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Abstract—A new process has been brought about due to the COVID-19 pan-

demic that has affected the world. Due to the COVID-19 pandemic, since the 

spring semester of the 2019–2020 academic year, all education and courses are 

provided through distance education. Therefore, since distance education is a 

new process for many, faculty members may encounter various problems. For 

this reason, determining the views of lecturers about the distance education pro-

cess is important for the improvement and development of the distance education 

system. The aim of this study is to examine the views of the lecturers who teach 

through the distance education system and to make suggestions for the improve-

ment of the system. The situation was determined using the qualitative research 

method. The research questions were prepared by the researchers. Their validity 

was ensured by taking experts’ opinions. For this purpose, interviews with semi-

structured questions were conducted with 28 instructors at Cyprus and Russian 

universities and the data obtained were evaluated by content analysis. The find-

ings obtained as a result of the research are given in detail in the findings and 

results section. 
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1 Introduction 

The epidemic, which started in the first spring of 2020 and came to be present in the 

city of Wuhan, China, has affected all areas of life. The COVID-19 pandemic, often 

defined as a coronavirus disease, is also referred to as the novel coronavirus 2019 

(World Health Organization [WHO], 2020); [7]. The WHO, while defining COVID-

19, defined it as a dangerous and threatening disease in the world. This epidemic was 

declared a pandemic by the World Health Organisation on March 1, 2020 [7]. The 

COVID-19 pandemic, affecting global health, quickly spread globally [12] and had 
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very serious and unexpected consequences. These problems are biological, psycholog-

ical, social, spiritual and economic [27]. 

This pandemic, which has affected the world, has also negatively affected the field 

of education. There have been complete closures in countries due to the pandemic. The 

situation in general education in countries, namely face-to-face education, has com-

pletely changed since the spring of 2020, when the first coronavirus case was seen [4] 

[35] [36]. Universities are experiencing an unprecedented ‘migration’ from traditional 

classroom face-to-face education to online education. Due to the spread of the corona-

virus disease (COVID-19) in China, most Chinese universities have started online ed-

ucation following the government’s ‘non-stop teaching and learning’ requirements. In 

a short time, many faculty members began to teach via computers and students had to 

take online courses from their homes. Beyond China, with the worldwide spread of 

COVID-19, as of March 13, 61 countries in Africa, Asia, Europe, the Middle East, 

North America and South America have announced or implemented school and univer-

sity closures, and most universities have become mandatory. Localization was closed 

[31]. 

Continuing education online, from face to face, has brought about many problems 

with it. The COVID-19 pandemic and its consequences have caused serious problems 

for many individuals [3]. Universities are among the institutions affected by the epi-

demic [1] [6] [9] [23] [24]. It was also investigated that university students experienced 

various problems during the COVID-19 pandemic [34]. 

It will come with training names prepared with digital tools and equipment. They 

are distance education, open education, flexible education and co-education, to name a 

few. Training given over the Internet is the most widely used term for all information 

and communication technologies. Based on information and communication technolo-

gies for learning conditions and learning digital tools, the concept is named as ‘e-learn-

ing’ or ‘distance education’ [15]. The most widely used term among them is e-learning. 

E-learning is a common term used to describe and encompass the digital learning tech-

nologies process (Nichols, 2008). In addition to online education (online) and e-learn-

ing, the concept of distance education has also been widely used in digital education 

[24]. Distance education is the main structure of online learning. Interactions between 

students, teachers and educational resources in distance education require simultaneous 

actions. There is a concern among some educators that distance learning is jeopardising 

education. Educators related to distance education have some concerns. Education 

quality may not be as effective as face-to-face education like all Internet-based online 

courses and organised courses and programmes [13] [27] [35]. Likewise, educators 

worry that technology will simplify traditional education and destroy individual rela-

tionships [19]. In addition, there are researchers who argue that there is no difference 

between traditional education and distance education. The validity of most studies in-

volving online comparisons and the lack of traditional learning (Russell, 1999) has been 

questioned by researchers. In particular, Lockee, Moore and Burton (2001, p. 62) be-

lieve that ‘there is no significant difference between face-to-face interviews. Face-to-

face education and distance learning do not mean they are equally good or bad’ [21]. 
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Due to the COVID-19 pandemic, all education units have switched to online educa-

tion including universities, primary schools, secondary schools and high schools, spe-

cial education schools etc. So, were we ready for distance education? Students and in-

structors entered the process of being ready for online education quickly. This process 

was more difficult for people without a socio-economic status [27]. It is suitable for 

education and teaching staff for training (open education) at a training point, and it is 

also a guide for trainers and students [2]. In addition, teachers are the people who will 

ensure that the education received will be effective in distance education such as the 

face-to-face education [14]. Distance education is a form of physical education deliv-

ered remotely. According to Lee [15], online education is an educational approach 

given through social learning and learning knowledge. Technologies allow communi-

cation between instructors and students through casual interaction. Most online instruc-

tors/academics have little experience with many subjects alike with students [22] [28]. 

Liu et al. [16] reported that the internet is active and the user interface allows stu-

dents to perceive online education positively. On the contrary, online education may 

lead instructors and students to resort to illegal and unethical plagiarism (Ubell, 2017). 

Lucky et al. [18] determined that the rate of students who resort to academic plagiarism 

in online education is much higher than in face-to-face education. In addition, accord-

ing to the results of some studies, there is no significant difference between the learning 

environments in online and face-to-face education [2] [5]. Certain online education fac-

tors, such as quality, flexibility, communication, responsiveness, and technical support 

services, influence and positively change students' views on online education [11]. 

Paechter and Maier [20] compared online learning with face-to-face learning in their 

study. As a result of the study, it was obtained that the students' perceptions of online 

learning were positive. For this reason, face-to-face classes have long been a challeng-

ing process, and the application of high standards of integrity in online education should 

be taken seriously, as evidenced by the results of decades of studies [25] [33]. Authors 

of some studies [27] [29] found online education to be one of the most important learn-

ing facilitators for some students, while for others it was the most important barrier in 

the COVID-19 process. Especially during the COVID-19 pandemic, there is a greater 

need for online-offline (distance) education. This raises the question of whether nations 

and colleges have online (distance) education infrastructure qualifications ready. Dis-

tance education activity tools offered in pre-university education institutions or univer-

sities in the countries differ. This demonstrates that the quality of online courses varies 

between online education providers and service-providing countries [15]. For this rea-

son, the researchers suggested that due to the unprepared transition to online or distance 

education during the COVID-19 pandemic, educational institutions should pay atten-

tion to the above-mentioned factors, provide flexibility to students and instructors, have 

their prior knowledge ready, and raise awareness. Studies are needed to provide tech-

nical education support to online or distance education services more efficiently. 
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1.1 Purpose of the study and research questions 

The answers to the following questions were sought in order to determine the opin-

ions and suggestions of academicians teaching at the university towards distance edu-

cation platforms:  

1. How would you describe the transition process to distance education? 

2. Could you prepare your lessons in accordance with the distance education system? 

3. What is the difference between distance education and face-to-face education? 

4. What are your opinions and suggestions about distance education? 

2 Method 

Interview and document analysis techniques, which are among the qualitative tech-

niques, were used in the research conducted to determine the views and suggestions of 

the lecturers working at the university on distance education. A descriptive study was 

conducted with the interview method, which is one of the qualitative research methods. 

Qualitative data analysis is used to identify problems or suggestions in detail [17]. Men-

delli [26] stated that the main feature of qualitative research is that it is a research model 

that helps us to understand the participants’ own perspectives on a situation or topic, 

and their comments and suggestions on the subject. 

2.1 Data collection tools 

In order to reach the conclusion of the research, a demographic information form 

and semi-structured interview questions consisting of open-ended questions developed 

by the researchers were used as data collection tools. Expert opinions were taken in the 

finalization of the prepared interview questions, and after the opinions, four open-ended 

questions were used as data collection tools. The open-ended questions in the question-

naire were prepared using the literature and the researchers' own experiences. In order 

to determine the demographic characteristics of the trainers, their personal information 

was asked. In the preparation of the questions, first, five faculty members from the 

Computer and Instructional Technologies Department were interviewed, and experi-

enced qualitative research experts reviewed the questionnaire and the final form was 

applied to the structures according to the feedbacks. In this case, a questionnaire was 

applied to six trainers from outside the study group for the pilot application and it was 

checked whether the questionnaire was understandable. 

2.2 Research group 

This study was carried out with the participation of 28 faculty members in the spring 

term of 2020–2021. Semi-structured interview questions were asked to the faculty 

members participating in the research and the results were analysed descriptively. The 

research working group consists of educators using the distance education platform. 

The results of the survey revealed teachers’ positive and negative views about distance 
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education competencies, perspectives on distance education and technology infor-

mation. 

Table 1.  Demographic information of the instructors 

  f 

Gender 

Female 17 

Male 11 

Total 28 

Country 

Cyprus 15 

Russia 13 

Total 28 

3 Results 

3.1 The transition process of educators to distance education 

The answers given by the instructors regarding the transition to distance education 

are shown in Table 2. 

Table 2.  Transition process of educators to distance education 

 Theme f 

Those caught off guard 

Insufficient infrastructure 13 

Lack of system knowledge 10 

Problem with content creation 8 

School preparation process 7 

Those who are ready  1 

 

The views of university lecturers about the transition to distance education are gen-

erally negative. The opinions of the faculty members working at the university on the 

transition to distance education were asked. In this context, they stated that their dis-

tance education system knowledge was insufficient. Again, most lecturers stated that 

they had great problems in designing content during the transition to distance education. 

Some lecturers, on the other hand, stated that they had problems due to the lack of 

sufficient infrastructure in the transition process of the university to distance education 

and that they started education late. One faculty member stated that he did not have any 

problem in the transition to distance education due to the fact that both the university 

and he had sufficient infrastructure and knowledge. 

3.2 Preparing lessons in accordance with the distance education system 

The question of How did you adapt the course contents to the distance education 

system was asked to the teachers. The answers are given in Table 3. 
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Table 3.  Preparing lessons in accordance with the distance education system 

Theme f 

PowerPoint 17 

PDF document 11 

Video 4 

Screen sharing 2 

 

The answers regarding the question of how do you prepare the course contents for 

the faculty members at the university in distance education are given in Table 3. When 

the answers given by the lecturers are examined, it is seen that they designed the course 

content in an ordinary traditional way. The answers given by the teachers stated that 

they prepared the course content topics on PowerPoint. There were also lecturers who 

shared content topics in PDF format. In addition to these answers, it is noteworthy that 

the number of lecturers who shared videos and screens is quite low. 

3.3 Differences between distance education and face-to-face education 

Instructors (in Table 4) were asked about the differences between distance education 

and face-to-face education. The answers to this finding were categorised as advantages 

and disadvantages. When looking at the advantages of distance education, place does 

not matter (10), delivering technology-supported education (8) and online lessons pro-

gramme schedules (5) were listed. Considering the advantages of face-to-face educa-

tion, high student–teacher interaction (20), instant question and answer opportunity in 

the classroom (8) and student check-up (6) were listed. When looking at the findings 

regarding the disadvantages of distance education, technical structure problem (10), 

very little student–teacher interaction (8), low motivation (6), Internet outage problem 

(6) and online lessons programme schedules (2) were listed. Considering the disad-

vantages of face-to-face education, the impossibility of rewatching the course (21) and 

being at a specific place and time (7) were listed. 

Table 4.  Difference between distance education and face-to-face education 

 Advantage Disadvantage 

Distance  

education 

Place does not matter (10) Technical structure problem (10) 

Delivering technology-supported education (8) Very little student–teacher interaction (8) 

Online lessons programme schedules (5) Low motivation (6) 

 Internet outage problem (6) 

  Online lessons programme schedules (2) 

Face-to-face 

education 

High student–teacher interaction (20) 
The impossibility of rewatching the course 

(21) 

Instant question and answer opportunity in the 

classroom (8) 
Be in a specific place and time (7) 

Student check-up (6)  
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3.4 Opinions and suggestions about distance education 

The university lecturers were asked for their opinions and suggestions about distance 

education. 25 lecturers stated that it cannot replace face-to-face education. There are 12 

lecturers who stated that distance education can be a tool to support face-to-face edu-

cation. 12 instructors stated that their knowledge about distance education is insuffi-

cient. Most of the lecturers stated that they needed training related to distance educa-

tion. During the education period, certificate programmes were organised for both stu-

dents and teachers. Lecturers stated that they should take it. 

4 Results and discussion 

To achieve this goal, our aim is to contribute to education about transition to educa-

tion. According to the programmes obtained from this research, opportunities related 

to the appropriate education system can be provided. Repeatedly, members stated that 

their greatest difficulty was content design during the transition to distance education. 

Some students, on the other hand, faced difficulties in order to pass from benefiting 

from the university’s transition to education process. One student did not experience 

any problem in transitioning to any education due to the fact that both the university 

and he had sufficient knowledge. The result obtained from this finding does not coin-

cide with the result of Lee’s [15] study. Lee [15], in his study, stated that online educa-

tion is an educational approach given through social learning and learning information. 

Technologies allow communication between instructors and students through everyday 

interaction. Most online instructors/academics have little experience with many similar 

subjects with students. This result is surprising. It is to give an idea about the positive 

impression of only 1 out of 28 lecturers. 

Instructors’ ways of preparing course content materials were asked and the results 

of this finding are again surprising. The answers given by the teachers stated that they 

prepared the course content topics on PowerPoint. It is seen that there are faculty mem-

bers who share the content topics in the PDF format. In addition to these answers, it is 

noteworthy that the number of lecturers who shared videos screens is quite low. There 

are many contents design models in the distance education system. And it is very sad 

that only PowerPoint, PDF files and screen sharing are made use of as content and other 

models are not known. One of these categories is private content knowledge, which has 

mastery of the basic concept and content of the private field that the teacher will teach 

[38] [39]. Another is general knowledge about the profession, i.e., how the teacher 

teaches. Student recognition, material development, classroom management, strategy 

and method measurement and evaluation include knowledge and skills [37]. 

The instructors were asked about the differences between distance education and 

face-to-face education. In order to analyse the answers in detail, the answers to this 

finding are discussed separately as advantages and disadvantages. Considering the ad-

vantages of distance education, location does not matter (10), technology-supported 

education (8) and online curriculum schedules (5) were listed. Considering the ad-

vantages of face-to-face education, high student–teacher interaction (20), instant ques-

tion and answer opportunity in the classroom (8) and student checks (6) were listed. 
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Considering the findings regarding the disadvantages of distance education, technical 

problems (10), very little student–teacher interaction (8), low motivation (6), Internet 

interruption problem (6) and online curriculum schedules (2) were included. Consider-

ing the disadvantages of face-to-face education, the impossibility of watching the les-

son again (21) and being at a certain place and time (7) were included. When the an-

swers to the disadvantages of distance education are examined, it can be said that there 

are disadvantages due to the limited knowledge of the instructors about distance edu-

cation [26]. The desire for internationalization, flexibility in education and the spread 

of online education in these subjects require the instructors to keep up with these de-

velopments and to encourage the change of field knowledge by using web-based tech-

nological tools. 

According to the results of the findings regarding the opinions and suggestions of 

university faculty members about distance education, 25 faculty members stated that it 

cannot replace face-to-face education. Although we live in the age of digital natives in 

the technological age, it is very sad that negative opinions about distance education are 

reported. There are 12 faculty members who stated that distance education can be a tool 

to support face-to-face education. This is pleasing. Increasing technology-supported 

education means leaving the traditional education approach. 12 lecturers stated that 

their knowledge about distance education is insufficient. Most of the lecturers stated 

that they need training related to distance education. These results are supported by the 

answers given to other findings. It can be said that the lecturers have a lack of 

knowledge about system information, system usage information and content prepara-

tion information. This situation can be corrected with training. On the other hand, Celen 

et al. [4] found that distance education lags behind traditional face-to-face education 

and attitudes towards distance education are negative. In a similar study, academics 

emphasized that ‘high-level skills’ cannot be measured in distance education; therefore, 

assessments should be made face to face [30]. In another study, it was concluded that a 

significant portion of the students participating in postgraduate education programmes 

came from outside the city and it was beneficial because the concept of space was sig-

nificantly removed with distance education [8] [16]. 

5 Suggestions 

It is the institution that provides high-level cognitive skills in university educational 

institutions. Educational perspectives of university lecturers are very important. We 

live in a technological age. The concept of distance education, which is the biggest 

example of technology use in education, is very important. The perspectives and views 

of the university lecturers towards distance education, which is one of the technologi-

cally supported educations, are very thought-provoking. Instructors need training in the 

field of distance education. They also need training in computer usage. In order to 

change the views of the instructors, their perspectives can be changed by giving them 

in-service trainings. It is suggested that instructors be encouraged to include more tech-

nology-supported tools in their lessons. This study was conducted in Russia and Cy-

prus. The same study can be carried out and comparisons can be made with the lecturers 
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working at universities in other countries. The same study can be carried out with stu-

dents who have master’s and doctorate degrees at universities. And the views of future 

academics and today’s academics on distance education can be compared. Instructors 

can be given distance education trainings and it can be checked whether their perspec-

tives on distance education change before and after the education. 
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