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PAPER

The Effectiveness of Multimedia and Virtual 
Environments in Light of the Conflict Strategy to Reduce 
Misconceptions in Mathematics among First-Year 
University Students

ABSTRACT
The roots of misconceptions in mathematics among first-year students at Hashemite University 
can be traced back to a flaw in the foundation of their previous mathematics knowledge 
acquired over the course of their academic years. This flaw presents a significant challenge 
for them during their studies. This study aimed to determine the effectiveness of multimedia 
and virtual environments in reducing misconceptions in mathematics among first-year stu-
dents at Hashemite University, based on the conflict strategy. The study sample consisted of 
a random cluster sample of 109 male and female students from Hashemite University. The 
researcher observed the students and recorded their test scores. The researcher conducted 
face-to-face interviews to collect data for the study and performed statistical analysis using the 
t-test. The results showed that the percentage of misconceptions in mathematics among first-
year students at the Hashemite University for types 1, 2, 3, 4, and 5, respectively, amounted to 
23%, 8%, 13.8%, 14.7%, and 0%. And 13.8%. The study examined the effectiveness of multime-
dia and virtual environments in reducing misconceptions in mathematics among first-year 
students at Hashemite University, based on the conflict strategy.
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1	 INTRODUCTION

The results of the studies indicate that there are general misconceptions among 
students [1–3]. Mathematical concepts are a significant and integral part of the 
foundation of mathematical knowledge, which includes facts, concepts, theories, 
and systems of thinking. Previous studies have indicated that misconceptions 
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in mathematics manifest as both procedural errors and conceptual errors [4–5]. 
Conceptual misconceptions in mathematics refer to errors in understanding funda-
mental concepts while solving mathematical problems. There are many factors that 
contribute to students’ conceptual misconceptions in mathematics, with the most 
significant being their previous experiences and the way the concept was introduced 
by teachers in previous grades [15]. The cognitive conflict strategy was employed to 
mitigate misconceptions by utilizing explanation and discussion providing models 
and examples within the conceptual framework to facilitate conceptual change [9]. 
The findings of [10] indicated that students struggled to connect new concepts with 
prior knowledge, and it was demonstrated that the cognitive conflict strategy could 
serve as a means for teachers to assist students in linking new concepts with pre-
vious ones through the resolution of homework assignments. [12] suggests that the 
cognitive conflict strategy is an alternative method for reducing misconceptions. 
This strategy involves creating contextual learning models during problem solving 
and is found to be more effective when used in conjunction with multimedia and 
virtual environments.

According to [9], contextual learning models are associated with the learning 
environment and the utilization of multimedia and virtual environments. This is 
because they provide students with the opportunity to learn without the limitations 
of a specific place or time. Through the Internet, which provides students with com-
munication skills among themselves, they are trained to solve problems according to 
the real societal environment. The problem addressed in this research is the effective-
ness of using multimedia and virtual environments, specifically the conflict strategy, 
to reduce misconceptions among first-year students in the Mathematics Principles 
course at Hashemite University. These misconceptions manifest as procedural and 
conceptual misunderstandings during the study of algebraic operations (such as 
addition, subtraction, multiplication, and division), linear and quadratic equations, 
exponents logarithms, and the fundamentals of calculus. These misconceptions have 
a direct negative impact on students’ academic achievement in mathematics [10]. 
The central question of this study is: How effective is the application of multimedia 
and virtual environments using the conflict strategy, in reducing misconceptions 
among first-year university students? Study hypothesis: There is no statistically sig-
nificant difference (α = 0.05) in reducing conceptual errors attributed to the applica-
tion of multimedia and virtual environments when using the conflict strategy. The 
study is significant because it focuses on reducing misconceptions among first-year 
university students in the principles of mathematics course. It aims to achieve this 
by utilizing multimedia and virtual environments, employing the cognitive conflict 
strategy. The study aimed to determine the effect of applying multimedia and virtual 
environments, based on the conflict strategy, in reducing misconceptions among 
first-year university students.

2	 RELATED WORK

2.1	 Misconceptions in mathematics

A concept is the mental abstraction of the common properties of a set of expe-
riences or objects [6–10]. From this, we can say that the concept is the distinctive 
feature or characteristic present in all examples that refer to that concept [11]. For 
example, the defining characteristic of a triangle is that it is a closed shape com-
posed of three straight segments that meet at their end points. However, there are 

https://online-journals.org/index.php/i-jet


iJET | Vol. 18 No. 24 (2023)	 International Journal of Emerging Technologies in Learning (iJET)	 51

The Effectiveness of Multimedia and Virtual Environments in Light of the Conflict Strategy to Reduce Misconceptions

various types of triangles, such as right-angled triangles and isosceles triangles. 
Despite their differences, all triangles share the common feature of having three 
sides and three angles, and the sum of their angles is 180 degrees. The set of fea-
tures defined by the concept is called the reference set [15]. Among the most signifi-
cant sources of conceptual errors among students are traditional teaching methods 
that fail to identify errors in comprehension and correct them, as well as traditional 
evaluation methods that assign grades to students without assessing their under-
standing or identifying their weakness. Conceptual errors [16] can be attributed to 
both individual misunderstandings and the influence of societal culture. Within 
society and the family, certain misinterpretations and concepts are transmitted, 
which can contribute to the development of conceptual errors in children [17]. 
Some teachers who do not continuously develop their knowledge and receive 
appropriate training may have a misunderstanding of certain concepts. This is 
often due to their lack of training or unfamiliarity with the latest scientific devel-
opments related to the subjects they teach. Consequently, these gaps in knowledge 
will inevitably impact their students and contribute to the students’ conceptual 
errors [18].

There are many methods that can help identity conceptual errors among 
students, and one of these methods is pre-tests. By answering exam questions, stu-
dents’ errors are discovered before they begin the learning process [19]. Or through 
concept maps, which involve providing students with a set of concepts and ask-
ing them to create a conceptual network to clarify the relationships that link the 
concepts to each other. This allows educators to determine whether students have 
any conceptual errors [20]. Seminars play a crucial role in identifying conceptual 
errors. Class discussions provide students with the opportunity to express their 
ideas about a concept and evaluate the validity of the ideas that have been pro-
posed. Through these discussions, students can analyze and build upon the concepts 
presented to them. In addition, students are assigned the task of identifying the con-
cepts they are familiar with. Indeed, they interpret these concepts based on their 
prior knowledge [21]. Misconceptions in mathematics can be classified into two 
categories: basic conceptual errors and procedural errors [13]. Procedural errors 
are errors that occur during arithmetic operations (addition, subtraction, and multi-
plication). These errors typically involve mistakes in the properties of commutation, 
distribution, or transitivity, particularly when parentheses are involved and the 
order of operations is considered. Students’ procedural errors can be addressed by 
re-examining mathematical problems and their results. Procedural errors can also 
be addressed using appropriate techniques and teaching methods, such as guided 
discovery, in addition to utilizing effective learning methods like multimedia and 
virtual environments [24].

The fundamental conceptual errors are related to the student’s inability to 
understand the concept itself. These errors include not understanding the sym-
bols, not knowing the neutral element in the addition and multiplication pro-
cesses, lacking knowledge of the concept of the greatest common multiple, and not 
being familiar with the discriminant in the quadratic equation [25]. The misunder-
stood mathematical concepts are determined for each member of the diagnostic 
sample by calculating the percentage of error for each concept included in the 
principles of mathematics course. These concepts are then diagnosed based on 
the criterion of 34% or more, which means that the percentage of students who 
answer the paragraph related to the topic is more than 34% of the total number of 
students [29].
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2.2	 Cognitive conflict strategies

Piaget’s theory of cognitive conflict emphasizes that knowledge development 
occurs through the process of achieving balance. According to Piaget, imbalance is 
the main catalyst for knowledge development, and he encourages students to exper-
iment in order to achieve a new balance by assimilating knowledge [28]. The cog-
nitive conflict strategy is implemented through steps in which the student is asked 
about a specific concept, and their answer is then received and interpreted individ-
ually [29]. In this activity, the student is given the opportunity to express their ideas 
about a concept in class, receive input from classmates, explore learners’ perspec-
tives on the concept, and discover alternative ways of understanding [30]. To deter-
mine the level of learners’ understanding or perception of meaning, the cognitive 
conflict strategy is implemented by engaging students in solving mathematical prob-
lems and defining concepts based on their initial responses. Next, students explore 
ideas to solve problems [31]. The cognitive conflict increases with the questions 
and the differences in answers until the student realizes that current ideas need to 
change. At this stage, we observe that the student transforms their existing ideas into 
new concepts. They then proceed to explain the observed facts and solve problems 
using their newfound ideas. The student then generalizes the solution by having stu-
dents apply newly learned concepts to solve unfamiliar problems. Misconceptions 
are resistant in the sense that they are not easy to fix, as they can resurface any 
time. Therefore, it requires an appropriate strategy specifically designed to reduce 
students’ misunderstandings [32]. Applying cognitive conflict strategies requires a 
relatively longer time, especially to correct the misconceptions that students suffer 
from. Therefore, we need appropriate resources and support to effectively address 
this issue [19].

Through electronic multimedia services, the cognitive conflict strategy is imple-
mented. Students are provided with activities to solve challenging math problems. 
This strategy aims to assess students’ initial responses and perceptions, with an 
emphasis on problem-solving through e-learning platforms and the Microsoft Teams 
application [19].

By utilizing various methods such as asking questions, providing worksheets, 
engaging in direct discussions through multimedia, and utilizing the virtual envi-
ronment on the e-learning platform, teachers can effectively generate cognitive 
conflict among students [33–38].

During this stage, we notice that people undergo changes and develop their opin-
ions to generate new concepts. Through continuous discussion and questioning, 
facts are better expressed. Each student solves problems using new ideas, and then 
we collect and classify the solutions. We then generalize these solutions by applying 
new concepts to solve mathematical problems [39–44].

3	 METHODOLOGY

The study sample consisted of a random cluster sample of 109 male and female 
students enrolled in the Principles of Mathematics course at Hashemite University 
during the academic year 2022–2023. The mathematical concepts covered in the 
Principles of Mathematics course were identified through content analysis. The 
process involved the following steps: identifying the scientific subject and referring 
to Table 1.
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Table 1. The scientific subject in the principles of mathematics course

SectionTopics

1Graphs of linear equations

2Algebraic solution of simultaneous linear equations

3Algebra

4Transposition of formulae

5Quadratic functions

The unit of algebraic analysis is defined as the fundamental unit of analysis 
because it is directly related to the concept being studied. Qualitative analysis of 
concepts is conducted by examining and marking the concept once. Even though it 
was repeated multiple times, the initial form of the list consisted of eight concepts. 
A list of eight mathematical concepts was presented to a panel of judges, and the cri-
terion for accepting a concept was that 80% or more of the judges’ opinions agreed 
on it. As a result, three concepts were excluded, namely group, element, and Venn 
diagram. The arbitrators agreed on this because some of them are included in other, 
more comprehensive concepts. More generally, and because there was no definition 
or explanation for some of the others, it was agreed upon that five concepts needed 
clarification. The types of misconceptions in mathematics among first-year univer-
sity students at Hashemite University were limited to five categories: (1) misconcep-
tions in basic concepts; (2) misconceptions in concept referencing; (3) arithmetic 
misconceptions; (4) procedural misconceptions; and (5) misconceptions in concept 
symbols (see Table 2).

Table 2. Mathematical misconceptions

Concept Type of 
Misconceptions Misconceptions

Linear equations 1 Misunderstanding the order of equation

Simultaneous 
linear equations

2 Misconceptions of variables coefficients

Rank of algebra 3 Mathematical misconceptions in finding a rank

Switching independent 
and dependent variables

4 Procedural misconceptions in the way to find the 
independent and dependent variables

Quadratic functions 5 Misconceptions in the symbol of the concept when finding 
the discriminant through the coefficients of variables

To diagnose misunderstood concepts, the researcher conducted a conceptual 
diagnostic test. After agreeing upon five mathematical concepts identified by experts 
and agreed upon by 80% or more, a conceptual diagnostic test was prepared to 
identify misconceptions. The test consisted of multiple-choice questions with four 
alternatives. It is also one of the tests that minimizes the chances of a minimum. The 
initial test consists of 15 items, where each set of three consecutive items measures 
one specific concept based on Bloom’s first cognitive levels. The areas of translation, 
interpretation, and completion are used to measure understanding in succession. 
Then the three items that assess a different understanding are repeated in the same 
order. After presenting its paragraphs to a group of experts, the text was amended 
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several times based on their important comments. The agreement rate of the experts 
reached 80%, and the text was finalized [30].

For the purpose of the conceptual test, the apparent validity was confirmed. This 
involves gaining insight into the content of each paragraph of the test and assessing 
its relevance to the subject matter in question (experts or specialists). The degree of 
apparent validity of the test can be assessed by examining the agreement between the 
estimates of the arbitrators. Mathematical concepts agreed upon by experts and mathe-
matics writers for the second intermediate grade were then examined. They were asked 
to express their opinions on the suitability of the items in measuring the content of the 
academic subject for mathematical concepts, specifically in the areas of translation, 
interpretation, and completion. Taking their feedback with 80% or more agreement, 
thus achieving face validity. As for content validity, tests are considered valid in terms 
of content if they accurately reflect the material covered in the academic subject [6].

To achieve this type of validity, the researchers prepared a list of 15 test items. These 
items were developed to measure the mathematical concepts that were identified in 
a previous stage. The researchers then presented the test items to a group of experts 
and specialists [14–18]. To assess the alignment between the test and the article’s 
content, the researcher used the consensus of at least 80% of the experts’ opinions 
as a criterion for establishing the validity of the test paragraph and, consequently, 
the validity of the content being evaluated. The test instructions were formulated, 
and the answer instructions were provided. The test instructions included a compre-
hensive explanation of the test’s purpose. The types of questions (paragraphs) and 
how to answer accurately without leaving any paragraph unanswered. Debugging 
instructions have been prepared [21–24]. For each item, one point was awarded 
for a correct answer, and zero points were awarded for an incorrect answer. The 
paragraphs on the left were considered incorrect answers, and a correct answer 
form was prepared. The test contains 15 items, so the maximum score a student 
can achieve is 15 points. An exploratory experiment was conducted. The tests were 
administered to a sample of 100 male and female students as preparation for their 
application. To ensure the clarity of the items, it was found that the time taken to 
answer the test items ranged from 110 to 130 minutes. The test takes approximately 
120 minutes to complete [6–8]. The test items were analyzed. Through analytical 
processes, the following was calculated: [16] The goal of calculating the difficulty of a 
paragraph is to select paragraphs that are suitable for students in terms of their level 
of difficulty while also removing paragraphs that are either too easy or too chal-
lenging. The difficulty or ease of the task ranges from 20% to 80% [23]. Therefore, 
the difficulty factor for all test items was determined by applying the difficulty fac-
tor formula to the survey sample. It was found that all items had a difficulty level 
ranging between 22% and 53%, making them all acceptable based on the difficulty 
conditions. The discriminative power of the item was calculated. As Roussin pointed 
out, an item is also considered good if it can distinguish between a high-performing 
student and a low-performing student, in addition to its difficulty factor. Therefore, 
those who prepare for tests are eager to determine the item’s ability to discriminate, 
as it is considered one of the crucial indicators for describing the item.

4	 RESULTS

In this study, the researchers identified five types of misconceptions in math-
ematics among first-year undergraduate students at the Hashemite University. 
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These include: (1) misconceptions in the basic concept, (2) misconceptions in the ref-
erence to the concept, (3) arithmetic misconceptions, (4) procedural misconceptions, 
and (5) misconceptions in the concept symbol. Please refer Table 3.

Table 3. Types of misconceptions among students

Question Number
Type of Misconceptions

Type 1 Type 2 Type 3 Type 4 Type 5

1 25 4 13 15 14

2 29 8 13 13 14

3 13 8 17 17 14

4 30 9 15 17 13

5 20 7 15 19 19

Total 120 41 73 81 75

Average (%) 23% 8% 13.8% 14.7% 13.8%

The average misconceptions in mathematics among first-year students at 
Jordanian universities for types 1, 2, 3, 4, and 5 were 23%, 8%, 13.8%, 14.7%, 
and 13.8% respectively. This indicates that most of the misconceptions in mathe-
matics among first-year students in Jordanian universities are due to misunder-
standings (1). And the slightest suspicion. While types 3, 4, and 5 are relatively 
close together.

The results of testing the effectiveness of multimedia and virtual environments, 
using the cognitive conflict strategy, in reducing misconceptions in mathematics 
among first-year students at the Hashemite University can be seen in Table 4.

Table 4. Paired samples statistics

Mean N Std. Deviation Std. Error Mean

First Test 75.0 109 .59 .35

Second Test 78.0 109 3.8 .36

Paired Differences 95% Confidence Interval of the Difference

Mean Std. Deviation Std. Std. Error Mean Lower Upper t df Sig. (2 tailed)

First Test – Second Test −2.8 3.00 .293 3.388 −2.2 −9.5 108 0.00

The average results of testing the effectiveness of multimedia and virtual environ-
ments using the cognitive conflict strategy in reducing misconceptions in mathemat-
ics among first-year students at Hashemite University before and after implementing 
multimedia and virtual environments reached 75 and 78, respectively. The signifi-
cant value is 0.00 (0.00 < α = 0.05), indicating that the effectiveness of students in 
applying multimedia and virtual environments, using the cognitive conflict strategy, 
to reduce misconceptions in mathematics among first-year students at Hashemite 
University is better than before.
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5	 DISCUSSION

The results of the test revealed that first-year students at the Hashemite 
University had misconceptions in mathematics while learning through the appli-
cation of multimedia and virtual environments, using the conflict strategy. Among 
the issues discussed to help students solve algebraic problems and discover mis-
conceptions, the teacher asked the students to solve a question that had been dis-
cussed using the cognitive conflict strategy. The teacher also explained how the 
student responded. The example asks you to choose an equation that simplifies 
the solution and provide a reason for your response. The example was (7x + 8), 
and the options given to simplify the solution are 15x, 7x + 8, and 15. Some stu-
dents chose 15x as the correct answer because they mistakenly believed that 
7x + 8 = 15x. Students then consider 7x + 8 and 15 to be incorrect. Students con-
fuse that 7x + 8 is the same equation. This is not a simplification of the solution, 
and 15 has nothing to do with x; therefore, 10x represents a simplification of the 
solution. This suggests that students still have misconceptions and misunderstand 
the concept, as they grouped together inequivalent concepts (variables). This is an 
excerpt from a conversation between the teacher and students discussing how to 
solve the problem.

	 Teacher:	 “Provide the reason for your answer.”
	 Student:	 The result is 15. With the symbol ‘x’ it becomes 15x.
	 Teacher:	 “Are you sure?”
	 Student:	 “Yes.”
	 Teacher:	 Is it correct to add 7x to 8?
	 Student:	 Yes. 15x.”
	 Teacher:	 “How about 5x + 10y? What is the simplified solution?”
	 Student:	 “It’s 15xy.”
	 Teacher:	� “I think x is an apple and y is a banana.” Is it permissible to combine apples 

and bananas?
	 Student:	 (stands and thinks)
	 Teacher:	 What is the answer?
	 Student:	 “And 5 bananas and 10 apples.”
	 Teacher:	 Is the answer 15 bananas and an apple?
	 Student:	 “No.”
	 Teacher:	 “How can we add 5x + 10y?”
	 Student:	 “No.” “5x +10y”
	 Teacher:	 “What about 7x + 8?”
	 Student:	 “7x + 8”

The students then edited their answers in their groups on the Microsoft Team 
platform, and the teacher asked the groups to submit their answers, and the 
teacher gave all groups the opportunity to comment and share. At this stage, it is 
expected that conflict will arise in the minds of the students, which encourages 
them to check their understanding of the concept by collecting similar variables. 
The teacher instructs the students to ask interrogative questions, specifically 
starting with “why” and “how,” in order to correct their misconceptions. Please 
refer Table 5.
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Table 5. The cognitive conflict questions on algebraic addition and subtraction

Chose the Simple Form of (7x + 8), Given Opinion

a. 15x

correct Reason

incorrect

b. 7x + 8

correct Reason

incorrect

c. 15

correct Reason

incorrect

6	 LIMITATIONS AND FUTURE RESEARCH

The time required to utilize multimedia and virtual environments, specifically 
through the cognitive conflict strategy, to reduce misconceptions in mathematics 
among first-year university students is a crucial factor. This is particularly import-
ant during official lectures conducted via electronic platforms, as the time available 
for these lectures is limited. This limitation is addressed through the teacher’s 
work, perseverance, and constant interaction with students in conversations on 
Microsoft Teams.

7	 CONCLUSIONS

The types of misconceptions in mathematics among first-year university students 
at Hashemite University were limited to five categories: (1) misconceptions in basic 
concepts, (2) misconceptions in concept referencing, (3) arithmetic misconceptions, 
(4) misconceptions in mathematics (procedural misconceptions), (5) misconcep-
tions regarding symbols. The percentages of misconceptions in mathematics among 
first-year students at the Hashemite University for types 1, 2, 3, 4, and 5 were, 23%, 
8%, 13.8%, 14.7%, and 13.8%, respectively. This indicates that the majority of mis-
conceptions in mathematics among first-year students at Hashemite University are 
related to basic concepts (1), while the fewest misconceptions are related to con-
cepts (2). While types 3, 4, and 5 are relatively close together, findings are indicated 
based on data obtained through research tools such as tests, interview records, and 
observations. It was found that the application of multimedia and virtual environ-
ments, in accordance with a conflict strategy, reduced misconceptions in mathemat-
ics among first-year university students at Hashemite University by 85% of the total 
number of students. The effectiveness of students in applying e-learning, specifically 
the conflict strategy, to reduce misconceptions in mathematics among first-year stu-
dents at Hashemite University has improved compared to before. The results of the 
average effectiveness test demonstrated the effectiveness of applying multimedia 
and virtual environments, specifically the comparison strategy, to reduce miscon-
ceptions in mathematics among first-year students. The cognitive conflict strategy 
was applied before and after implementing multimedia and virtual environments 
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at Hashemite University, resulting in a 75% and 78% improvement, respectively. The 
significance value = 0.00 (0.00 < α = 0.05).

8	 REFERENCES

	 [1]	 J. Lambropoulos, “The educational benefits of digital game-based learning: K-12 teach-
ers’ perspectives and attitudes,” Advances in Educational Research for Mobile Learning, 
vol. 3, no. 2, pp. 805–817, 2023. https://doi.org/10.25082/AMLER.2023.02.008

	 [2]	 K. Lavidas, Z. Apostolou, and S. Papadakis, “Challenges and opportunities of mathe-
matics in the digital age: Preschool teachers’ views,” Educational Sciences, vol. 12, no. 7,  
p. 459, 2022. https://doi.org/10.3390/educsci12070459

	 [3]	 I. Kostikova, L. Holubnycha, O. Marmaza, V. Budianska, O. Pochuieva, and H. Marykivska, 
“Real country experiences: On-line teaching in wartime after pandemic in Ukraine,” 
International Journal of Interactive Mobile Technologies (iJIM), vol. 17, no. 3, pp. 123–134, 
2023. https://doi.org/10.3991/ijim.v17i03.36419

	 [4]	 Dr. Kalifukas, “Creating simulation applications to teach statistics,” Advances in 
Educational Research for Mobile Learning, vol. 3, no. 2, pp. 825–828, 2023. https://doi.
org/10.25082/AMLER.2023.02.010

	 [5]	 T. Karakose, H. Polat, R. Yirci, T. Tülübaş, S. Papadakis, T. Y. Ozdemir, and M. Demirkol, 
“To evaluate the relationships between prospective mathematics teachers’ classroom 
management anxiety, academic self-efficacy beliefs, academic motivation, and attitudes 
toward the teaching profession using structural equation modeling,” Mathematics,  
vol. 11, no. 2, p. 449, 2023. https://doi.org/10.3390/math11020449

	 [6]	 National Council of Teachers of Mathematics, “Principles and standards for school math-
ematics,” School Science and Mathematics, vol. 47, no. 8, pp. 868–279, 2000.

	 [7]	 C. Nagle and D. Moore-Russo, “Slope across the curriculum: Principles and standards 
for school mathematics and common core state standards,” The Mathematics Educator, 
vol. 23, no. 2, pp. 40–59, 2014.

	 [8]	 S. Ulfa and I. Fatawi, “Predicting factors that influence students’ learning outcomes using 
learning analytics in online learning environment,” International Journal of Emerging 
Technologies in Learning (iJET), vol. 16, no. 1, pp. 4–17, 2021. https://doi.org/10.3991/ijet.
v16i01.16325

	 [9]	 N. Wahyuningtyas and I. Idris, “Increasing geographic literacy through the develop-
ment of computer supported collaborative learning,” International Journal of Emerging 
Technologies in Learning (iJET), vol. 15, no. 7, pp. 74–85, 2020. https://doi.org/10.3991/ijet.
v15i07.13255

	[10]	 N. Ratnawati and I. Idris, “Improving student capabilities through research-based learn-
ing innovation on e-learning system,” International Journal of Emerging Technologies in 
Learning (iJET), vol. 15, no. 4, pp. 195–205, 2020. https://doi.org/10.3991/ijet.v15i04.11820

	[11]	 F. Y. Alenezi, “The role of cloud computing for the enhancement of teaching and learning 
in Saudi Arabian universities by the social constructivism theory: A specialist’s point 
of view,” International Journal of Emerging Technologies in Learning (iJET), vol.14, no.13.  
pp. 70–87, 2019. https://doi.org/10.3991/ijet.v14i13.9557

	[12]	 O. P. Ogundile, S. A. Bishop, H. I. Okagbue, P. O. Ogunniyi, and A. M. Olanrewaju, “Factors 
influencing ICT adoption in some selected secondary schools in Ogun state, Nigeria,” 
International Journal of Emerging Technologies in Learning (iJET), vol. 14, no. 10, pp. 62–74, 
2019. https://doi.org/10.3991/ijet.v14i10.10095

	[13]	 I. M. Romi, “A model for e-learning systems success: Systems, determinants, and perfor-
mance,” International Journal of Emerging Technologies in Learning (iJET), vol. 12, no. 10, 
pp. 4–20, 2017. https://doi.org/10.3991/ijet.v12i10.6680

https://online-journals.org/index.php/i-jet
https://doi.org/10.25082/AMLER.2023.02.008
https://doi.org/10.3390/educsci12070459
https://doi.org/10.3991/ijim.v17i03.36419
https://doi.org/10.25082/AMLER.2023.02.010
https://doi.org/10.25082/AMLER.2023.02.010
https://doi.org/10.3390/math11020449
https://doi.org/10.3991/ijet.v16i01.16325
https://doi.org/10.3991/ijet.v16i01.16325
https://doi.org/10.3991/ijet.v15i07.13255
https://doi.org/10.3991/ijet.v15i07.13255
https://doi.org/10.3991/ijet.v15i04.11820
https://doi.org/10.3991/ijet.v14i13.9557
https://doi.org/10.3991/ijet.v14i10.10095
https://doi.org/10.3991/ijet.v12i10.6680


iJET | Vol. 18 No. 24 (2023)	 International Journal of Emerging Technologies in Learning (iJET)	 59

The Effectiveness of Multimedia and Virtual Environments in Light of the Conflict Strategy to Reduce Misconceptions

	[14]	 Y. N. Abu Mukh, S. A. Hashaikeh, and A. M. Abd-Rabo, “Digital learning games scale 
(DLGS): A scale development study,” International Journal of Emerging Technologies in 
Learning, vol. 16, no. 11, pp. 140–159, 2021. https://doi.org/10.3991/ijet.v16i11.20709

	[15]	 C. Libe, A. Grenouillat, J. Lagoutte, C. Jean, and N. Maranzana, “Creativity and innovation 
for children: Presentation and first experiment of new (serious) game,” in Engineering 
and Product Design Education, VIA University in Herning, Denmark, September 2020. 
https://doi.org/10.35199/EPDE.2020.40

	[16]	 N. Pimpa, “Engaging international business students in the online environment,” The 
International Journal of Management Education, vol. 9, no. 3, pp. 77–89, 2011. https://doi.
org/10.3794/ijme.93.323

	[17]	 I. E. Guabassi, M. A. Achhab, I. Jellouli, and B. E. E. Mohajir, “Towards adaptive ubiqui-
tous learning systems,” International Journal of Knowledge and Learning, vol. 11, no. 1, 
pp. 3–23, 2016. https://doi.org/10.3991/ijet.v13i12.7918

	[18]	 M. S. Rosli, N. S. Saleh, B. Aris, M. H. Ahmad, and S. Md. Salleh, “Ubiquitous hub for digital 
natives,” International Journal of Emerging Technologies in Learning (iJET), vol. 11, no. 2, 
pp. 29–34, 2016. https://doi.org/10.3991/ijet.v11i02.4993

	[19]	 Y. N. Abu Mukh, S. A. Hashaikeh, and A. M. Abd-Rabo, “Digital learning games scale 
(DLGS): A scale development study,” International Journal of Emerging Technologies in 
Learning, vol. 16, no. 11, pp. 140–159, 2021. https://doi.org/10.3991/ijet.v16i11.20709

	[20]	 S. I. Malik, M. Al-Emran, R. Mathew, R. M. Tawafak, and G. AlFarsi, “Comparison 
of E-learning, M-learning and game-based learning in programming education,” 
International Journal of Emerging Technologies in Learning, vol. 15, no. 15, pp. 133–146, 
2020. https://doi.org/10.3991/ijet.v15i15.14503

	[21]	 P. Juric, M. B. Bakaric, and M. Matetic, “Motivational elements in computer games for 
learning mathematics,” International Journal of Emerging Technologies in Learning, 
vol. 16, no. 10, pp. 275–287, 2021. https://doi.org/10.3991/ijet.v16i10.20417

	[22]	 C. S. Yoon and M. N. M. Khambari, “Design, development, and evaluation of the robo-
bug board game: An unplugged approach to computational thinking,” International 
Journal of Interactive Mobile Technologies (iJIM), vol. 16, no. 6, pp. 41–60, 2022. https://doi.
org/10.3991/ijim.v16i06.26281

	[23]	 B. Balakrishnan, “Exploring the impact of design thinking tool among design undergrad-
uates: A study on creative skills and motivation to think creatively,” International Journal 
of Technology and Design Education, no. 0123456789, 2021. https://doi.org/10.1007/
s10798-021-09652-y

	[24]	 B. Hariadi, M. D. Sunarto, T. Sagirani,  T. Amelia, J. Lemantara, B. K. Prahani, and 
B. Jatmiko, “Higher order thinking skills for improved learning outcomes among 
Indonesian students: A blended web mobile learning (BWML) Model,” International 
Journal of Interactive Mobile Technologies, vol. 15, no. 7, pp. 4–16, 2021. https://doi.
org/10.3991/ijim.v15i07.17909

	[25]	 I. Sarifah, A. Romania, A. Marini, J. Sagita, S. Noraini, D. Safitri, A. Maksum, Y. Suntari, 
and A. Sudrajat, “Development of Android based educational games to enhance elemen-
tary school student interests in learning mathematics,” International Journal of Interactive 
Mobile Technologies (iJIM), vol. 16, no. 18, pp. 149–161, 2022. https://doi.org/10.3991/ijim.
v16i18.32949

	[26]	 S. J. Clune and S. Lockrey, “Developing environmental sustainability strategies, 
the Double Diamond method of LCA and design thinking: A case study from aged 
care,” Journal of Cleaner Production, vol. 85, pp. 67–82, 2014. https://doi.org/10.1016/ 
j.jclepro.2014.02.003

https://online-journals.org/index.php/i-jet
https://doi.org/10.3991/ijet.v16i11.20709
https://doi.org/10.35199/EPDE.2020.40
https://doi.org/10.3794/ijme.93.323
https://doi.org/10.3794/ijme.93.323
https://doi.org/10.3991/ijet.v13i12.7918
https://doi.org/10.3991/ijet.v11i02.4993
https://doi.org/10.3991/ijet.v16i11.20709
https://doi.org/10.3991/ijet.v15i15.14503
https://doi.org/10.3991/ijet.v16i10.20417
https://doi.org/10.3991/ijim.v16i06.26281
https://doi.org/10.3991/ijim.v16i06.26281
https://doi.org/10.1007/s10798-021-09652-y
https://doi.org/10.1007/s10798-021-09652-y
https://doi.org/10.3991/ijim.v15i07.17909
https://doi.org/10.3991/ijim.v15i07.17909
https://doi.org/10.3991/ijim.v16i18.32949
https://doi.org/10.3991/ijim.v16i18.32949
https://doi.org/10.1016/j.jclepro.2014.02.003
https://doi.org/10.1016/j.jclepro.2014.02.003


	 60	 International Journal of Emerging Technologies in Learning (iJET)	 iJET | Vol. 18 No. 24 (2023)

Aqeel Alzoubi

	[27]	 O. Elmira, B. Rauan, B. Dinara, and B. PrevallaEtemi, “The effect of augmented reality 
technology on the performance of university students,” International Journal of Emerging 
Technologies in Learning (iJET), vol. 17, no. 19, pp. 33–45, 2022. https://doi.org/10.3991/
ijet.v17i19.32179

	[28]	 A. J. Carrion Silva, A. M. Reyes Calderon, M. Giraldo Retuerto, and L. Andrade-Arenas, 
“Application of augmented reality in teaching and learning in engineering programs,” 
International Journal of Interactive Mobile Technologies (iJIM), vol. 16, no. 15, pp. 112–124, 
2022. https://doi.org/10.3991/ijim.v16i15.31695

	[29]	 Y. Daineko, D. Tsoy, M. Ipalakova, B. Kozhakhmetova, A. Aitmagambetov, and  
A. Kulakayeva, “Development of an interactive mobile platform for studying radio 
engineering disciplines using augmented reality technology,” International Journal 
of Interactive Mobile Technologies (iJIM), vol. 16, no. 19, pp. 147–162, 2022. https://doi.
org/10.3991/ijim.v16i19.32373

	[30]	 H. El-Sofany and N. El-Haggar, “The effectiveness of using mobile learning tech-
niques to improve learning outcomes in higher education,” International Journal of 
Interactive Mobile Technologies, vol. 14, no. 8, pp. 4–18, 2020. https://doi.org/10.3991/ijim.
v14i08.13125

	[31]	 T. Kozik and I. Handlovska, “The reduction of interest among elementary students in the 
field of technical education,” International Journal of Engineering Pedagogy (iJEP), vol. 1, 
no. 3, pp. 9–12, 2011. https://doi.org/10.3991/ijep.v1i3.1822

	[32]	 N. Khan, M. I. Qureshi, I. Mustapha, S. Irum, and R. N. Arshad, “A systematic literature 
review paper on online medical mobile applications in Malaysia,” International Journal 
of Online and Biomedical Engineering (iJOE), vol. 16, no. 1, pp. 63–82, 2020. https://doi.
org/10.3991/ijoe.v16i01.12263

	[33]	 R. M. AlSalah, A. A. Salam, M. A. Alzamil, R. M. A. M. K. Alyemni, and M. A. Alahmdi, 
“Thakirni application: An assistive application for Alzheimer patients,” International 
Journal of Online and Biomedical Engineering (iJOE), vol. 16, no. 15, pp. 121–131, 2020. 
https://doi.org/10.3991/ijoe.v16i15.18063

	[34]	 D. Cedeno-Moreno and M. Vargas-Lombardo, “Mobile applications for diabetes self-
care and approach to machine learning,” International Journal of Online and Biomedical 
Engineering (iJOE), vol. 16, no. 8, pp. 25–38, 2020. https://doi.org/10.3991/ijoe.v16i08.13591

	[35]	 S. O. Akinola, Q.-G. Wang, P. Olukanmi, and T. Marwala, “Early prediction of Monkeypox 
virus outbreak using machine learning,” IETI Transactions on Data Analysis and 
Forecasting (iTDAF), vol. 1, no. 2, pp. 14–29, 2023. https://doi.org/10.3991/itdaf.v1i2.40175

	[36]	 S. S. Hussain, M. Arif, O. B. Inayat, and H. Gul, “Link prediction in human complex net-
work based on random walk with global topological features,” IETI Transactions on Data 
Analysis and Forecasting (iTDAF), vol. 1, no. 2, pp. 30–43, 2023. https://doi.org/10.3991/
itdaf.v1i2.39675

	[37]	 H. Ma, “The applications of platinum catalysts in PEM fuel cells: Process and data anal-
ysis,” IETI Transactions on Data Analysis and Forecasting (iTDAF), vol. 1, no. 2, pp. 4–13, 
2023. https://doi.org/10.3991/itdaf.v1i2.41671

	[38]	 J. Bend, “A design for gamified on-the-job training,” International Journal of Advanced 
Corporate Learning (iJAC), vol. 16, no. 3, pp. 4–20, 2023. https://doi.org/10.3991/ijac.
v16i3.37771

	[39]	 S. Karkina and E. Dyganova, “Online training in music education based on signature 
pedagogy,” International Journal of Advanced Corporate Learning (iJAC), vol. 16, no. 3,  
pp. 39–50, 2023. https://doi.org/10.3991/ijac.v16i3.34541

	[40]	 F. Salvetti, C. Cavicchioli, M. Borgarello, and B. Bertagni, “The e-REAL’s time travel-
ling immersive experience towards a net-zero greenhouse gas emissions economy,” 
International Journal of Advanced Corporate Learning (iJAC), vol. 16, no. 3, pp. 60–72, 2023. 
https://doi.org/10.3991/ijac.v16i3.35743

https://online-journals.org/index.php/i-jet
https://doi.org/10.3991/ijet.v17i19.32179
https://doi.org/10.3991/ijet.v17i19.32179
https://doi.org/10.3991/ijim.v16i15.31695
https://doi.org/10.3991/ijim.v16i19.32373
https://doi.org/10.3991/ijim.v16i19.32373
https://doi.org/10.3991/ijim.v14i08.13125
https://doi.org/10.3991/ijim.v14i08.13125
https://doi.org/10.3991/ijep.v1i3.1822
https://doi.org/10.3991/ijoe.v16i01.12263
https://doi.org/10.3991/ijoe.v16i01.12263
https://doi.org/10.3991/ijoe.v16i15.18063
https://doi.org/10.3991/ijoe.v16i08.13591
https://doi.org/10.3991/itdaf.v1i2.40175
https://doi.org/10.3991/itdaf.v1i2.39675
https://doi.org/10.3991/itdaf.v1i2.39675
https://doi.org/10.3991/itdaf.v1i2.41671
https://doi.org/10.3991/ijac.v16i3.37771
https://doi.org/10.3991/ijac.v16i3.37771
https://doi.org/10.3991/ijac.v16i3.34541
https://doi.org/10.3991/ijac.v16i3.35743


iJET | Vol. 18 No. 24 (2023)	 International Journal of Emerging Technologies in Learning (iJET)	 61

The Effectiveness of Multimedia and Virtual Environments in Light of the Conflict Strategy to Reduce Misconceptions

	[41]	 M. T. Williams, L. J. Lluka, and P. Chunduri, “Redesigning a first year physiology course 
using learning analytics to improve student performance,” International Journal of 
Learning Analytics and Artificial Intelligence for Education (iJAI), vol. 3, no. 1, pp. 4–19, 
2021. https://doi.org/10.3991/ijai.v3i1.21799

	[42]	 S. Jauhiainen, T. Krosshaug, E. Petushek, J.-P Kauppi, and S. Äyrämö, “Information 
extraction from binary skill assessment data with machine learning,” International 
Journal of Learning Analytics and Artificial Intelligence for Education (iJAI), vol. 3, no. 1,  
pp. 20–35, 2021. https://doi.org/10.3991/ijai.v3i1.24295

	[43]	 F. Retkoceri, F. Idrizi, S. Ismaili, F. Imeri, and A. Memeti, “Analysis of pattern search-
ing algorithms and their application,” International Journal of Recent Contributions from 
Engineering, Science & IT (iJES), vol. 10, no. 4, pp. 32–42, 2022. https://doi.org/10.3991/ijes.
v10i04.35295

	[44]	 J. Erazo-Palacios, C. R. Jaimez-González, and B. García-Mendoza, “Towards a web 
generator of programming games for primary school children,” International Journal 
of Engineering Pedagogy, vol. 12, no. 4, pp. 98–114, 2022. https://doi.org/10.3991/ijep.
v12i4.17335

9	 AUTHOR

Khaled Ahmed Aqeel Alzoubi is a faculty member of the Department 
of Basic Science Support, Faculty of Science, the Hashemite University, Box 
330127, Zarqa 13133, Jordan (E-mail: khaledaa@hu.edu.jo; ORCID: https://orcid.
org/0000-0001-8647-4570).

https://online-journals.org/index.php/i-jet
https://doi.org/10.3991/ijai.v3i1.21799
https://doi.org/10.3991/ijai.v3i1.24295
https://doi.org/10.3991/ijes.v10i04.35295
https://doi.org/10.3991/ijes.v10i04.35295
https://doi.org/10.3991/ijep.v12i4.17335
https://doi.org/10.3991/ijep.v12i4.17335
mailto:khaledaa@hu.edu.jo
https://orcid.org/0000-0001-8647-4570
https://orcid.org/0000-0001-8647-4570

