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Abstract—The current study investigated the patterns of English language 

tutors’ e-feedback practices during the coronavirus pandemic, learners’ re-

sponse to tutors’ e- feedback and the important issues that emerged from e-

feedback practices. Quantitative and qualitative analysis of the online question-

naire and the semi-structured interviews were performed. The findings indicate 

that (1) English language tutors concentrate slightly more on local issues than 

global issues, provide eight main types of e-feedback; clarification requests, 

general explanations and clarification, questions and commands, repetition, ex-

plicit feedback, elicitation and recasts respectively. In addition, tutors employ 

more written and audio e-feedback compared with the screencast via various 

online platforms such as Blackboard collaborative tools, Zoom, Microsoft 

Teams, Email, and WhatsApp. (2) The findings indicate that the students ask 

for more clarifications, express their understanding of the e-feedback, engage in 

discussions, comprehend the e-feedback and make successful revisions, express 

their misunderstanding of the e-feedback and just a few students ignore the e-

feedback they receive. (3) The qualitative analysis of the semi-structured inter-

views revealed some important issues such as the tutors' preferences to online 

learning, the appropriateness of online platform tools in providing e-feedback, 

ways and timing of providing e-feedback. 

Keywords—e-feedback, tutors e-feedback, responses to feedback, multimodali-

ty 

1 Introduction  

Distance Education is expected to become mainstream globally in the digital era of 

higher education by 2025 [1], [2]. The timeline is accelerated due to the outbreak of 

the coronavirus pandemic [3]. The coronavirus pandemic poses major challenges for 

societies worldwide, with substantial and complicated consequences for institutions of 

higher education, especially in the area of English language teaching and learning [4]. 

During this pandemic, switching directly to distance education has fully emerged as 

an inevitable solution in all schools and universities [5], [6]. 

iJET ‒ Vol. 17, No. 04, 2022 251

https://doi.org/10.3991/ijet.v17i04.22563
https://doi.org/10.3991/ijet.v17i04.22563
mailto:a.odeh@mu.edu.sa


Paper—Distance Education: An Investigation of Tutors’ Electronic Feedback Practices during… 

Integrating technology into the higher education system has extended the way tu-

tors provide their second/foreign language learners with electronic feedback (e-

feedback). Tutors Practices of e-feedback in higher educational institutions have 

drawn considerable attention among scholars and academics [7], [8], [9]. Feedback 

alignment is essential for determining feedback efficiency [10]. In distance education, 

exposure to different technologies can promote self-regulated learning, as well as the 

various e-feedback formats, may effectively address the students' needs [11]. Provid-

ing e-feedback continues to remain one of the most important discussion topics in 

language teaching and learning [9, 12].  

Considerable attention has been paid to feedback practices in general and tutors' e-

feedback practices in particular [8,9, 13-16]. Those researchers highlight the need for 

further research on tutors’ feedback practices from their perspectives, investigating 

the best patterns of providing e-feedback. Other studies have indicated that e-

feedback should not be ignored and avoided because of its efficacy [8, 16]. Many 

traditional tutors are new to distance education and e-learning and lack academic 

training on how to teach and provide-feedback online effectively [17, 18]. There is a 

need to investigate the tutors' readiness to teach online [19]. In [20] the authors re-

ported that less is known about the extent to which tools influence how tutors deliver 

various e-feedback and whether this e-feedback influences the nature of learners’ 

responses. 

2 Literature review  

In online environments, providing students with effective feedback is difficult, 

where the physical absence of the tutor and the restrictive nature of most accessible 

distance learning platforms can create a barrier to providing students with the neces-

sary feedback [21]. In general, tutors' e-feedback is a type of scaffolding mechanism 

to provide information to the learners in a dialogic way [12]. Furthermore, tutors' 

feedback is also regarded as a scaffolding mechanism in which tutors support lan-

guage learners to recognize and identify the various issues and problems in their ac-

tivities [14]. Tutors’ feedback is closely related to student learning [11, 22]. In [23] 

the authors indicated that feedback comes in various formats based on the context and 

students' needs such as confirmation of a correct response and the providing of differ-

ent types of feedback about the activities.  

Tutors' e-feedback influenced by sociocultural theory [24], Interaction theory of 

SLA [25]. The learning process continues and teachers can only create an active 

learning environment through the interactions between learners and tutors or peers by 

enabling them to interact and provide feedback [26]. The integration of various tech-

nological tools in language teaching and learning has expanded the way tutors afford 

e-feedback to their learners. Producing and delivering effective and timely e-feedback 

is considered as daunting task, regardless the tutors’ level of online teaching and 

training [27, 28].  

In [20] the authors reported that producing and delivering e-feedback is a complex 

practice; tutors need to decide if the feedback is directed for local or global issues. 
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During the outbreak of the coronavirus pandemic tutors are gradually relying on sev-

eral supportive digital technologies such Blackboard LMS, WhatsApp, email, Zoom, 

Microsoft Teams, Google Docs, screencasts, track changes in the word processor to 

provide their students with e-feedback [12, 29, 30-34]. 

In distance education, tutors are heavily using various electronic tools for provid-

ing e-feedback to English language learners, Blackboard [35], Google Docs, [12, 36, 

37]. Other studies used screencasts [30, 32, 38], Audio feedback through MP3 files 

[39], track changes [40-42], WhatsApp [33].  

Previous research on tutors’ e-feedback has focused on delivering e-feedback syn-

chronously and asynchronously via more than one electronic tools, screencasts, a free 

audio add-on (Kaizena), marginal comments [30], Microsoft word & screencast [20, 

31, 42]. In [42] the authors investigated the synchronous and asynchronous tutor e-

feedback and learner uptake in ESL writing, Tutors' Corrective Feedback and learners' 

uptake in the EFL Classrooms [43], tutoring and revision [44].  

In [30] the author provided e-feedback both micro and macro-level issues via 

screencast, audio, Written Feedback as marginal comments. Global explanatory feed-

back delivered via video and written mode, whereas the local explanatory feedback 

effectively addressed, which lead to effective revisions on average [32]. In [31] the 

authors used various types of e-feedback namely; explanation, directive, suggestion, 

praise, question, model and interpersonal feedback. In [45] the authors used four dif-

ferent types of feedback categories (explicit feedback, simple and complex mechani-

cal, and organizational issues) to monitor how learners addressed different types of 

feedback in their successive drafts. In [13] the authors employed directive, explicit, 

principled and systematic feedback.  

In [42], video feedback was used to address the global writing issues and while 

Microsoft Word feedback helped learners easily identify “errors” and highlighted the 

feedback. Oral feedback occurred more on content, structure, and organization, while 

the written feedback recurrent on the form [20]. Tutors offered e-feedback to their 

students' assignments on global issues by audio recording more than local issues 

hence the audio describes the global issues more freely compared with written com-

ments [39]. Alharbi [29] reported that the patterns of asynchronous tutors' e-feedback 

on learners’ writing were corrections, suggestions, directives, questions and state-

ments. Furthermore, the tutors employed both direct and indirect feedback. The tutors' 

e-feedback affected learners’ revisions in terms of global and local issues. 

From such evidence, the current study aimed to provide a comprehensive picture of 

tutors’ e-feedback practices during the outbreak of coronavirus pandemic among 

English language tutors at Majmaah University in Saudi Arabia by answering the 

following specific research questions: 

1. What are the patterns of English language tutors’ e-feedback practices during the 

coronavirus pandemic?  

2. How do English language learners respond to tutors’ e- feedback from tutors’ point 

of view?  

3. What are the important issues that emerged from the tutors' e-feedback practices? 
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3 Method 

The present study used a quantitative and qualitative research approaches, in order 

to obtain data that enriches our understanding of the English language tutors’ elec-

tronic feedback practices during coronavirus pandemic in various language skills, 

linguistic and literature courses. 

3.1 Data collection and analysis 

The study was carried out at Majmaah University, Saudi Arabia during the second 

semester of the academic year of 2019-2020. The university is one of Saudi Arabia's 

providers of distance education for students during the coronavirus pandemic, deliv-

ered online through the Blackboard learning management system. Before the outbreak 

of the Coronavirus Pandemic, the language skills, linguistic and literature courses 

were taught in traditional teaching methods.  

After the coronavirus pandemic began to spread in the Kingdom of Saudi Arabia, 

the distance education classes started in the month of March 2020, until the second 

semester 2021. Distance education was the only optimal solution to maintain learning 

processes as well as other various activities at times of exceptional situations such as 

the outbreak of the Coronavirus Pandemic. The English language tutors provided e-

feedbacks synchronically as well as a synchronically to the students via the university 

Blackboard learning management system during the period of mass closure of educa-

tion. 

The sample of the study consisted of 40 English language tutors selected randomly 

from four English departments in the university. The English language tutors belong 

to different cultural backgrounds and different countries namely; Saudi Arabia, Egypt, 

Yamen, Pakistan, India, Sudan and Jordan. Furthermore, the English language tutors 

are native speakers of the Arabic, Urdu, English languages. There was a slight male 

bias of 77.5% to 22.5% female. 

3.2 Settings and participants 

Since the focus of this study was on the tutors’ electronic feedback practices during 

coronavirus pandemic, data were collected from the tutors’ responses to online ques-

tionnaire. The researchers created and developed online questionnaire with reference 

to previous studies [12, 29, 46, 47, 48]. The online questionnaire using a five-point 

Likert scale, from strongly disagree (1) to strongly agree (5) comprised two parts of 

35 items. The first part gathered demographic data of the respondents comprised 6 

items such as gender, native language, nationality, academic rank, experience in e-

learning, whether they attend training courses in e-learning before the new COVID 19 

Pandemic. The second part comprised 29 items to explore of tutors’ electronic feed-

back practices during coronavirus pandemic. The second part of the questionnaire 

consisted of six sections namely; content of the feedback, types of e-feedback, modes 

of e-feedback, format of e-feedback, students responses to the e-feedback from tutors’ 

point of view and issues of electronic feedback. The semi-structured individual inter-
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views were conducted with eight English language tutors, guided by open-ended 

questions to encourage them to freely share their thoughts and any issues in e-

feedback. All of the tutors had prior online teaching experience. 

Three experts in the field validated the questionnaire. They were requested to 

check the suitability of the content and the adequacy of items to the aims and the 

questions of the study. Their suggestions and comments were taken into considera-

tion. The Cronbach's Alpha coefficient was administrated to ensure the reliability of 

the questionnaire. Cronbach's alpha reliability was determined to be 0.89, which is 

considered a very good value from the statistical point of view. 

The questionnaire data were analysed using SPSS to get related descriptive statis-

tics including percentage, means and standard deviation. Further, English language 

tutors’ responses to the questionnaire items were categorized into equal interval 

width, including low (1–2.33), moderate (2.34–3.66), and high (3.67–5). 

Semi-structured interviews guided by a set of open-ended questions were conduct-

ed with eight English language tutors. The qualitative analysis of the semi-structured 

interviews revealed some important issues such as the tutors' preferences to online 

learning, the appropriateness of online platform tools in providing e-feedback, ways 

and timing of providing e-feedback. 

4 Findings 

This section presents findings obtained from the quantitative analysis of the online 

questionnaire to answer the first two research questions and findings obtained from 

qualitative analysis of the semi-structured interviews to answer the third research 

question.  

4.1 The patterns of English language tutors’ e-feedback 

In terms of the first research question on the patterns of English language tutors’ e-

feedback practices during the coronavirus pandemic, these patterns are discussed 

under the following dimensions. 

Theme one: Content of e-feedback. English language tutors were asked to re-

spond to three items to identify the content of e-feedback practices they used when 

teaching English during the coronavirus pandemic. Using mean and standard devia-

tion for the total scores revealed that English language tutors concentrate on both 

global and local aspects of the e-feedback when they deliver e-feedback to their stu-

dents. More specifically, the overall mean of English tutors' responses to the three 

items related to the content of e-feedback practices ranged from 3.78 to 3.88 as shown 

in Table 1. This shows that the patterns of the content of e-feedback practices both 

global and local issues fell in the high categories. This finding indicates that English 

language tutors concentrate slightly more on local issues of the e-feedback such as 

grammar, vocabulary, punctuation when they deliver e-feedback to their students (M 

= 3.88, S. Dev. 1.02) than the global issues such as the content and the organization of 
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the task (M = 3.78, S. Dev. 0.98). In other words, English language tutors (68.29 %) 

agreed and strongly agreed that they provide both global and local e-feedback. 

Table 1.  Distribution of the content of e-feedback 

No Items SD D N A SA Mean S. Dev. 

1 
I concentrate on global issues when I 

deliver e-feedback to my students. 
2.44 7.32 24.39 41.46 24.39 3.78 0.98 

2 
I concentrate on local issues when I 
deliver e-feedback to my students. 

0.00 12.20 21.95 31.71 34.15 3.88 1.02 

3 
I concentrate on both global and local 
aspects of feedback when I deliver e-

feedback to my students. 

2.44 2.44 26.83 41.46 26.83 3.88 0.92 

Note. SD=strongly disagree, D=disagree, N=neutral, A=agree, and SA=strongly agree. S. Dev. = Standard 

Deviation 

Theme two: Types of English tutors’ e-feedback. Various types of English tu-

tors’ e-feedback were investigated by asking English language tutors were to respond 

to eight items to identify the types of e-feedback practices they used when teaching 

English during the coronavirus pandemic namely; explicit feedback, recasts, clarifica-

tion request, metalinguistic feedback, elicitation repetition, explanations and clarifica-

tion, questions and commands. 

Using mean and standard deviation for the total scores of each item revealed that 

English language tutors employed various types of e-feedback. Table 2 shows that the 

overall mean of English tutors' responses to each category of the types of e-feedback 

ranged from 3.41 to 4.37. This shows that the various types of English tutors’ e-

feedback employed when teaching English during the coronavirus pandemic fell in 

the moderate to high categories. Six items in this section were rated above 3.39 to 

4.44 (high category). The two remaining types of e-feedback metalinguistic feedback 

and recasts were rated in the moderate category with mean scores ranging from 3.41 

to 3.61.  

The findings indicate that the most frequently used types of English tutors’ e-

feedback were clarification requests (M = 4.44, S. Dev. 0.86) in which the tutors ask 

the student to repeat his/ her question, utterance when they misunderstood the ques-

tion or utterance followed by general explanations and clarification (M = 4.37, S. 

Dev. 0.76). The other types of are employed in decreasing frequently as follows: 

questions and commands (M = 4.17, S. Dev. 0.96), repetition (M = 4.00, S. Dev. 0.99) 

in which the tutors repeat the student error in isolation and adjust their intonation to 

draw students’ attention to the error. Furthermore, explicit feedback (M = 3.39, S. 

Dev. 1.05) in which the tutors provide the correct form, and clearly indicate what the 

student said or wrote was incorrect. In addition to elicitation (M = 3.83, S. Dev. 0.76) 

in which the tutors directly elicit the correct answer from the students by simply re-

peating just up to the points of error, by using questions to a elicit a correct answer, or 

by asking the students to modify their question. 

The less frequently employed type of e-feedback was recasts (M = 3.61, S. Dev. 

1.01), in which the tutors reformulate and paraphrase the entire or part of a student's 

utterance or writing, excluding the mistake. In addition to metalinguistic feedback (M 
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= 3.41, S. Dev. 1.21), which includes either comments, information, or questions 

regarding the well-formedness of the student’s utterance or question, without giving 

the correct form explicitly. 

Table 2.  Distribution of the types of English tutors’ e-feedback 

No Items SD D N A SA Mean S. Dev. 

1 Explicit feedback 0.00 12.20 21.95 26.83 39.02 3.93 1.05 

2 Recasts 0.00 14.63 34.15 26.83 24.39 3.61 1.01 

3 Clarification request 2.44 2.44 2.44 34.15 58.54 4.44 0.86 

4 Metalinguistic feedback 9.76 12.20 24.39 34.15 19.51 3.41 1.21 

5 Elicitation 0.00 9.76 19.51 48.78 21.95 3.83 0.88 

6 Repetition 2.44 4.88 19.51 36.59 36.59 4.00 0.99 

7 explanations and clarification 0.00 4.88 2.44 43.90 48.78 4.37 0.76 

8 questions and commands 0.00 9.76 9.76 34.15 46.34 4.17 0.96 

Note. SD=strongly disagree, D=disagree, N=neutral, A=agree, and SA=strongly agree. S. Dev. = Standard 
Deviation 

Theme three: Modes of delivery of e-feedback. The English tutors employ vari-

ous modes of delivery of e-feedback. They employ written, audio and screencast of e-

feedback via a variety of electronic platforms such as Blackboard and WhatsApp 

when teaching English during the coronavirus pandemic. The analysis of the modes of 

delivery of e-feedback by using mean and standard deviation for the total scores of 

each item revealed that English language tutors provide written, audio, and screen-

cast, as well as they, employ more than one mode of e-feedback (oral, video, written) 

at the same time. More specifically, the overall mean of English tutors' responses to 

the four items related to the modes of delivery of e-feedback practices ranged from 

3.95 to 2.98 as shown in Table 3. 

This shows that the modes of delivery of e-feedback practices employed by Eng-

lish tutors when teaching English during the coronavirus pandemic fell in the moder-

ate to high categories. The analysis of the modes of delivery of e-feedback practices 

showed that written (M = 3.95, S. Dev. 0.88) and audio modes (M = 3.68, S. Dev. 

1.33) were most frequently used. Other findings showed that English tutors employ 

more than one mode of e-feedback (oral, video, written) at the same time, whereas 

screencasts (video) mode of delivery was less used. 

Table 3.   Distribution of modes of e-feedback 

No Items SD D N A SA Mean S. Dev. 

1 Audio e-feedback 7.32 17.07 14.63 21.95 39.02 3.68 1.33 

2 
Screencasts (video) 
e-feedback 

26.83 17.07 14.63 14.63 26.83 2.98 1.57 

3 Written e-feedback 2.44 0.00 26.83 41.46 29.27 3.95 0.88 

4 
Mix of e-feedback 
(oral, video, written) 

12.20 14.63 12.20 43.90 17.07 3.39 1.27 

Note. SD=strongly disagree, D=disagree, N=neutral, A=agree, and SA=strongly agree. S.Dev. = Standard 
Deviation 
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Theme four: Format of providing and exchanged e-feedback. Based on the de-

scriptive analysis of the format of tutors' e-feedback practices, the tutors use various 

interactive platforms when providing and exchanged e-feedback with their students 

namely; namely: Blackboard collaborative tools, WhatsApp, Email and mix of online 

platforms (Blackboard, email, WhatsApp, Zoom and Microsoft Teams). Using mean 

and standard deviation for the total scores of each item revealed that English language 

tutors employed various formats of e-feedback. Table 4 shows that the overall mean 

of English tutors' responses to each category of the format of e-feedback ranged from 

3.07 to 3.88. 

This shows that the various format of e-feedback employed by English tutors. Two 

items in this section (mix of online platforms and Blackboard collaborative tools) 

were rated 3.88 to 3.68 (high category). The two remaining formats of e-feedback 

(WhatsApp, and Email) were rated in the moderate category with mean scores rang-

ing from 3.07 to 3.10. 

The findings indicate that the most frequently used format of delivering and ex-

changing e-feedback was a mix of online platforms (Blackboard collaborative tools, 

email, WhatsApp, Zoom and Microsoft Teams), (M = 3.88, S. Dev. 1.09), followed 

by Blackboard collaborative tools (M = 3.68, S. Dev. 1.28). The less frequently used 

format of delivering and exchanging e-feedback was email (M = 3.10, S. Dev. 1.46), 

followed by WhatsApp (M = 3.07, S. Dev. 1.63). 

Table 4.  Distribution of format of providing and exchanged e-feedback 

No Items SD D N A SA Mean S. Dev. 

1 Blackboard collaborative tools 9.76 9.76 14.63 34.15 31.71 3.68 1.28 

2 WhatsApp 34.15 2.44 9.76 29.27 24.39 3.07 1.63 

3 Email 26.83 4.88 17.07 34.15 17.07 3.10 1.46 

4 

Mix of online platforms 

(Blackboard, email, 

WhatsApp, Zoom and 
Microsoft Teams). 

2.44 9.76 21.95 29.27 36.59 3.88 1.09 

4.2 The patterns of students’ responses to e-feedback 

In terms of the second research question on the patterns of students’ responses to e-

feedback from tutors’ point of view during the coronavirus pandemic, these patterns 

are discussed below. English language tutors were asked to respond to six items to 

identify the patterns of English language students’ responses to e-feedback from tu-

tors’ point of view during the coronavirus pandemic. Using mean and standard devia-

tion for the total scores revealed that the students responded to e-feedback in a variety 

of ways.  

More specifically, the overall mean of English tutors' responses to the six items re-

lated to the students’ responses to e-feedback ranged from 2.68 to 4.10 as shown in 

Table 5. This shows that the patterns of the students’ responses to e-feedback fell in 

the moderate to high categories. 
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Based on the descriptive analysis of the students’ responses to e-feedback from tu-

tors’ point of view, the findings indicate that the students ask for more clarifications 

when they got confused about the e-feedback they receive (M = 4.10, S. Dev. 0.93). 

Furthermore, the findings show that students express their understanding of the e-

feedback they receive (M = 3.95, S. Dev. 0.94), as well as the students engage in 

discussions regarding the e-feedback they receive (M = 3.80, S. Dev. 1.09). 

The English language tutors reported that the students comprehend the e-feedback 

and make successful revisions to their writing (M = 3.66, S. Dev. 0.78). Moreover, the 

tutors reported that the students express their misunderstanding of the e-feedback they 

receive (M = 3.27, S. Dev. 1.27). Finally, the findings indicate that just a few students 

ignore the e-feedback they receive to their tasks (M = 2.68, S. Dev. 0.97). 

Table 5.  Patterns of students’ responses to e-feedback 

No Items Mean S. Dev. 

1 My students express their understanding of the e-feedback they receive. 3.95 0.94 

2 My students express their misunderstanding of the e-feedback they receive. 3.27 1.27 

3 
My students ask for more clarifications when they got confused about the e-feedback 

they receive. 
4.10 0.93 

4 My students engage in discussions regarding the e-feedback they receive. 3.80 1.09 

5 
My students comprehend the e-feedback and make successful revisions to their 

writing. 
3.66 0.78 

6 My students ignore the e-feedback they receive to their tasks. 2.68 0.97 

4.3 Findings of the qualitative analysis of the interview 

The researcher conducted this semi-structured interview in order to identify Eng-

lish language tutors’ thoughts about online teaching in general and e-feedback prac-

tices in particular. They were encouraged to clearly share their thoughts and any is-

sues in e-feedback.  

In terms of the third research questions explored in this study, the following dis-

cussion presents tutors’ perceptions of online teaching in general and e-feedback 

practices. All of the interviewees said that they attended training sessions on the 

Blackboard learning platform before and during the coronavirus pandemic. One of the 

interviewees stated, “I have attended some training sessions on how to make the op-

timal use of the Blackboard. He added, “Regarding my experience in online teaching, 

it cannot be judged as good or bad because online teaching is a double-edged weap-

on”. Other added, “Online teaching can be so advantageous if both teachers and 

students make use of all the facilities it provides”. 

Other interviewees express their fear when there was a direct shift to distance edu-

cation during the outbreak of COVID-19 Pandemic because many traditional tutors 

are new to distance education and e-learning and lack academic training on how to 

teach and provide-feedback online effectively. One of the interviewees stated, “In the 

beginning, it was a bit challenging to work with new tools but now enjoying it. As we 

have learned so many different tools and really it was a great way of learning”. 
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In terms of whether the tutors provide individual or group e-feedback, all of the in-

terviewees reported that they provide both individual and group e-feedback. One of 

the interviewees stated that “I provide group feedback when I think that majority of 

students have made a mistake or error”. He added, “However, usually I prefer indi-

vidual feedback since it is motivating, confidence building and draws positive re-

sults”. Other prefers to provide individual e-feedback more that group e-feedback; he 

stated, “Individual feedback makes them realize their mistakes and they try to over-

come them”. Other added, “Different students have different needs, learning styles, 

and different psychology and therefore it is always more helpful to provide individual 

feedback rather than group feedback”. 

In terms of whether the online platforms have the appropriate tools for providing e-

feedback or not, one of the interviewees stated, “Blackboard provides all the chan-

nels needed for providing and exchanging feedback with the students”. Other stated, 

“it is effective to provide e-feedback via Microsoft teams”.  

With regard to the timing of e-feedback, all of the interviewees reported that they 

provide e-feedback during and after the classes. One of the interviewees stated, “I 

provide e-feedback during the conduction of classes and based on the students' needs 

and sometimes feedback is given after marking quizzes and assignments”. Other stat-

ed, “I provide feedback after quizzes, assignments, midterm exams and class activi-

ties”. He added, “I provide feedback for students' answers of quizzes and assignments 

during classes, mistakes are identified and necessary corrections are made”. 

5 Discussion 

This study was conducted in responding to the challenging concerns in tutors’ e-

feedback in general [9, 12, 19]. More specifically this study conducted to fill the gaps 

highlighted in recent research surrounding the need for further research on tutors’ 

feedback practices from their perspectives, investigating the best patterns of providing 

e-feedback, and to what extent tools influence how tutors deliver e-feedback and 

whether this e-feedback influences the nature of learners’ responses [15, 20]. 

This study adds to current studies by determining the various patterns of English 

language tutors’ e-feedback practices employed during the coronavirus pandemic 

namely; content of e-feedback practices both global and local issues, types of e-

feedback practices. In addition, this study presents insight into the various delivery 

modes of e-feedback (oral, video, written) used by English tutors, the format of 

providing and exchanged e-feedback via Blackboard collaborative tools, WhatsApp, 

Email and a mix of online platforms (Blackboard, email, WhatsApp, Zoom and Mi-

crosoft Teams). This study presented important findings indicating the patterns of 

students’ responses to e-feedback from tutors’ point of view and significant issues 

emerged from e-feedback practices during the coronavirus pandemic. 

Generally, the English tutors concentrate on both patterns of the content of e-

feedback; global and local issues. More specifically, English language tutors concen-

trate slightly more on local issues than global issues. This finding is in the line of 

previous studies in terms of the nature of content issues addressed via the instructor’s 
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e-feedback on both global and local issues [29, 32, 38, 41, 42]. In [38] the authors 

reported that tutors prioritized both local and global issues based on the difficulty of 

the course and the level of students' proficiency and according to the students' needs. 

This finding is contradicted with [12, 39] hence these studies reported that tutors have 

delivered and directed their e-feedback on global issues rather than local issues be-

cause global issues tended to produce more interaction. In [13] the authors reported 

that tutors' e-feedback was directed to grammatical structures and content and organi-

zation, which indicates that e-feedback is effective and should not be ignored.  

In terms of types of tutors’ e-feedback practices, the finding of this study presents 

an interesting insight into the various patterns used by the English tutors in formulat-

ing their e-feedback in the form of eight main patterns: explicit feedback, recasts, 

clarification request, metalinguistic feedback, elicitation repetition, explanations and 

clarification, questions and commands. 

This finding supports the previous evidence on tutors' mixed preferences of various 

patterns in formulating their e-feedback [12, 20, 29, 31, 46, 48, 49]. 

With regard to modes of delivery of e-feedback, tutors employ written, audio and 

screencast of e-feedback via a variety of electronic platforms such as Blackboard and 

WhatsApp when teaching English during the coronavirus pandemic. English language 

tutors' preferences for the modes of delivery of e-feedback varied. In this regard, tu-

tors employed all the modes in delivering and exchanging e-feedback. The most no-

ticeable finding is that the English tutors preferred both written and oral modes of 

delivery of feedback compared with the screencast.  

This finding supports the previous evidence on tutors' mixed preferences of various 

modes of delivery of their e-feedback [12, 30, 42, 50]. In [12] the authors reported 

that the e-feedback provided through written mode/comment is more likely to create 

more engagement than audio feedback. It is also important to take into consideration 

the students' variables and mode of delivery of e-feedback, hence, learner proficiency 

may play an important role in effectiveness [7]. In [51] the author reported that stu-

dents with low-proficiency benefited more from written e-feedback than those of 

high-proficiency. 

Previous studies confirm the need for combining various modes of delivery in or-

der to maximize opportunities for the students to identify and understand the e-

feedback [20, 42, 52]. Previous studies compared between written, audio and video 

modes of delivery of e-feedback [30, 50] whereas [20] compared between written and 

oral modes; [42] compared between video commentary and written feedback. In [52] 

the authors reported that video feedback has a high level of acceptance among tutors 

and students.  

In terms of the format of providing and exchanged e-feedback, this study has found 

that English language tutors used various online platforms such as Blackboard collab-

orative tools, Zoom, Microsoft Teams, Email, and WhatsApp for providing e-

feedback. This finding supports the previous evidence on tutors' mixed preferences of 

using various formats of online platforms for providing e-feedback [12, 29, 33, 53, 

54].  

With regard to the patterns of students’ responses to e-feedback, the finding of this 

study presents an interesting insight into the various patterns of students’ responses to 
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e-feedback from tutors’ point of view. The findings indicate that the students ask for 

more clarifications, express their understanding of the e-feedback, engage in discus-

sions, comprehend the e-feedback and make successful revisions, express their mis-

understanding of the e-feedback and just a few students ignore the e-feedback they 

receive. This finding is in the line of previous studies in terms of the nature of stu-

dents’ responses to e-feedback addressed by the tutors [55, 56]. The effective formu-

lation of e-feedback plays an important role in triggering students to engage and use 

effectively with the feedback [14, 42, 57]. 

The analysis of the interviews indicates some important issues such as the tutors' 

preferences to online learning, whether online platforms have the appropriate tools or 

not for providing e-feedback, ways of providing e-feedback, individual and group e-

feedback. It is important to take into account how learners successfully receive, en-

gage with, and respond to feedback [58]. The provided feedback to learners is essen-

tial for effective learning [59]. In [60] the author reported that there are consequences 

for tutor participation in e-feedback namely; the number of students in the class, and 

tutors' stress and demands on their time. 

6 Conclusion 

The purpose of the current study was to determine the patterns of English language 

tutors’ e-feedback practices during the coronavirus pandemic, learners’ responses to 

tutors’ e-feedback, and the important issues that emerged from the tutors’ e-feedback 

practices. 

The evidence from this study suggests that although some English tutors are new to 

distance education and lack academic training on how to provide-feedback online 

effectively; they need to take into consideration the necessity of providing the stu-

dents with clear, useful, and timely e-feedback and address students' different needs, 

learning styles. In addition to varying, the modes of delivery of e-feedback and take 

into account the hearing and sight impairment of the students in order to give all the 

students the opportunity to understand, negotiate and respond to the e-feedback effec-

tively. 

Several limitations to this study need to be acknowledged. First, the sample size is 

40 English language tutors; therefore, more research is required to determine the effi-

cacy of tutors’ e-feedback practices among a large sample and among different sub-

jects. Second, this study involved only the analysis of tutors’ e-feedback practices. 

Therefore, future studies are recommended to investigate the students' perceptions 

towards tutors' e-feedback practice in general and to compare their perceptions to-

wards various patterns of e-feedback practices during the coronavirus pandemic be-

cause the students are feedback receivers. 
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