they have grown up with through
the span of their life. In addition, the lecture method might be commonly used in
teaching as many divergent subjects as human mind could imagine.

In agreement with this claim, [13] postulates that lecturing is still the teaching
method that dominates in many universities around the world. Its proportion to all
other methods may reach two to one, and sometimes it could be the only method used.
Probably, most college teachers lecture. Even those who embrace a modern view of
participatory learning still turn to the lecture from time to time. However, a lecture is
just one choice in a lecturer's variety of teaching methods. As with all the other choic-
es, it may only be used when they are most appropriate. The lecture method, as [14]
state, continues to play a prominent role in the teaching of most disciplines at univer-
sities. This is despite persistent and widespread criticism of the lecture as a common
teaching method.

Students in a lecture, nevertheless, come from different backgrounds and possess a
broad range of skills and abilities. A lecturer at university, thus, as [5] point out, could
be expected to combine the talents of scholar, writer, producer, and teacher in ways
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that contribute to student learning. A good lecture always offers a point of view and
an avenue of entry into a field of study.

The objective of most lectures, according to [10], is to clarify points in a topic.
They may not confuse students or providing them with too much unrelated redundant
information. While striving for clarity and concision, a lecturer at university may also
try for a relaxed, conversational tone during the lecture.

4 The Use of the Interactive Method in Teaching

An Interactive lecture is a method of teaching which aims at creating an interactive
engagement in class. In the interactive lectures the lecturer intends to have intervals to
include the students to participate in activities that allow them to involve directly with
the material [15]. These activities provide students with opportunities to apply what
they have learned earlier. Interactive lecturing involves an increased interchange be-
tween lecturers, students and the lecture content. The use of interactive lectures can
promote active learning, heighten attention and motivation, give feedback to the lec-
turer and the student, and increase satisfaction for both.

Lectures as it is known play a vital role in teaching. Yet when students engage ac-
tively with material, they generally understand it better and remember it longer. Lec-
turers, thus, may ask for students’ participation as this could highlight the distinction
between faculty covering material and students’ learning it. [16] claims that students’
participation often results in covering less material during a semester, but it also
means that students learn more material than in a traditional lecture course because
they truly grasp the fundamentals and have more chances to clear up confusion.

In all cases, interactive lecturing implies active involvement and participation by
the audience so that students are no longer passive in the learning process. Interactive
lecturing also implies a different way of approaching the teacher’s role. Results of a
research on students’ experiences of lectures which included many opportunities for
active engagement through interactive learning activities indicate that most of stu-
dents, as [16] states, valued the mix of traditional lecturing and cooperative learning
tasks. They particularly enjoy the variety of activities, the opportunities for small-
group and whole-class discussions, the clear focus on one or two central ideas and the
authenticity of the tasks [17].

4.1  Structure of interactive lecture

The goal of interactive lecture is to engage students by finding ways for them to in-
teract with the content, the lecturer, and their classmates. Accordingly, interactive
lectures include parts of lecture combined with parts where students interact [18]. One
of the things that turns the lecture interactive is the ability of the lecturer to focus on
the content of the lecture parts that are relevant to the students' needs.

All the activities used to make lectures interactive involve a learning curve for both
lecturers and students. Lecturers can use a variety of interactive activities to engage
their students in a wide array of contexts and with multiple learning goals. The lectur-
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ers might want to open with some sort of engagement trigger to capture students’
attention. As with many active-learning techniques, interactive lectures may take
longer to cover any given topic than non-interactive ones. The lecturer saves time by
only going over more difficult and important material rather than duplicating the cov-
erage of the textbook. The lecturers must also find a learning task that serves as the
centre of the interactive lecture segment.

Making lectures interactive by using techniques that allow all of the students to
participate, instead of having individual students answer questions when called on,
will promote students’ retention and learning of the material presented during lecture.
[16] proposes that lecturers may give students practice in developing critical thinking
skills and enable lecturers to assess how well the class is learning that day. These
activities would allow students to immediately apply content and provide feedback to
the lecturer on students. An effective interactive lecture is likely to call upon a blend
of various interactive techniques all in one class period [16]. Teaching which seeks to
elicit a response from students by questioning or through collaborative problem-
solving tasks, can develop deep approaches to learning in which students focus on
understanding concepts to relate new ideas to previous knowledge, experiences and
themes rather than simply memorizing facts. This experiential learning has a quality
of personal involvement.

There are many assumed benefits related to the active student engagement in lec-
tures. Students who contribute enthusiastically to lectures retain information for long-
er than if they simply see or hear it [5,19]. Active learning has also been linked to
higher student motivation and increased confidence with class [20]. As it has been
said earlier, interactive lecturing can promote active involvement with the material or
the content, with the lecturer, or with classmates.

5 Research Methodology

This research study, therefore, employs survey method since a quantitative ap-
proach is one in which the investigatory primarily uses postpositive claim for devel-
oping knowledge such as cause and effect thinking, reduction to specific variables and
hypotheses and question, use of measurement and observation, and the test of theo-
ries, employs strategies of inquiry such as experiment and survey and collect data on
predetermined instrument that yield statistics data [21].

The research design for this study employed quantitative collecting techniques to
collect data. The research starts with a questionnaire that aims at looking in depth into
the students’ perceptions of the lecture and interactive methods in teaching English
language and literature at university. The set comprises students’ questionnaires relat-
ed to the lecture and interactive methods.

5.1 Population and sample

The research population consisted of all third- and fourth-year students who study
English language and literature in the Department of English Language and Literature

1JET — Vol. 15, No. 20, 2020 259



at a university college in Oman. The total duration of study for bachelor’s degree in
this college is four academic years.

For this study, random sampling is used as it is appropriate in this context. In ran-
dom sampling each member of population is equally likely to be chosen as part of the
sample. Random samples are used to avoid bias and other unwanted effects. In this
technique, each member of the population has an equal chance of being selected as
subject. The sample size of this study is shown in Table 1.

Table 1. Population and sample size (3rd and 4th year students)

Population Sample size
310 150

5.2 Research instruments

This research study consists of quantitative data. There are two types of instru-
ments used which are test and questionnaire. Their competence was measured accord-
ing to a standardized English test results into different levels which are, Weak: 0- 60,
Average: 61- 70, Good: 71- 80 and Very good: 85— 100. Besides that, the question-
naire papers were distributed to the student respondents and none of the papers was
discarded.

In this research, two similar questionnaires, related to the lecture and interactive
methods of teaching at university, were duly prepared for students. All the items in
these sets of questionnaires were intended to be closed-ended. They were developed
by the researchers which were adapted from [22] and [23]. The Likert scale which
consists of five levels that start from strongly agree, agree, neutral, disagree to strong-
ly disagree was used in this research study. The research instruments are explained in
the Table 2.

Table 2. The questionnaires categories

Variables Categories (Constructs) Items
a. General Preferences 1-09
b. Language Skills 10-18

The Lecture Method

The Interactive Method c. Cognitive Enhancement 19-24
d. Personal Growth 25-30
e. Management of Learning 31-40

To test the validity of the items, analysis factor shows that all items are retained
because their loading factors are higher than 0.40 [24]. For the internal validity (relia-
bility), all the variables have good result (Cronbach’s Alpha= 0.891). The reliability
analysis is shown in Tables 3.
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Table 3. Reliability analysis

Categories (Constructs) Item Cronbach Alpha
a. General Preferences 1-9 0.730
b. Language Skills 10-18 0.701
c. Cognitive Enhancement 19-24 0.792
d. Personal Growth 25-30 0.744
e. Management of Learning 31-40 0.780
Total 1- 40 0.891

Before the analysis for inferential statistic (multiple regression) to test the hypothe-
sis can be employed, the data for all the variables must be normally distributed. The
normality test using skewness and kurtosis shows that all the variables are normally
distributed. The value of skewness and kurtosis for all the variables show the accepted
values for normality which ranges between -1 to +1 [24]. Therefore, the inferential
statistics to test the hypothesis can be employed. The analysis of the skewness and
kurtosis for all the variables in this study can be referred to Table 4.

Table 4. Normality Analysis

Mean 2.92

Lecture Std. Deviation 374

Skewness 671

Kurtosis .245

Mean 3.59

Interactive Std. Deviation .402
Skewness -441

Kurtosis .078

Mean 66.38

Competency Std. Deviation 19.60
Skewness -1.001

Kurtosis -.183

6 Findings

6.1 What is the perception of students on the two methods: Lecture and
interactive?

What is the perception of students on the lecture method in terms of General
Preferences (GP), Improvement of Language Skills (LS), Cognitive Enhance-
ment (CE), Personal Growth (PG) and Management of Learning (ML)?

To answer this question, the means and standard deviations for each category in the
independent variable, which is the lecture method, were statistically calculated as
shown in Table 5.
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Table 5. Descriptive statistics of the lecture method

N Mean Std. Deviation Level
Mean GP 150 3.06 0.32 Medium
Mean ML 150 3.06 0.53 Medium
Mean PG 150 2.85 0.61 Medium
Mean CE 150 2.80 0.60 Medium
Mean LS 150 2.73 0.71 Medium
Total 291 0.55 Medium

Indicators: 1.00-2.33 (Low), 2.34-3.67 (Medium), 3.67-5 (High)

The results in Table 6 indicate that the mean for lecture General preferences (GP)
has the highest mean comparing to the means of other categories as it reaches
(3.0630) with moderate level according to the criteria of classifications of means.
Meanwhile, the mean lecture Language skills (LS) obtains the lowest mean (2.7341)

What is the perception of students on the interactive method in terms of Gen-
eral Preferences (GP), Improvement of Language Skills (LS), Cognitive En-
hancement (CE), Personal Growth (PG) and Management of Learning (ML)?

To answer this question, the means and standard deviations for each category in the
independent variable, which is the interactive method, were statistically calculated as
shown in Table 6.

Table 6. Descriptive statistics of the interactive method

N Mean Std. Deviation Level
Mean LS 150 3.89 0.69 Medium
Mean PG 150 3.69 0.61 Medium
Mean CE 150 3.59 0.69 Medium
Mean ML 150 3.49 0.37 Medium
Mean GP 150 3.34 0.39 Medium
Total 3.59 0.55 Medium

Indicators: 1.00-2.33 (Low), 2.34-3.67 (Medium), 3.67-5 (High)

The results in table 7 indicate that the mean interactive Language skills (LS) has
the highest mean comparing to the means of other categories as it reaches (3.89) with
highly important level according to the criteria of classifications of means. Mean-
while, the mean interactive General preference (GP) obtains the lowest mean (3.34) as
it is at a moderate level according to the criteria.

Is there is any impact of lecture and interactive methods towards students’
competency in English?

Multiple regression analysis was carried out to test this hypothesis:

Ho7 There is no significant influence of lecture, discussion and interactive methods
towards students’ competence in English.

The finding as shown at Table 7 shows that there is significant impact of lecture
method towards competence in English (R2=.140, Sig.=0.000), interactive method is
excluded from the model which indicates that it is not significantly influencing the
dependent variable (sig.>0.05). Since there is significant influence of at least one
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independent variable which is lecture method towards students’ competencies, there-
fore, Hol is rejected.

Table 7. Stepwise Regression analysis

Predictor variable B T P (Sig.) R2 Beta (B) F
Lecture method -19.607 -4.892 .000 0.140 -0.374 23.935

Based on the Table 7, the values for B and significant for lecture method as the
predictor variable indicates that when the lecture method increases one unit, students’
competency as criterion variable will be decreased 19.61 unit ($=-0.374, t=-4.892,
p<0.05). The finding reveals that the lecture method contributes 14% (R2=0.140)
towards students’ competency. Therefore, there is 84% change in the criterion varia-
ble which cannot be explained or predicted in this study due to other factors which
were not included in this study. Since the significant value is less than 0.05, the null
hypothesis (Hol) is rejected. Therefore, lecture method has significant negative im-
pact on the student’s English competency which means that the higher usage of lec-
ture method will lower the competency of the students.

7 Discussion

To discuss the findings of question one, it is noticed that students’ perception of the
lecture method regarding the category general preferences (GP) has shown the highest
mean comparing to the means of other categories as it reached a neutral level.

This may be due to the fact that the lecture method involves the lecturer taking the
lead in delivering knowledge with minimum or no participation of the students [5].
Thus, students become dependent on the lecturer to tell them what they need to know
and can avoid taking responsibility for their own learning [20]. Some students benefit
from the lecture and incline to listen to the lecturer since he is the main source of
knowledge for them.

On the other hand, the category language skills (LS) obtains the lowest mean since
students believe that they are unable to listen to others’ opinions while taking notes,
unable to ask as well as answering questions during the lecture, unable to make an
oral summary of the topic of lecture, unable to give short talk on the topic of the lec-
ture, unable to express their ideas which can be understood by others, and do not feel
their fluency develops by the lecture method. However, they agreed that their pronun-
ciation improves by the lecture method, their command of the English grammar im-
proves through lecturing and their vocabulary increases by lecturing.

Although some student respondents agreed that certain language skills such as pro-
nunciation, grammar and vocabulary can be improved by the lecture method, the
lecture method, according to some scholars [25], could be less effective in developing
students’ independent higher-order thinking abilities. Research findings, thus, suggest
that while the traditional lecture can be applied to communicate information in a lim-
ited period, it could not be used effectively by itself to develop ideas or to alter atti-
tudes [26].
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Regarding the perception of students on the interactive method, it is seen that the
mean interactive Language skills (LS) has the highest mean comparing to the means
of other categories with highly important level according to the criteria of classifica-
tions of means. Meanwhile, the mean interactive General preference (GP) obtains the
lowest mean as it is at a neutral level according to the criteria.

Students believe that during the interactive method, they develop their language
skills as they are able to listen to others’ opinions while taking notes, able to ask as
well as answering questions during the interactive lecture, able to make an oral sum-
mary of the topic of interactive lecture, able to give short talk on the topic of the inter-
active lecture, able to express ideas which can be understood by others, feel their
fluency develops by the interactive method, their pronunciation improves by the inter-
active method, their command of the English grammar improves through interactive
lecturing and their vocabulary increases by the use of interactive lecturing. Moreover,
interactive lectures could comprise components of the lecture which are related to the
parts where students interact. Among the ways that turn the lecture into an interactive
one is the ability of the lecturer to select the content of the lecture parts in accordance
with the students' needs.

Meanwhile, the mean interactive general preference (GP) obtains the lowest mean
as it is at a neutral level according to the criteria. Nevertheless, some student respond-
ents stress the role of lecturers in their learning. Interactive lecturing involves an in-
creased interchange between lecturer, students and the lecture content. The use of
interactive lectures can promote active learning, heighten attention and motivation,
give feedback to the lecturer and the student, and increase satisfaction for both [27]. It
could also refer to a verbal discussion among the participants such as students’ indul-
gence with the material or the content of a lecture, but it does not necessarily mean
that students have to do all of the talking. It involves the students by encouraging
them to interact with content, the lecturer, and their colleagues [28].

As for the multiple regression analysis to look at the impact of the lecture and in-
teractive method on the English competency, the finding shows that there is signifi-
cant influence of lecture method towards competence in English, with interactive
method are excluded from the model which indicates that it is significantly influenc-
ing the dependent variable. The reasons for this influence could be that the lecture
method provides students with knowledge related to exams otherwise they are unable
to obtain. The lecture is also good for auditory learners and those who are aware of
different modes of presentation especially students whose first language is not English
[29].

The influence of students’ perception of the methods on students’ levels could also
be explained through relying on one of the approaches to study namely the strategic or
achieving approach. Here the emphasis is on organizing learning specifically to obtain
a high examination grade. With this intention, a learner who often uses a deep ap-
proach may adopt some of the techniques of a surface approach to meet the require-
ments of a specific activity such as test. The achieving approach is intimately associ-
ated with assessment [12].
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8 Conclusion

In conclusion, it would not be unusual to state the simple fact that effective teach-
ing would expectedly lead to positive learning. The methods of teaching at university
chosen by lecturers could have a great impact on the outcomes that would be eventu-
ally achieved by students at the end of a course. Lecturers, therefore, may bear a huge
ethical responsibility towards their students and themselves. As the lecture method is
an old and traditional way for delivering knowledge, it has been used successively by
many generations of teachers and scholars throughout the centuries. It would not be
easy to lose ground and be challenged by another method of teaching. The research
has shown that the lecture method is still preferred by some students especially the
weak ones in teaching at university. The study has also indicated that the majority of
students lean towards interactive methods in teaching English. The interactive method
has been favoured by students as they believe that they are not only passive recipients
of knowledge, who are constantly in the position of the listeners but, with assistance
of the lecturer, are actively involved in the lecturing process to get maximum
knowledge. As a result, the information received in class would be remembered for a
longer time. Finally, the findings of the present research study have demonstrated the
students’ tendency towards the use of the interactive methods in teaching and learn-
ing. These methods could replace or be used along with the traditional lecture method
which definitely comprises certain positive aspects.
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