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PAPER

About the Role of Digital Technologies  
for the Personality-oriented Self-development  
of Students in the Field of Modern Education

ABSTRACT
The purpose of this research is to get the views of students on the development of 
personality-oriented personal development with digital technologies in the field of modern 
education. The phenomenology design, which is suitable for the nature of the research, was 
used among the qualitative research designs. The study group for the research consists of 
33 university students studying at various universities in Kazakhstan. A semi-structured 
interview form developed by the researchers was used as a data collection tool in the study. 
As a result of the research, the majority of the students stated that they did not receive training 
with digital technologies related to their personality-oriented personal development. On the 
other hand, the majority of the students stated that they were willing to receive training with 
digital technologies related to their personality-oriented personal development. The students 
participating in the research offered suggestions for the content, form, and duration of the 
training programs related to the development of their personality-oriented personal devel-
opment with digital technologies. Suggestions for the content of the training include training 
in digital technologies for personal development, communication skills, time management 
training, effective working techniques training, stress management training, speed reading 
memory techniques training, art training, and innovation and creativity training.
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1	 INTRODUCTION

With the rapid development of the Internet and mobile technologies, the use of dig-
ital technologies has become quite widespread [1–3]. However, the number and vari-
ety of digital technologies and their widespread use in every field have increased the 
number of skills individuals should have [4–7]. The effective use of digital technologies 
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in the field of education, as in many fields, is seen as the reason for this [8–10]. Digital 
technologies, which have an impact on all types of education [11], from preschool 
education to university education and even lifelong learning activities carried out 
after university education, also play a role in ensuring the personality-oriented per-
sonal development of students in the field of modern education.

1.1	 Theoretical and conceptual framework

Personal development can be defined as the lifelong development of a person 
by effectively using his or her potential, abilities, and resources to become an indi-
vidual with an adult self [12]. The first step in personal development is to know 
oneself [13–15]. The individual should gain awareness of issues related to himself, 
such as his beliefs and values, personality structure and behavior styles, level of 
knowledge, strengths and skills that need to be developed, and weaknesses [16] [17].

Being able to realize the unlimited power within a person and knowing their 
potential is a part of personal development. Then, it is necessary to find this power’s 
components, determine its character, and act in that direction [18] [19]. Setting goals, 
controlling emotions, controlling behavior, being positive and behaving positively, 
thinking, learning, and reading, eloquence, memory techniques, etc. All of these 
topics are within the scope of personal development [20] [21]. In general, having 
information about the whole and focusing more on one or a few of them is personal 
development itself [22].

The person chooses whatever is important to them and concentrates on it. This 
choice is different for everyone. Another aspect of personal development is to seek 
new goals as one achieves one’s goals [23] [24]. The concept of personal develop-
ment is seen as a concept that is deemed necessary to respond to the needs of society. 
Therefore, it can be said that it has a dynamic structure that can change in line with 
needs and demands [25].

The personal development process is seen as a process that can be planned [26] [27]. 
Personal development training sessions are organized to increase people’s knowl-
edge and skills about life [28]. Another purpose of these training sessions is to make 
people realize their power and what they can do to achieve the life they want. 
Considering all these, personal development training sessions aim to increase the 
effectiveness and satisfaction of the person both in business and in private life [29]. 
The main objectives of the personal development activities given to students are 
developing social-emotional competence, managing emotions, gaining autonomy 
and independence, establishing identity, and developing purpose [30] [31].

1.2	 Related research

Rimke [32] stated the benefits of personal development as increased opportuni-
ties in areas such as health, positive attitudes or behaviors, friendship, love, happi-
ness, wealth, peace, joy, faith, and inner integrity. In his study, Ngai [33] designed 
and implemented a training program aimed at improving the personal development 
and social commitment of university students. As a result of the research, it has been 
revealed that the majority of students realize their potential by developing personal 
autonomy through real-world experiences.

Mueller and Anderson [34] examined the entrepreneurial learning process and its 
effects on students’ personal development. The research identified three personal qual-
ities: a multidimensional sense of responsibility, independent thinking, and the ability 
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to connect with one’s own and other people’s needs. As a result of the research, certain 
dynamics in which these qualities interact and develop were determined and presented 
with suggestions on how education could revive this process. Anjum [35] evaluated the 
effects of internship programs on the professional and personal development of busi-
ness students. The results of the study revealed the impact of internship programs on 
the professional and personal development and skills of business students in Pakistan.

Monks et al. [36] stated that university students’ personal development plans 
affect their career planning and are also related to career service in terms of both 
design and presentation. They also emphasized that the skills and abilities needed at 
graduation are usually left to the last year of university, but adding career planning 
to a personal development plan can clarify future goals.

1.3	 Purpose of the research

The purpose of this research is to gather the views of students on the develop-
ment of personality-oriented personal development with digital technologies in the 
field of modern education. The following research questions were formed regarding 
the purpose of the study:

1.	 What is the status of students receiving education with digital technologies 
regarding their personality-oriented personal development?

2.	 Motivation of the students to receive education with digital technologies related 
to their personality-oriented personal development.

3.	 What are the suggestions for education programs regarding the development of 
students’ personality-oriented personal development with digital technologies?

2	 METHODOLOGY

2.1	 Research method

In the field of modern education, the views of students on the development of per-
sonality-oriented personal development with digital technologies are discussed using 
the qualitative research method. A qualitative research method is a type of method 
that is convenient to understand, makes sense of, and brings healthier interpretations 
of what is experienced because it is carried out in a natural environment [37]. The 
phenomenology design, which is suitable for the nature of the research, was used 
among the qualitative research designs. The phenomenology design is a research 
design that offers the opportunity to examine the phenomena that we know but for 
which we cannot produce clear statements based on scientific findings, and that 
provides the opportunity to make interpretations by creating rich discourses [38].

2.2	 Participants

The study group of the research consists of 33 university students studying at var-
ious universities in Kazakhstan. University students are studying in the fall semester 
of the 2022–2023 academic year. Of the students participating in the study, 19 were 
girls and 14 were boys. 9 of the students are in the first grade, 12 of them are in the 
second grade, 7 of them are in the third grade and 5 of them are in the fourth grade. 
All of the students participating in the study are studying at the faculty of education.
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2.3	 Data collection tools

A semi-structured interview form was used as a data collection tool in the 
research. The semi-structured interview form was developed by the researchers. 
After the literature review, questions were prepared and feedback was taken from 
two experts before finalizing them. There are two demographic questions in the 
semi-structured interview form. Demographic questions were created to collect stu-
dents’ gender and class information. In the field of modern education, one closed-
ended and two open-ended questions, were developed to get the views of students 
on the development of their personality-oriented personal development with digital 
technologies. The questions in the semi-structured interview form are given below:

1.	 Have you ever received training on digital technologies related to your 
personality-oriented personal development?

2.	 Are you willing to receive training with digital technologies related to your 
personality-oriented personal development? Give your opinion.

3.	 What are your suggestions for training programs related to the development of 
your personality-oriented personal development with digital technologies?

A researcher information form was prepared together with the semi-structured 
interview form prepared to collect the research data. The information form has 
been prepared to make an ethical statement. The researcher information form con-
tains the following information: 1. Names of persons and institutions conducting 
the research. 2. Purpose of the research. 3. The scope and universe of the research. 
4. That the research will be carried out happily. 5. The average time the research will 
be conducted. 6. Information on the interview form to be applied with the volun-
teer participants. 7. For what purpose the information obtained from the volunteers 
will be used? 8. How to store the information to be obtained from the volunteers. 
9. Informing that the information obtained from the volunteers will not be used in 
other research.

University students who read and approved the researcher information form 
formed the volunteer study group for the research.

2.4	 Data collection process

The research was carried out at the universities where the students studied. 
Interviews with students were conducted face-to-face and one-on-one. During the 
interviews with the students, the students were informed about the ethical princi-
ples of the research, the method, and the confidentiality of the data, and their consent 
was obtained regarding their voluntary participation in the research. The answers 
they gave to the questions in the semi-structured interview form were recorded 
with a voice recorder. Permission was also obtained from the students to record the 
interviews. The collection of research data took a month.

2.5	 Data analysis

The audio recordings made during the interviews with the students participating 
in the research were converted into text by the researchers. The sound recordings 
were listened to again and checked.
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The answers given by the students to the open-ended questions in the semi- 
structured interview form were examined separately by each researcher, and the 
issues with “consensus” and “disagreement” were discussed and necessary arrange-
ments made. The reliability formula suggested by Miles and Huberman [39] was 
used to calculate the reliability of the study. Reliability = Consensus / (Agreement + 
Disagreement) As a result of the calculation, the reliability of the research was found to 
be 81% for the first question, 100% for the second question, 88% for the third question, 
and an average of 89%. The result obtained here is considered reliable for research.

The data set was analyzed using the descriptive analysis technique, which is one 
of the analysis techniques in qualitative research methods. The purpose of descrip-
tive analysis is to bring together the data collected as a result of interviews and 
observations with the reader in an organized and interpreted way [40].

3	 RESULTS

In this section, the answers given by the participants in the research to the ques-
tions in the semi-structured interview form were tabulated to present frequency 
and percentage distributions. Direct quotes derived from the students’ responses 
are referenced using coding such as S1, S2, S3, and so on. Research data have been 
rounded to the nearest percentage values for statistical analysis.

Table 1 assesses the educational status of the research participants in relation to 
their personality-oriented personal development using digital technology.

Table 1. The status of students receiving education with digital technologies regarding their  
personality-oriented personal development

Category F %

I received education  4 12.1

I did not receive an education 29 87.9

Total 33 100

In Table 1, the status of receiving education with digital technologies regard-
ing personality-oriented personal development of the students participating in the 
research was evaluated in the categories of “I received education” and “I did not 
receive education.” While 12.1% of the students stated that they received training 
with digital technologies related to their personality-oriented personal development, 
87.9% of them stated that they did not receive any training.

In Table 2, the views of the students participating in the research on their moti-
vation to receive education with digital technologies regarding their personality- 
oriented personal development were evaluated.

Table 2. Students desire to receive education with digital technologies regarding  
their personality-oriented personal development

Category F %

I would like to study 31 93.9

I am undecided about getting an education. 2 6.1

I do not want to study − −

Total 33 100
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In Table 2, the wishes of the students participating in the research to receive 
education with digital technologies regarding their personality-oriented personal 
development were evaluated in the categories “I would like to receive education,” 
“I am undecided about education,” and “I do not want to receive education.” 
While 93.9% of the students participating in the research stated that they wanted 
to receive education with digital technologies related to their personality-oriented 
personal development, 6.1% stated that they were undecided about getting an 
education. Among the students participating in the research, no student stated that 
they do not want to receive education with digital technologies related to their 
personality-oriented personal development.

In Table 3, suggestions for education programs related to the personality-oriented 
personal development of the students participating in the research with digital tech-
nologies are given.

Table 3. Recommendations for education programs regarding the development of students’  
personality-oriented personal development with digital technologies

Category Subcategory F %

Recommendations for the 
content of the training

Training to benefit from digital technologies in 
personal development

27 81.8

Communication skills and time 
management training

Effective working techniques training

Stress management training

Speed reading memory techniques training

Art education

Innovation and creativity training

Recommendations for the 
form of education

Face-to-face education 14 42.4

Distance learning

Blended education

Recommendations for the 
duration of the training

Throughout the educational process  5 15.5

In the last year of education

In Table 3, the suggestions of the students participating in the research regard-
ing the training programs regarding the development of their personality-oriented 
personal development with digital technologies were evaluated in three categories. 
These suggestions are for the content of the training, suggestions for the form of the 
training, and suggestions for the duration of the training. Students’ suggestions for the 
content of education programs on the development of personality-oriented personal 
development with digital technologies are: training to benefit from digital technolo-
gies in personal development, communication skills, time management training, and 
effective working techniques training, stress management training, speed reading 
memory techniques training, art training, and innovation and creativity training. 
Students’ suggestions for the form of education programs on the development of 
personality-oriented personal development with digital technologies are: face-to-
face education, distance education, and blended education. Students’ suggestions for 
the duration of the education programs on the development of personality-oriented 
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personal development with digital technologies have been in the direction of being 
given throughout the education period and in the last year of education. While 81.8% 
of the students participating in the research made suggestions regarding the content 
of the training programs related to the development of their personality-oriented 
personal development with digital technologies, 42.4% of them made suggestions 
regarding the form. 15.5% of the students participating in the research developed 
suggestions regarding the duration of the training programs on the development of 
personality-oriented personal development with digital technologies.

The opinions of some students who participated in the research are given below.
“S7: Such a training program should ensure that digital technologies are used in 

personal development, especially as content. In particular, it can be a development 
provider in fields such as instruments, painting, and sculpture. The course may focus 
on study methods. I would like such an education to be given in the form of distance 
education. S11: I would love to have such a course in our curriculum. I would like to 
be given training in effective communication and effective use of time. It can also be 
speed reading or memory training. I would very much like this training to be given 
in different areas of personal development from the first semester we started our 
education at the faculty until we graduate. S24: I would love to take personal devel-
opment classes before starting my career, especially in my senior years. Effective 
education can be provided both in the classroom environment and through distance 
courses. Stress management, innovation and creativity, and communication skills 
are the most important areas of development for a teacher. S31: I think the use of 
digital technologies in personal development is only possible with education through 
digital technologies. Training can be provided in many fields. Training sessions in 
various branches of art, ineffective communication, and adapting to innovations 
can be given with the support of digital technologies.”

4	 DISCUSSION

The majority of the students participating in the research stated that they did 
not receive training with digital technologies related to their personality-oriented 
personal development. The majority of the students participating in the research 
stated that they are willing to receive training with digital technologies related to 
their personality-oriented personal development. The students participating in the 
research offered suggestions for the content, form, and duration of the training pro-
grams related to the development of their personality-oriented personal develop-
ment with digital technologies. Suggestions for the content of the training: Training 
on using digital technologies in personal development, communication skills, and 
time management training, effective working techniques training, stress manage-
ment training, speed reading memory techniques training, art training, and innova-
tion and creativity training. Recommendations for the form of education: face-to-face 
education, distance education, and blended education. Suggestions for the duration 
of education: It is during the education and training process and in the last year of 
education.

Balaban and Çakmak [41] examined university students’ perceptions of personal 
development training in their study. As a general result of the research, it has been 
determined that there is a significant relationship between students’ perceptions of 
personal development and personal development training and that personal devel-
opment training differs significantly according to gender and faculties. However, 
in this study, it was concluded that students believed in the benefits of personal 
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development training. Terenzini et al. [42] revealed that university students showed 
significant personal development in their last year compared to their first year, con-
sidering their school life. Rossin and Hyland [43] examined the effects of group-
based learning in higher education on students’ personal and social development. 
In the research, it is revealed that university students’ learning based on group 
work is very beneficial for their personal and social development. Mittendorff et al. 
[44] emphasize that students’ personal development plans are effective in achieving 
their learning goals and preferences for the future and that personal development 
plans guide them in terms of career goals. In his study, Jackson [45] stated that under-
standing how students learn through their personal development plans, evaluating 
their learning in a wider framework, improving their general skills for education 
and career management, expressing their personal goals, and evaluating progress 
toward their success are the factors that contribute to the personal development 
of students.

5	 CONCLUSION

Self-improvement refers to the process by which individuals become more com-
petent to achieve their personal goals. In this process, in addition to the training 
sessions people receive for professional development, the training sessions received 
during the university period, especially in terms of being ready for business life, 
affect personal development as well as business and career-related elements. 
Personal development and personal development training sessions, which are con-
sidered a part of this development, operate during student life as well as in business 
life. Especially with the development of technology, it is possible to see the effect of 
digital technologies in new orientations regarding personal development training, 
as in all areas of education. Starting from here, this research in the field of mod-
ern education is aimed at getting the opinions of students on the development of 
personality-oriented personal development with digital technologies.

As a result of the research, the majority of the students stated that they did not 
receive training with digital technologies related to their personality-oriented personal 
development. On the other hand, the majority of the students stated that they were will-
ing to receive training with digital technologies related to their personality-oriented 
personal development. The students participating in the research offered suggestions 
for the content, form, and duration of the training related to the development of their 
personality-oriented personal development with digital technologies.

Suggestions for the content of the training include training on using digital technol-
ogies in personal development, communication skills, and time management training, 
effective working techniques training, stress management training, speed reading 
memory techniques training, art training, and innovation and creativity training.

Recommendations for the educational format encompass face-to-face education, 
distance education, and blended education. As for the recommended timing of edu-
cation, suggestions include integrating it within the ongoing education and training 
process as well as implementing it in the final year of education.

6	 RECOMMENDATIONS

The results of the research indicated that university students had not received 
training with digital technologies related to their personality-oriented personal 
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development before, but they were willing to do so. It is recommended that per-
sonal development training be integrated within university curricula, considering 
factors such as educational content, education type, and duration of education pre-
ferred by the students. The personal development training to be organized must be 
aimed at meeting the needs of the students. Furthermore, it’s important to note that 
this research specifically focused on students enrolled in education faculties at uni-
versities. Conducting similar research with students from various faculties would 
enhance the depth and applicability of insights within the field.
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