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Abstract—Immersive teaching has achieved remarkable results in bilingual
learning. This teaching method creates an immersive environment for learners
to understand and use languages. This paper explores the influence of immer-
sive teaching on the learning performance, interest, and satisfaction of Chinese
English learners, and provides several suggestions on how to apply immersive
teaching. The results show that immersive teaching improves the listening,
speaking, reading, and writing abilities of students. One semester of immersive
teaching improved the scores of listening, reading, speaking, and writing by
6.53%, 6.85%, 5%, and 4.73%, respectively; while two semesters of immersive
teaching improved them by 12.46%, 16.03%, 13.55%, and 9.92%, respectively.
Thanks to immersive teaching, the students’ interest in English learning soared,
and their satisfaction with English learning surpassed 50%. This research lays a
theoretical basis for promoting immersive teaching, and improving students’
English learning effect.

Keywords—immersive teaching, English learning, teaching effect, learning in-
terest, satisfaction

1 Introduction

Teaching effect examines the influence of interactive activities of teachers and stu-
dents in the class on students’ learning results [1]. An effective teaching method is the
key to ensuring a good effect of classroom teaching [2, 3]. The classroom English
teaching is not only an important place for language learning, but also the most effec-
tive way to improve language skills [4]. In China, English learning is carried out
mostly in the Chinese environment, so for Chinese English learners, the opportunity
and time of immersive learning are far from enough [5, 6]. At present, the form of
English teaching in China is mainly the teacher-centered classroom English teaching,
which focuses more on the learning process of the English language [7, 8].

Teaching effect is ultimately reflected in teacher's work performance and student's
academic achievement [9]. Current schools generally have very strict criteria for
teaching quality evaluation, they take the construction of internal quality system as an
important means to optimize the organization structure, and they have set teaching
quality monitoring and evaluation teams to assess and feed back the various teaching
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quality factors and teaching process links [10, 11]. Teaching effect is affected by
many factors, as such the combination of basic teaching elements, teaching goals,
teaching content, teaching strategy, teacher quality, and teaching environment, etc.
[12, 13]. There is a certain correlation between teaching environment and teaching
effect, the combination of basic teaching elements has an impact on teaching efficien-
cy, and the elements of teaching process have a certain impact on teaching effect [14,
15].

The immersive teaching method was first proposed by Canadian scholars in the
mid-twentieth century. It is a direct and basic teaching method for second language,
students are immersed in the "target language" environment, teachers use the target
language to teach not only the language course, but also other courses [16, 17]. In
common education, from elementary school, middle school, high school, until col-
lege, every student has to spend a lot of time and energy on English learning, howev-
er, the effect is not ideal [18]. The immersive teaching method is to immerse learners
in the language, use the environment to make them understand and use the language,
in such an actual environment, learners can have a good sense of English language
and gain use experience, thereby internalizing the language and making it an ability of
his/her own [19]. Immersive classroom English teaching is a good teaching method
that can save lots of time and effort, it is an education mode rooted in the characteris-
tics of the language [20, 21]. Some scholars experimented on the immersive English
teaching in primary schools in China and found that the implementation of immersive
teaching has increased the teaching burden of teachers, and adopting semi-immersive
teaching in the early stage would achieve better teaching effect. Based on the immer-
sive teaching method, this paper attempts to explore the influence of immersive teach-
ing on the learning performance, interest, and satisfaction of English learners, and
provide suggestions on how to apply immersive teaching.

2 Basic situation and system of immersive English teaching

2.1 Basic situation

The daily life of Chinese English learners is surrounded by the sounds and texts of
Chinese language, they lack a natural learning environment of English language, and
the traditional English teaching method overemphasizes on using mother tongue to
teaching English. The immersive-style teaching takes both the students’ learning
interest and motivation into account, it provides the knowledge of disciplines required
by students and satisfies their learning needs, thus it can greatly stimulate students'
interest in learning [22]. Figure 1 shows the classification of immersive classroom
English teaching. There are various immersion modes, including full immersion,
partial immersion, intermittent immersion, later-stage immersion, double immersion,
structurally-limited immersion, and two-way bilingual immersion, etc. Compared
with traditional classroom teaching, immersive teaching has the characteristics of
coordinated, creative and specific; it pays more attention to the close cooperation
between body and mind, and its classroom teaching mode emphasizes the use of both
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mind and body [23, 24]. The tasks of immersive teaching can arouse students' desire
to learn [25, 26].

— Full immersion |

— Partial immersion |

—  Intermittent immersion |

"Immersive" — Later immersion |
classroom English —
teaching type — Double immersion |

Structurally restricted
immersion

Two-way - bilingual
immersion

Fig. 1. Classification of immersive classroom English teaching

Figure 2 shows the characteristics of the teaching path of English learning. Accord-
ing to the relationship among practice, communication, and autonomy, the teaching
path characteristics of English teaching can be divided into 8 types, among which, the
high practice-low communication-low autonomy pays more attention to the guidance
of teachers and the personal experience of students; the low practice-high communi-
cation-low autonomy pays more attention to the interactive learning among students;
the low practice-high communication-high autonomy pays more attention to the dis-
cussion between teachers and students.

Characteristics of teaching path Case
Low practice, low autonomy, low
L Teachers always teach
communication

High practice, low autonomy, low Teachers guide, students
communication personally experience

Low practice, high autonomy, low Interactive learning among
communication students

The teacher arranges, the student
prepares independently

Low practice, low autonomy, hig|
communication

h H
High practice, high autonomy, Teacher control, implement
low communication interactive experience

Discussion between teachers and
students

Low practice, high autonomy,
high communication

High practice, low autonomy,

Independent and experiential
high communication

teaching

High practice, high autonomy, Teachers and students work
high communication together to solve problems

Fig. 2. Characteristics of teaching path in English learning
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2.2 The system of immersive English teaching

When establishing a long-term support mechanism for the implementation of de-
velopmental teaching effect evaluation, the test scores of students shouldn’t be taken
as the only indicator to evaluate the teachers [27, 28]. Figure 3 summarizes deficien-
cies in current teaching evaluation, including: emphasizing on management while
neglecting incentives, and teaching effect evaluation has become a pure management
tool of schools; the evaluation of teaching conditions is insufficient, schools often
evaluate the teaching of teachers and the learning of students, while there’s few eval-
uations on the positioning of disciplines, the school faculty, or the teaching conditions
of disciplines; the evaluation of teaching organization and management is insufficient,
schools often neglect the evaluation of teaching organization and management; the
evaluation of the quality of practical teaching is insufficient, most schools tend to
focus on theoretical teaching, while neglecting the evaluation of practical teaching;
the evaluation of student abilities is insufficient, and few attention has been paid to
their evaluation opinions.

— Heavy management, light incentive |

 Inadequate evaluation of teaching conditions |

The quality evaluation of teaching
organization and management is insufficient

Inadequate The evaluation of practical teaching quality is
teaching — . .
. insufficient
evaluation

The ability of the students is not sufficiently
evaluated

Insufficient attention is paid to evaluation
opinions

Fig. 3. Deficiencies in current teaching evaluation

The practice-communication-autonomy theoretical model points out the direction
for students to conduct immersive learning, and it also indicates the possible ways for
students to implement the activities of immersive classroom English teaching [29,
30]. Teachers let students exert their abilities in the immersive English teaching envi-
ronment, and develop and enhance their actual language application abilities through
set scenarios, collaborations, and conversations, etc. [31, 32]. Figure 4 shows the
system of immersive classroom English teaching. In an immersive English class, the
teaching tasks simulate scenarios of listening, speaking, reading, writing and transla-
tion; the classroom teaching focuses on the cultivation of students’ abilities in listen-
ing, speaking, reading, writing and translation, and the realization of the teaching
effect of practice-communication-autonomy. The correct implementation of immer-
sive teaching can improve students’ knowledge learning effect, help them develop a
good learning attitude, enable them to consolidate their academic achievements; by
independently exploring the teaching materials, students’ autonomous learning ability
could be strengthened.
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| Teachingtask | [ Ability training | [ Teaching effect |
Cultivation of
listening ability
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speaking ability
. Listening — + .
"Immersive" . " Cultivation of reading L
classroom spe.alflng, reading, ability . Practlc?e
English i> writing and other T interaction—
teaching . aspects‘ofthe. Cultivation of writing autonomy
situation simulation ability
+
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{} translation ability
Teaching scenario The main body of Teaching path and
simulation design classroom teaching strategy

Fig. 4. The system of immersive classroom English teaching

3 Effect of immersive English teaching

3.1 Research methods and objects

Studies on the effect of immersive English teaching mainly include two aspects:
impact of immersive teaching on the exam scores of students, and the impact of im-
mersive teaching on students’ learning interest and satisfaction. Research objects of
this paper are students in two classes of the middle/high school affiliated to Nanchang
University. The two classes were taught by a same English teacher but using two
different teaching methods, one class adopted the traditional English teaching, while
the other adopted the immersive English teaching, the test period had lasted for one
year (two semesters), by the end of each semester, the English learning performance
of the students was examined to see if there’re changes after adopting the immersive
English teaching method. Table 1 gives some information of the research objects and
teaching methods. To ensure good accuracy of the test data, both examination and
questionnaire survey were taken as research methods, question types of the English
exam included word translation, phrase translation, reading comprehension, listening,
writing, and oral description.

Table 1. Research objects and teaching methods

Research object Number Teaching method
Control group 120 Traditional English teaching
Test group 121 Immersive English teaching
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3.2 Results and discussion

Immersive teaching has the characteristics of coordinated, creative and specific
[33, 34]. Our study took the changes in the English exam scores of the students after
adopting immersive teaching for one semester and two semesters as the basis. Figure
5 and Figure 6 respectively give the average English scores of students after adopting
immersive English teaching for one semester and for two semesters. According the
figures, it can be clearly seen that, after adopting immersive English teaching, stu-
dents’ listening, speaking, reading, and writing abilities had all improved to vary
degrees. After adopting immersive teaching for one semester and two semesters, the
English listening scores of students had improved by 6.53% and 12.46%, the English
reading scores had improved by 6.85% and 16.03%, the English speaking scores had
improved by 5% and 13.5%, and the English writing scores had improved by 4.73%
and 9.92%.

100
|:| Control group
Experience group
90 F
80 -
%
g I ] 717
S I A7 Z
Z270F f
5 l 7
=
60 |
50
40 4 4 17
Hearing Reading Oral Writing

Fig. 5. Average English scores of students after adopting immersive teaching for one semester

Moreover, students’ English learning interest and satisfaction were investigated
through a questionnaire survey. Figure 7 shows the scores of English learning interest
of students in the control group and in the test group. Taking the English vocabulary
learning as an example, it’s obvious that the overall learning interest, the individual
vocabulary learning interest, and the situational vocabulary learning interest of the
test group were all higher than those of the control group. Figure 8 shows students’
self-evaluation of their learning effect. After adopting immersive teaching, students’
satisfaction degrees of their listening, speaking, grammar, reading, and cross-cultural
knowledge learning abilities had all exceeded 50%.
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Fig. 6. Average English scores of students after adopting immersive teaching for two
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Fig. 7. Students’ English learning interest
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Fig. 8. Students’ self-evaluation of their learning effect

4 Evaluation of immersive teaching

4.1  Students' evaluation of immersive teaching

Combining with the characteristics of immersive teaching, after surveying stu-
dents’ learning performance, learning interest, and satisfaction, we had discovered a
few advantages and disadvantages of the immersive teaching. Figure 9 shows the
evaluation content of the effect of immersive teaching. Students were concentrated
and interested; they can well grasp and digest the theoretical knowledge taught in the
classroom; their abilities to analyze and solve problems had been trained; their ideo-
logical quality and practical ability had been improved; the class can provide guid-
ance and effectively improve experience. Figure 10 summarizes the shortcomings of
immersive English teaching. There isn’t a connection between the English subject and
other subjects; English learning has a certain order, however, sometimes the course
content is not arranged according to the sequence of language acquisition; the English
teaching content is not reasonably arranged, the classroom teaching is not scientifical-
ly organized, and it is difficult for students to consolidate the acquired knowledge
points under current teaching schedule; student participation in classroom activities is
very low; many teachers have an excellent educational background but lack of profes-
sional English teaching training, therefore, whether they are truly suitable for teaching
students is questionable, and the corresponding training is required; facilities for con-
structing teaching scenarios are outdated; the class hour arrangement of English
teaching is unreasonable.
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efficiency developed
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improve the experience

Fig. 9. Evaluation content of the effect of immersive teaching

There is a lack of linkage between the English syllabus
and the other subjects

| English teaching content arrangement is not reasonable]

% Student participation in classroom activities is low \
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in English teaching

Many teachers lack specialized English teaching
training

Teaching scene construction and facilities are
backward

'{ Unreasonable arrangement of English teaching hours |

Fig. 10.Shortcomings of immersive English teaching

4.2  Suggestions for immersive English teaching

Through research, it is found that immersive teaching can significantly improve
students' learning performance, interest, and satisfaction, and the effect of immersive
English teaching is obvious. Targeting at the shortcomings of immersive teaching
summarized in above paragraph, this section proposes the following suggestions, as
shown in Figure 11, first, create connections between the English subject and other
subjects, English teachers should flexibly adjust the teaching content according to the
syllabus, and pay attention to the relevance between subjects when formulating the
syllabus. Second, improve the teaching methods of English grammar and vocabulary,
optimize the content of immersive teaching, enhance interaction and discussion be-
tween students and teachers, and increase the fun of English learning. Third, help
students build self-confidence and provide them with materials for setting up teaching
scenarios. Fourth, strengthen the teaching training of teachers, and improve the pro-
fessionalism of qualified English teachers; professional training programs should be
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held for course teachers, and each teacher should share his/her experience of immer-
sive teaching. Fifth, upgrade teaching facilities and improve teaching efficiency.
Sixth, well arrange the class hours of immersive teaching, and increase free activity
courses.

The full immersion mode is suitable for the teaching of English listening, it enables
students to find topics based on their own situations. The intermittent immersion
mode is suitable for the teaching of English reading, it enables students to understand
the reading materials, accurately extract the viewpoints of the materials, infer the
corresponding vocabulary, and process them based on the scenario. The two-way
bilingual immersion mode is suitable for the teaching of English writing, it enables
students to use English to conceive and write articles; writing ability mainly comes
from daily life and reading training, it enables students to express their opinions, con-
form to English writing habits, and make complete sentence structure. The one-way
bilingual immersion mode is suitable for the teaching of English translation, it enables
students to use another language to express the content of a language completely and
accurately.

Improve the relevance of English to the
syllabus of other subjects

Improve English grammar, vocabulary and
— other teaching methods, optimize the
immersion teaching content

Help students build confidence and provide

Suggestions for English | .
£g £ materials for students to set up scenes

teaching by immersing —
teaching methods

Strengthen the teaching training of teachers
r— and improve the professionalism of qualified
English teachers

Improve teaching facilities and improve
teaching efficiency

Reasonable arrangement of immersion
teaching hours, increase free activity courses

Fig. 11.Suggestions for immersive teaching

5 Conclusion

This paper explored the impact of immersive teaching on the English learning per-
formance, interest, and satisfaction of students, summarized the shortcomings of cur-
rent immersive English teaching, and proposed a few suggestions targeting at these
shortcomings, the specific conclusions are:

1. Correctly applying immersive teaching can improve students’ knowledge learning
effect, help them develop a good learning attitude, enable them to consolidate their
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academic achievements; by independently exploring the teaching materials, stu-
dents’ autonomous learning ability could be strengthened.

2. After applying immersive teaching, students’ listening, speaking, reading, and
writing abilities had improved by 5%-16% after two semesters of immersive Eng-
lish teaching.

3. After applying immersive teaching, students’ satisfaction degrees of their listening,
speaking, grammar, reading, and cross-cultural knowledge learning abilities had all
exceeded 50%.
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