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Abstract—The purpose of this study was to explore challenges public ele-
mentary school teachers faced when conducting emergency remote teaching dur-
ing pandemic in Malaysia. The scope of the study was limited to remote teaching
which was conducted between Mar 2020 and December 2020, when Malaysia
government urged an emergency national lockdown to stop the spread of coro-
navirus in the country. This study adopted qualitative, case study research design.
Ten public elementary school teachers were sampled using a purposive sampling
method. Semi-structured interviews were employed to gain the insights of teach-
ers’ challenges in implementation of emergency remote teaching. The data were
analysed using thematic analysis and a facilitation of Nvivo 12 programme.
There were six main themes emerged on teachers’ challenges, which were (1)
Directing gateway; (2) Lack of skill and knowledge; (3) Unable to meet all needs;
(4) Unable to engage students; (5) Lack of support from parents; and (6) Had no
proper guideline. As teachers were the key persons in determining the function-
ality, effectiveness and development of future remote teaching, hence it was ex-
tremely crucial to listen to teachers’ voices and figure out how these educators
could be supported in the future to benefit the learners and communities.

Keywords—emergency remote teaching, challenges, education, covid-19, ele-
mentary school teacher

1 Introduction

In March and November, 2020, Malaysia government urged an emergency lock-
down in the country to stop the spread of coronavirus. During the lockdown period, all
schools and education institutions were closed, all the students and educators had to
stay home and get on an emergency remote teaching and learning that they had never
experienced before [1]. Suspending offline teaching at school and turning to online ed-
ucation [2] or suspending classes without stopping learning [2] policy was embraced to
ensure the continuity of education. Students and educators from national public schools
under the Ministry of Education were entitled to a registered Google email account and
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free access to all Google applications to continue teaching and learning activities.
Teachers were encouraged to use Google Classroom as a platform to share instructional
contents as well as materials, and Google Meet was utilized to be the video-conferenc-
ing tools to deliver instruction. As teachers had little or no training in conducting online
teaching, the migration from face-to-face teaching systems into online systems that had
never been implemented or trained before had led to tremendous problems.

Plenty of research addresses this sudden shift of education format as emergency re-
mote teaching which means a temporary shift of instructional delivery to an alternate
delivery mode due to crisis circumstances [12, 16]. Educators believe that this migra-
tion is temporary and everything will go back to normal when the pandemic is over.
Some research indicated that there was a significant change in teachers’ perception re-
garding their resolutions to implement technology in their lessons in a post-corona era
[17, 37]. Educators also believed that with technology, students can actively learn and
understand concepts meaningfully [25, 28, 38, 40]. However, researchers would like to
see this fly-by-night transformation as a catalyst to educational technology [13, 26, 29].
Although this implementation was addressed as an emergency, however, no one knew
when this crisis would fade. It is possible that even with an effective vaccine, there will
be a prolonged post-pandemic recovery of another two to three years. By exploring the
challenges encountered by education front-liners, researchers could develop an appro-
priate teaching framework to ensure the continuity, integrity and quality of nation edu-
cation.

2 Literature review

Emergency remote teaching (ERT) is a temporary shift of instructional delivery to
an alternate delivery mode due to crisis circumstances [16]. This is an emergency re-
sponse mechanism, a temporary method or an alternative way of teaching due to the
pandemic [31]. The main objective of emergency remote teaching is not to re-create a
robust educational ecosystem but rather to provide temporary access to instructional
support which is more efficient, fast and reliable during an emergency or crisis [16].
This means once the epidemic is under control, students and teachers all over the world
will return to their original schools and conduct educational activities in a precious way.
In the eyes of most educators, this is only a short-lived coping mechanism.

2.1 Difference between emergency remote learning and online learning

Emergency remote learning is different from online learning. A research of [16]
stated the difference between emergency remote teaching and online learning. The find-
ings of the research were summarized in Table 1 as follow:
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Table 1. Difference between emergency remote learning and online learning [16]

Emergency remote Learning

Online learning

Designed by Anyone

Professional instructional technologist

Development time

A single day to few weeks

Six to nine months

Help desk assistance No Yes
Resources Self-supported Supported by institution
Cost of building Quick and inexpensive SIOW and nef:d proper
planning and investment
. Student — content Student - content
Interaction . . o Student - student
Merely information transmission . i,
Social-cognitive process
Self-paced (open entry, open exit)
Pacing Class-paced Class-paced

Class-paced with some self-paced

Listen, read,
Student role
questions

Complete problems and answer

Listen, read,
Complete problems and answer question,
collaborate with peers,
Explore simulation and resources

2.2

Difference between face-to-face teaching and online teaching

On the other hand, saying that face-to-face teaching and online teaching is pedagog-
ically different is certainly an understatement [39]. After synthesizing the various doc-
uments and resources, the researcher made the following summary regarding the dif-
ference between face-to-face teaching and online teaching. The obvious differences be-
tween face-to-face and online learning are the teacher’s role and responsibilities to the
learning process. Online learning is not only emphasizing the preprocess teaching prep-
aration but also includes the ongoing process, and post process of teaching. The differ-
ences between face-to-face and online teaching were presented in Table 2.

Table 2. Difference between face-to-face teaching and online teaching [5, 7, 8, 26, 33]

Face-to-face teaching

Online teaching

Teachers spend a lot of time prepare content and
delivering

Teachers spend a lot of time guiding the students as
they interact with the context which was prepared by
the educator or from other sources

Teacher is the Sage on the stage, sole source of in-
formation [39]

Teacher is the Facilitator or guide;
They are also online course designers, resource man-
agers and technology experts. [39]

Flexible to make changes immediately to the con-
tent and teaching time based on the situation [7]

Have to carefully plan the content in advance before
students interact with the content.

Able to observe students’ reaction or expression to
justify whether they understand the content [26]

Only able to observe the situation through the online
activities, such as Q&A, forums, discussion, etc.

Teacher requires real-life classroom management
skills

Teachers control the environment in virtual class-
room

In-person interaction during lecturing session

Continue interact through emails, texting even after
oftice hour

Must be taught by teacher through in-person inter-
action

Effective as online learning can be delivered in either
synchronous or asynchronous format
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2.3  Teachers’ challenges

Many researchers have studied teachers’ experiences and challenges faced in emer-
gency remote teaching. Teachers’ challenges were identified in three major categories,
including challenges related to instructors, learners and content development [14]. In
most developing countries, the utmost challenge faced in remote teaching was poor
infrastructure or inadequate internet connection service to access online teaching and
learning [1, 2, 11, 12, 18, 20, 24, 29]. Besides, some research indicated that teachers
lack the knowledge and skills [12, 18, 19, 23, 27, 29] to conduct online teaching and
learning activities as they did not have any experiences or training in online teaching.
Some teachers encountered problems with conditioning students and collaboration with
parents [11] and cybersecurity threats [29].

Many studies indicated that teachers’ motivation in remote teaching during pan-
demic was affected by psychological and social factors instead of instructional obliga-
tion [3]. Teachers’ motivation and satisfaction were influenced by the attitude and be-
haviour of stakeholders [36]. As teachers have to work hard to look for creative ways
to engage students to promote students’ enthusiasm for learning, this is the key factor
which affects teachers’ satisfaction [3]. A study conducted by [30] claimed that a low
level of social interaction within the pandemic context can lead to teacher’s burnout.
Some teachers felt stressed and isolated, poor confidence in online platforms, perceived
a higher workload as well as negative emotions in conducting emergency remote teach-
ing due to shortcoming in training and technical barriers [21, 24, 31, 34].

Majority of teachers did not agree that the traditional approach of learning could be
replaced by remote or online teaching [24]. Nevertheless, they agreed that remote teach-
ing was a better alternative for learning during the pandemic period. Some teachers
perceived that the online classes were more structured in approach, lesser disturbance
and the online tools like video, charts, record functions made teaching more systematic
[26].

3 Methodology

This study adopted a case study research method. A purposive sampling method was
employed to sample 10 public elementary school teachers in Johor. The rationale of
using purposive sampling was resulted from a content-analysis of literature while
searching for the research gap. Most of the studies on ERT were focused on secondary
school and college teachers’ experiences in teaching Science and Mathematics subjects.
Hence, the researchers aimed to focus on elementary school teachers who taught lan-
guage subjects. The selection of respondents was based on the criteria of the study,
where the participants had at least 5 years of teaching experience inn public elementary
schools, had conducted emergency remote teaching during pandemic from March - De-
cember 2020, had taught language subjects like Bahasa Malaysia and English in emer-
gency remote teaching, had good internet connection as the interview sessions were
conducted online. Semi-structured interviews were conducted to explore the challenges
faced by public elementary school teachers in emergency remote teaching. The instru-
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ment used in this study was self-developed. The development of the instrument in-
cluded four phases, which were planning, construction, evaluation and validation [9].
A pilot test was conducted to increase the reliability of the instrument as well as for
further refinement. The instrument was verified by five experts in the field of educa-
tional technology to ensure the validity, the appropriateness and preciseness of the
terms used in the instruments.

In order to explore the insight of teachers’ challenges in conducting ERT, in-person
semi-structured interviews were conducted online using Google Meet application. The
rationale of using the interview as a data collection method was to enable the research-
ers to find out what and how teachers did, what was in their mind and what kinds of
challenges they faced in conducting emergency remote teaching. Using interview as a
method could provide a clear and in-depth finding as well as more accurate data through
personal interaction with the interviewees.

A consent letter was sent to all the respondent teachers before the interview session.
The informed consent indicated that the participation is voluntary and respondents
could withdraw any time without any outcome, their identities were confidential and
anonymous. After signing the consent, each participant received an email as an invita-
tion or reminder in their Google Calendar indicating that the appointment for interview
has been confirmed.

In this study, all the interview sessions were conducted by researchers own-self.
Each interview session took about 40-60 minutes. The interview was conducted in the
language of each participants’ preference, which was Malays or English. Before the
interview, a few open-ended questions were prepared according to the objective of this
study. During the interview sessions, the open-ended questions were accompanied by
follow-up why and how questions to get the in-depth data on the agenda or topics.
Prompts and probing were used to encourage and generate more response from the par-
ticipants. The whole interview session has been recorded for revision.

After the data has been collected, all the recorded contents in interview sessions were
written down, including hesitation and expressions. A close observation on verbal and
non-verbal interaction was done by repeating listening and watching the recorded in-
terview session. The transcript procedure was done by researchers own-self as well to
serve as the first stage of familiarization of collected data. The transcripts were then
altered for readability before sent back to respondents for checking. After that, the col-
lected data were analysed using thematic analysis which included 6 phases, familiari-
zation, coding, searching for themes, reviewing the themes, defining and naming
themes. This process was facilitated by a Nvivo 12 programme.

4 Data analysis

In the data analysis process, the researchers adopted thematic analysis which is fre-
quently employed in qualitative psychology study. The psychology qualitative re-
searchers, Virginia Braun and Victoria Clarke mentioned in their study, “Analysis in-
volves a constant moving back and forward between the entire data set, the coded ex-
tracts of data that you are analysing, and the analysis of the data that you are producing”
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[6]. In the phase of familiarization, researchers closely examined the data or the set of
interview transcripts to identify common themes, including topics, ideas and patterns
of meaning that appeared repeatedly. After familiarizing themselves with all the data,
the researchers assigned as many as possible preliminary or initial codes to describe the
content to avoid losing too much content. Then, the researchers searched for patterns
in codes across different interviews. All the codes were written on sticky notes to allow
researchers collage or move code back and forth to form broader themes while repeat-
edly reviewing all the data to make sure there was nothing missing. A map of codes
and themes was drawn to help researchers to visualize the relationship of each code and
theme. In the final stage of data analysis, all the themes were reviewed, refined and
renamed. According to Braun and Clarke, the theme's name should be descriptive and
engaging, where it defines the essence of each theme is about [6]. The final stage of
data analysis has been done with the assistance of member check and has been verified
by a group of experts to avoid bias.

There were six main themes emerged for teachers’ challenges faced in emergency
remote teaching during pandemic, namely (1) Directing gateway; (2) Lack of skill and
knowledge; (3) Unable to meet all needs; (4) Unable to engage students; (5) Lack of
support from parents; (6) had no proper guideline (See Table 3). Table 3 presented
challenges, problems or barriers encountered by public elementary school teachers
when conducting emergency remote teaching during pandemic.

Table 3. Coding phase and emerged themes for teachers challenges

Phases in teaching

Main themes

Codes

Learn how to use online platform

engage students

Planning Directing satewa Deal with technical problems
Instruction &8 y Deal with different parents
Assist students and parents to access platform

Develonin Convert paper-based materials to digital-based
instruc trijong Lack of knowledge Learn to create presentation slides
materials and skill Learn to use google form

Learn to create and record videos
Delivering Unable to meet stu- Can’t provide immediate feedback
instruction dents’ need Can’t provide extra support

Students disappeared and absent

Students switched off mic and camera
Unable to

Students didn’t respond to question
Teacher talked alone
Students were doing other things at the same time

Parents watched them teaching and criticised

Lack of support from Parents caused disturbance
parents Parents said teacher was lazy
Parents didn’t respond to messages
Based on attendance — not fair
Evaluate students’ Had no proper guide- Based on homework — not reliable
performance line Based on online test — cheating

Based on participation — did not respond
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5 Findings

Malaysian public elementary school teachers encountered various challenges in con-
ducting ERT during the pandemic. There were six main themes that emerged in study.
These themes emerged in four phases of instruction, namely planning instruction, de-
veloping instructional material, delivering instruction, and evaluating students’ perfor-
mance.

5.1 Directing gateway

In the phase of planning instruction, teachers’ challenge was directing the gateway.
The respondent teachers were not worried about the instruction as they were able to
learn about remote teaching based on the available online resources. However, they
faced another challenge which was the technical problem of helping students and par-
ents to log into the designated platform. Some teachers shared their experiences:

‘The instruction was not a problem, the biggest problem was that students did not
know how to use those Apps and devices.’ (Teacher 6)

‘I kept receiving calls from parents and students and asked me ‘Why can't I click this
or that? Why had clicked but no reaction? What was their password?’ (Teacher 8)

‘I was annoyed. I had to teach them how to use computers or smartphones before I
teach Malays.’ (Teacher 4)

Some respondents reported that they had problems in guiding parents who had no
digital skill. These teachers had to first teach parents before accessing their students.
Some students were taken care of by older caregivers like grandparents, some parents
were foreigners like Vietnamese, Thai or Indonesian, these situations caused some has-
sle in the beginning of emergency remote teaching. According to the respondents, as
long as they could direct the gateway to parents and students, the instruction would
become easy.

5.2 Lack of knowledge and skill

Some teachers who were not familiar with Microsoft PowerPoint and Google Slides
encountered some setbacks at the point of departure, especially those teachers who were
born before 1980. Unlike Science and Maths teachers, these teachers used to teach lan-
guage subjects in traditional face-to-face classrooms without implementation of tech-
nology. The sudden shift of instructional format had forced them to master the
knowledge and skills to alter the instructional material for digital use. These teachers
untangled their problems by collaboration with co-workers, either in teachers’ group
chat or school in-house training. As some respondents reflexed:

‘I had joined a few teachers’ group chat. I was supported by teachers from all over
Malaysia. I also called my colleague who was good at ICT to help me. (Teacher 2)

‘My school provided in-house training during that time. I went back to school in
May and managed to learn it within sessions of training.’ (Teacher 3)

‘I had to ask my secondary school children to teach me how to prepare presentation
slides and Google Form...... I wasn’t sure I was teaching or learning. It was a mess
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that I had to ask my children to stand by when conducting remote teaching’ (Teacher
1)

Teachers had dreadful experience in converting paper-based instructional materials
into digital based. However, they felt easier and effortless in later phases when they got
familiar with the applications.

5.3 Unable to meet students’ need

The respondents mentioned that they were not able to give immediate feedback and
further explanation to students in ERT, especially the lower primary students who need
immediate feedback and explanation to understand the instructional content. It was hard
for teachers to do so in an online class. As one of the respondents shared his experience:

‘The young students simply don’t understand when I say ‘this one’ or ‘that one’.
They would keep asking which one I referred to. If I were in a face-to-face session, 1
could point to them immediately.’ (Teacher 4)

Most respondents in the study agreed that some students need extra psychological
support, for example a pat on their shoulder, a hand sign of good, a clap, etc to gain
confidence and motivation to move on. Nonetheless, that was unachievable in an online
class. Those students who needed psychological support did not participate actively in
the class. According to the respondents, they were the ‘special’ group. Teachers found
that it was difficult to access them in emergency remote teaching. As one of the teachers
shared her thought:

‘They were so shy that they did not respond in the online class. I know he is trying
hard but I can’t assist him online. I hope I can give him a pat to support him.’ (Teacher
5)

In this study, the elementary school teachers encountered difficulties in meeting dif-
ferent students’ needs, specifically students who were weak and problematic. As these
students require special support and extra attention, a direct interaction is needed to
provide encouragement to keep them motivated.

5.4  Unable to engage students

Teacher respondents felt frustrated as they can’t gain control like how they did in
the classroom during the school closure. They had difficulties in managing online class
discipline. Some students were absent for the online class, some students created noise
and chaos during the video conferencing session, but teachers were not able to do any-
thing except kicking them out of the session. Some teachers shared their experience in
delivering instruction online:

“I wasn’t not sure if students were listening or staying in front of the screen because
they switched off their camera due to poor internet connection. They also switched off
their mic at all times.’ (Teacher 1)

‘Most of the time, I was talking to myself and no one answered my question. I was
not sure if anyone was listening. I was frustrated.’ (Teacher 3)

The respondent teachers claimed that they can’t control what students did at home.
Most of the students switched off camera and microphone, remained silent and did not
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respond to teachers’ questions. Students seemed not interested and did not pay attention
to what they were lecturing. For asynchronous class, teachers had to chase students to
get the assigned homework done. Some respondent teachers expressed their feeling
with sigh:

‘As long as I get paid, just do whatever we can.’ (Teacher 4)

5.5 Lack of support from parents

Some teachers in this study experienced an unpleasant moment when parents criti-
cised and questioned about the instructional quality directly in front of the students
during the video conferencing session. This made them feel embarrassed and uncom-
fortable as other students were watching. One of the respondents shared her experience:

‘When I conducted a video-conferencing session, the parents sat beside the children
and watched me. During lessons, the parents questioned me and said I teach wrongly.
They argued with me in front of other students. It was so embarrassing. I was so
stressed and worried about attending that class again.’ (Teacher 5)

Based on the data collected in this study, most of the respondents felt stressed when
the parents watched them in an online class. Even teachers could not see parents on the
screen but they felt like being supervised.

Some teachers were criticised as lazy, not responsible and got paid without doing a
job. According to these teachers, parents thought that the elementary school teachers
only assigned homework without effective instruction, they had to bear the responsi-
bility as tutor to ensure all tasks and assignments had been done correctly, yet teachers
got salaried without a cut at the end. This situation made teachers feel that they were
disrespected and not appreciated by parents. The respondents reported that the major
factor contributing to their frustration and stress was that they didn’t not get enough
support from parents.

5.6 Had no proper guideline

Based on the data collected in this study, not all school teachers were required to
evaluate students’ performance in emergency remote teaching during pandemic. How-
ever, all the respondents agreed that there is a need to evaluate the students’ perfor-
mance again when everything goes back to normal because the evaluation during the
pandemic was not reliable.

In ERT, teachers were not able to evaluate students’ performance using observation
and test because some students switched off their camera and mic during online class.
This situation caused teachers to change their format of evaluation using other methods.

Some teachers are forced to evaluate students’ performance by their attendance and
participation. According to respondents, although it was not fair to some other students
who can’t participate in the virtual classroom synchronously or asynchronously, they
had no other options. Some respondents shared his experience in evaluating students’
performance.
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‘I was so angry that no one answered my question and no one bothered what I was
doing. I graded them based on the attendance. Those who logged in got better grades,
those who were absent got band 2.” (Teacher 10)

‘Some students had financial problems. They did not have enough devices at home.
All siblings had to share. They had no other options other than absence. I can’t grade
them because of this, right? It’s unfair.” (Teacher 6)

According to the respondents, it was absolutely a reasonable excuse to say that in-
ternet connection was bad. They had to accept the reason and surrender to evaluating
students’ performance based on observation in an online lesson.

The respondents in this study thought that the evaluation on students’ performance
during pandemic was unreliable, especially the evaluation based on students’ home-
work or project. During the lockdown period, parents who stayed home became the
‘tutor’ to the students. Students referred to parents when they came across problems in
completing homework or projects. Most of the homework was done by others but not
students themselves. For homework in Google Form, students only did it randomly for
the sake of completing. Some teachers also tried to hold online tests but it did not work
well as students were caught cheating. Some teachers shared his experience in evaluat-
ing students’ performance through their homework during pandemic:

‘I tried to give an online test during that period. I forced the student to switch on
their camera and only prepared 6 questions. Everything was looking good. But sud-
denly I received a message. That was from one of the students. He sent the message
wrongly. You know what, he was actually cheating with his friends through WhatsApp.
Unfortunately, he sent the message to the wrong group chat. That’s why [ found out.’
(Teacher 5)

Based on the data analysis, the elementary school teachers faced some problems in
evaluating students’ performance when conducting emergency remote teaching. They
had no clear ideas on how to evaluate students’ performance fairly. They tried to adopt
the evaluation system which was designed for face-to-face learning in emergency re-
mote teaching but they encountered huge barriers in accessing students’ performance.
Neither students’ performance nor quality of instruction, they were not able to have an
unambiguous guideline to assess its efficiency and effectiveness.

6 Discussion

This section discussed all the six emerged main themes of public elementary school
teachers’ challenges in conducting emergency remote teaching in Malaysia.

6.1 Directing gateway

Emergency remote teaching is distinct from online learning. In online learning, the
development and resources are supported by institutions whereas emergency remote
teaching is fully self-supported [16]. Teachers or educators had to handle the whole
emergency remote learning environment by themselves from technical aspects like ac-
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cessibility platforms to internal aspects like materials and content. A research on a re-
view of teachers’ digital skill, Malaysia stood out as having the fourth-highest propor-
tion of digital natives in the world, despite ranking much lower globally in ICT devel-
opment [15], stepping into any classroom in the country today is almost the same as
stepping in to any classroom 20 years ago, teachers were ill-prepared to teach with
technology [38], teachers in Malaysia had encountered enormous setback in helping
parents and students in accessing to the remote learning system as they themselves were
not ready for the remote teaching and the digitalization in education ecology. As teach-
ers, they had no problem carrying out instruction obligations but they were not the ex-
pert with excellent information and communication technology (ICT) backgrounds.
The process of planning instruction during the pandemic became a burden to these el-
ementary school teachers as they had to act as technician or ICT expert to assist parents
and students to access the education platform.

6.2  Lack of knowledge and skill

The respondent teachers mentioned that they did spend plenty of time in developing
instruction materials in the beginning. The result was aligned to many studies from
other countries, where teachers encountered problems like lack of time for preparation,
lack of skill and knowledge, lack of ICT competency [12, 18, 22, 32] in conducting
emergency remote teaching. However, the time spent mostly because they had not mas-
tered the skill yet or they were not used to the new format of instruction. As they pro-
gress in the later phase of remote teaching, developing digital instructional material has
become a norm within their job. The migration of the working environment in fact has
accelerated teachers’ digital skill. By the time of writing, almost all elementary school
teachers had mastered a certain level of digital literacy. In other words, emergency re-
mote teaching had worked as a catalyst to educational technology instead of a disaster
to all teachers.

6.3 Unable to meet students’ need

The biggest challenges in emergency remote teaching were in the phase of delivering
instruction. During pandemic, elementary school teachers encountered difficulties as it
was hard to maintain an affectionate interaction between educators and learners. Teach-
ers found that it was difficult to meet different students’ needs, unable to provide im-
mediate feedback [18], especially students who need more attention. The result was
aligned to the study by [41] where teachers faced challenges in monitoring students in
an online environment.

6.4  Unable to engage students

Due to the inexistence of instructional design for emergency remote teaching, inex-
perienced teachers tended to move all instructional materials online and gave instruc-
tion as they did previously in the classroom. They adopted teacher-centred pedagogy,
gave direct online lecturing and thought the difference between remote teaching and
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face-to-face teaching was just format. This was the main cause of failure in engaging
students. According to [16], emergency remote teaching should be focused on ensuring
students learn in a flexible, inclusive and student-centred learning environment, includ-
ing accessing all learning materials, learn activities, and assignments [41]. A student-
centred educational approach is the main factor in learners’ satisfaction and for the suc-
cessful integration of ICT instruments when using online technologies [10, 25, 28, 35,
40]. The type of instructional pedagogy which was adopted by educators was crucial in
emergency remote teaching in engaging students’ participation. Due to the short time
of preparation in emergency remote teaching, educators were not able to develop effec-
tive materials as well as class assessment or formative assessment that suit every stu-
dent’s need. On the other hand, they adopted instructional modules which were de-
signed for learners’ standard age instead of students’ learning pace or ability. Students
with faster pace could explore better if the teacher works as facilitator, students with
slower pace would feel isolated as they cannot catch up what was happening. Students’
isolation feeling may impact their confidence level in remote learning and interfere with
their sense of belonging [35]. Aligning to a research of [41] in remote large class-size,
meeting students’ need at both ends of the learning ability spectrum was impossible.

6.5 Lack of parents’ support

Some Malaysian elementary school teachers in this study experienced frustration
and had low self-esteem when they were challenged by parents in emergency remote
teaching. This was because teachers had not received any professional training yet be-
fore conducting emergency remote teaching. They were not fully prepared or maybe
not fit yet for remote teaching. The parents’ skeptical attitude towards emergency re-
mote teaching had become a barrier to effective communication between teachers and
parents [4, 11, 41]. Some parents had doubted the effectiveness and necessity of remote
teaching, some parents experienced personal stress during the lockdown period, and the
worst thing was that not all teachers were professionally trained to handle communica-
tion or dealing with conflict with adults outside the learning environment. Be it personal
or career, teachers did have their own stresses within the context of pandemic. In cir-
cumstances, teachers faced huge challenges in delivering instruction especially when
parents were watching them or not supporting them.

6.6 Had no proper guideline

In this study, the respondent teachers claimed that they had no proper guideline to
evaluate students’ performance. The findings of the study aligned to the study of [3]
where teachers were unable to judge students’ performance and attitude as the condition
did not reflect actual circumstance. As in a study of [16] where the evaluation should
be more focused on the context, input and process elements that product (learning). We
should concentrate more on how to produce an effective and efficient remote teaching
framework to counter the crisis of education instead of evaluating how much students
have learnt. Perhaps, the emergency remote teaching is an opportunity for all educators
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to evaluate the current instructional concept and how it should be done to meet the new
generation’s needs.

7 Conclusion

Findings highlight the challenges that teachers have faced when conducting emer-
gency remote teaching during pandemic. By listening to teachers’ voices, we could gain
information about how teachers can be supported to benefit learners and the communi-
ties. The emergency remote teaching has now become official remote teaching and
learning for all learners and educators. The COVID-19 pandemic definitely will not be
the last major infectious disease that puts learners at risk. The integration of flexibility,
resilience, effective collaboration and communication from all stakeholders to support
the most vulnerable learners is important.

8 Limitation and future study

This study adopted a cross-sectional design which is merely a snapshot of teachers’
experience during the 1st and 2nd phase (Mar-July 2020 and Nov-Dec 2020) of emer-
gency remote teaching in Malaysia. As the emergency remote teaching transformed to
remote teaching during the pandemic, the experience and perception of elementary
school teachers would change over time. Besides, the current study drew samples from
the state of Johor, the study in remaining parts of Malaysia may vary in experience and
perception. The sample were language teachers, challenges and perceptions of teachers
who teach other subjects like Science and Mathematics might be different. Lastly, this
study only focused on national elementary school teachers’ challenges faced and per-
ception in private schools or secondary schools are likely to be different.
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