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ABSTRACT

This qualitative study investigates the roles of learners’ digital empathy in English as a Foreign
Language (EFL) education, focusing on the perspectives of Vietnamese tertiary EFL teachers.
Amidst the increasing integration of digital tools in education, understanding the impact of
digital empathy—empathetic engagement facilitated by digital platforms—becomes crucial,
especially in language learning contexts. The study utilized semi-structured interviews with
nine Vietnamese EFL teachers, who represented different career stages (novice, mid-career,
and near-end), from two tertiary institutions. Thematic analysis revealed that digital empa-
thy significantly enhances student engagement and the effectiveness of language learning.
Teachers at all career stages emphasized the importance of understanding and addressing
students’ emotional needs in digital environments. The study contributes to the existing litera-
ture by providing insights into the integration of digital empathy in EFL teaching, highlighting
its importance across various teaching experiences.
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1  INTRODUCTION

In the rapidly evolving field of English as a Foreign Language (EFL) education, espe-
cially within Vietnamese tertiary institutions, the integration of digital tools has led to
a significant shift in teaching methodologies and learning experiences [1]. At the heart
of this shift is the emergence of digital empathy, a concept that combines technolog-
ical proficiency with empathetic engagement in digital environments [2]. This study
focuses on understanding how Vietnamese tertiary EFL teachers perceive the role of
digital empathy in enhancing language learning and teaching. Digital empathy, recog-
nized for its combination of digital literacy and empathetic communication, is increas-
ingly viewed as a crucial element in the field of EFL education [3]. It involves learners’
ability not only to navigate digital platforms effectively but also to engage in mean-
ingful, empathetic interactions within these virtual spaces. In the specific context of
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Vietnam, where there is a growing emphasis on English proficiency as a key to global
integration, understanding the implications of digital empathy becomes crucial [4]. The
tertiary level of education, a critical phase for language acquisition and professional
preparation, presents a unique opportunity to explore how digital empathy can shape
and enrich the EFL learning experience. This study seeks to explore the perceptions of
Vietnamese tertiary EFL teachers regarding the impact of digital empathy on creating
a more engaging and effective language learning environment. The insights gained
from this exploration are expected to make a significant contribution to the field of EFL
pedagogy, especially in digitally-enhanced learning environments. They offer valuable
perspectives for educators and policymakers in similar educational contexts.

2  LITERATURE REVIEW
2.1 Digital empathy in education

Digital empathy represents an emerging and increasingly relevant concept in
the realm of educational theory. It is defined as the ability to understand, empathize
with, and appropriately respond to the emotions of others through digital communi-
cation channels [5]. This concept has gained prominence in the context of a rapidly
digitalizing educational landscape, where interactions between educators, students,
and peers are frequently mediated through screens.

The significance of digital empathy in online education was notably emphasized
in a study by [6], which highlighted its critical role in fostering supportive and inclu-
sive learning environments. This research suggests that digital empathy goes beyond
mere technological proficiency; it involves cultivating an emotionally attuned vir-
tual space conducive to learning. Similarly, Yu et al. [7] explored the dimensions
of digital empathy in enhancing student engagement. They found that empathetic
teacher-student interactions in online settings can lead to increased student motiva-
tion and a deeper connection to the learning material.

Carrier et al. [8] further expanded on these findings by examining the impact
of digital empathy on both cognitive and affective learning outcomes. Their study
underscored how digital empathy could act as a bridge, mitigating the emotional
distance often experienced in online learning environments. This research sug-
gests that when educators demonstrate digital empathy, students are more likely to
actively participate, engage deeply with the content, and experience higher levels of
satisfaction with their learning experience.

These studies collectively establish a foundational understanding of the pivotal
role of digital empathy in educational contexts, particularly where digital interaction
is the primary mode of communication. In the digital era, it is suggested that the
ability to convey and interpret emotional cues effectively in a virtual setting is just as
important as traditional pedagogical skills. As such, digital empathy is not merely
a supplementary skill but a core component of effective teaching and learning in
modern educational environments. This evolving understanding of digital empathy
signals a paradigm shift in educational theory, placing greater emphasis on the emo-
tional and relational aspects of learning in digital spaces.

2.2 EFL education and empathy

Empathy plays a crucial role in language education, especially in EFL settings,
going beyond mere linguistic competence. Itinvolves gaining a deeper understanding
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and appreciation of cultural nuances and differences, which are essential for effec-
tive learning and communication in a foreign language. The works of [9, 10] have
been instrumental in highlighting how empathy facilitates not only language acqui-
sition but also intercultural understanding.

Drewelow and Finney’s [9] study explored the dynamics of empathy in multicul-
tural classroom settings. They found that EFL teachers who demonstrated higher
levels of empathy towards their students’ cultural backgrounds were more success-
ful in creating an inclusive and supportive learning environment. This environment,
in turn, fostered better language comprehension and communication skills among
students, as they felt more understood and valued in their linguistic journey.

Patel et al. [10] expanded this discussion by exploring the role of empathy in over-
coming language barriers. The study indicated that empathy enables learners and
educators to transcend the basic mechanics of language learning, such as grammar
and vocabulary, and to engage more deeply with the cultural and emotional con-
texts of language use. This deeper engagement not only enhances linguistic profi-
clency but also fosters a greater appreciation for the cultural diversity inherent in
language learning.

These insights are particularly relevant in the digital era, where EFL education
often takes place through online platforms. The concept of digital empathy becomes
even more critical in this context, as it can bridge the physical distance and foster
a sense of connection and understanding between teachers and learners in virtual
classrooms. Thus, empathy, in both its traditional and digital forms, is emerging as a
key component in effective EFL education. It plays a vital role in not only improving
language skills but also in nurturing global citizens who are culturally sensitive and
empathetic communicators.

2.3 Vietnamese tertiary EFL education

The landscape of EFL education in Vietnam, particularly at the tertiary level, has
undergone significant transformations in recent years, largely influenced by the
country’s rapid economic development and global integration. This evolution has
been marked by an increasing emphasis on English language proficiency as a key
to unlocking global opportunities. Research in this area, notably by scholars [11, 12],
sheds light on the current dynamics and future trajectories of Vietnamese tertiary
EFL education.

Gruba and Chau Nguyen [11] provided a comprehensive overview of the state
of EFL education in Vietnamese universities and colleges. They highlighted the
dual nature of the challenges and opportunities associated with integrating digital
tools into language learning. On the one hand, digital technologies have opened up
new avenues for interactive and flexible learning experiences, making language
education more accessible and engaging. On the other hand, the study highlighted
issues such as the digital divide, the varying quality of online teaching resources,
and the necessity for teachers to undergo professional development in digital
pedagogies.

Phuong [12] further elaborated on these themes by focusing on the technolog-
ical advancements within Vietnamese EFL classrooms. The research emphasized
how these advancements have reshaped teaching methodologies, moving away
from traditional, lecture-based approaches to more interactive, student-centered
learning experiences. The study also highlighted the positive impact of these tech-
nological integrations on student engagement, noting that interactive digital tools
and platforms have facilitated more active participation and deeper involvement
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from students in their language learning process. However, Phuong [12] also cau-
tioned against the uncritical adoption of technology, underscoring the need for ped-
agogical strategies that effectively harness technological tools to enhance language
learning without compromising the quality of education. This includes addressing
challenges such as ensuring equitable access to technology, providing adequate
training for teachers, and fostering digital literacy among students.

These insights into Vietnamese tertiary EFL education underscore the critical
role of technology in modern language teaching and learning. They also highlight
the need for a balanced approach that maximizes the benefits of digital tools while
mitigating their potential drawbacks. As Vietnam continues to navigate its path in
the global educational landscape, these studies offer valuable guidance on lever-
aging technology to enhance the quality and effectiveness of EFL education, pre-
paring students not only linguistically but also culturally for the demands of a
globalized world.

2.4 Teachers' role and career stages in fostering digital empathy

The crucial role of teachers in fostering digital empathy within the context of
Vietnamese EFL education has been the subject of significant research, particularly
in the works of [13, 14]. Their studies have delved into the strategies and practices
adopted by teachers in online and blended learning environments, highlighting
how the effective nurturing of digital empathy is closely tied to the teachers’ skills
and methodologies.

Garcla-Pérez et al. [13] emphasized the importance of teacher training in digital
empathy. The study revealed that many teachers, while adept at traditional teach-
ing methods, often faced challenges in translating their empathetic skills to digital
platforms. This gap underscored the need for targeted professional development
programs that focus not just on technological proficiency but also on the emotional
aspects of online teaching. The authors suggested that such training should include
modules on understanding and interpreting digital communication cues, strategies
for building rapport in virtual settings, and methods to create emotionally support-
ive online learning communities.

Wallin et al. [14] took this concept further by examining how teachers at dif-
ferent career stages approach the development of digital empathy. The findings
indicated that novice teachers, being more native to digital technologies, adapted
more quickly to online empathetic engagement. However, they sometimes lacked
the depth of pedagogical experience required to fully leverage this empathy for
educational purposes. Mid-career teachers, on the other hand, showed a balance
of technological savvy and pedagogical depth but often required support to update
their digital skills. Near-end teachers possessed rich pedagogical insights but faced
the steepest learning curve in adapting to digital tools. This study highlighted the
need for differentiated professional development programs that cater to the specific
needs and strengths of teachers at various career stages.

Together, these studies illuminate the multifaceted nature of fostering digital
empathy in EFL education, emphasizing that teacher training should be a nuanced
process, considering both technological and emotional intelligence aspects. They
advocate for a comprehensive approach to professional development, one that
equips teachers with the necessary skills to navigate the digital landscape empa-
thetically and effectively, regardless of their career stage. This focus on teachers’
professional growth is pivotal for the successful integration of digital empathy in
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EFL education, ultimately enhancing the quality and effectiveness of language
teaching in an increasingly digital world.

3  METHODS
3.1 Research design

In this study, we adopted a qualitative approach to explore the perspectives of
Vietnamese tertiary EFL teachers on the role of digital empathy in language teach-
ing and learning. The choice of a qualitative methodology was driven by the aim of
gaining in-depth, contextualized insights into the experiences and perceptions of
teachers, which quantitative methods might not fully capture.

This study is underpinned by two primary theoretical frameworks, each of
which contributes a distinct perspective to our understanding of digital empathy
in the context of Vietnamese tertiary EFL education. The first framework centers
on the concept of digital empathy, which is integral to this research. Digital empa-
thy is examined through the lens of broader theories of empathy in education and
digital communication [5, 6, 7, 8]. This approach is particularly relevant in the field
of language education, where understanding and effective communication are par-
amount. The framework explores how empathetic understanding and interactions,
crucial in traditional educational settings, are facilitated or transformed within
digital learning environments. It addresses the nuances of conveying empathy
through digital channels, which is a relatively new and evolving aspect of educa-
tional interaction.

The second theoretical foundation of the study is rooted in sociocultural the-
ory, particularly the ideas proposed by [15]. His notion of learning as a socially
mediated process is particularly pertinent. This perspective underscores the sig-
nificance of social interaction and the cultural context in the process of learn-
ing. It aligns seamlessly with the study’s focus on exploring how digital tools and
empathetic engagement in EFL teaching are shaped by and responsive to the spe-
cific socio-cultural milieu of Vietnamese tertiary education. By integrating this
theoretical lens, the study acknowledges the influence of social and cultural fac-
tors not only on language learning but also on how digital empathy is expressed
and perceived in an educational setting. Thus, these two frameworks together
provide a comprehensive theoretical base, facilitating a deeper understanding of
the roles and dynamics of digital empathy in the specific context of Vietnamese
EFL education.

3.2 Participants

In the Participants section of this study, we focused on a purposive sample of nine
Vietnamese EFL teachers. These participants were selected from two distinct tertiary
education institutions in Vietnam, ensuring a diverse range of insights and experi-
ences. To capture a broad spectrum of teaching experiences and perspectives, the
participants were categorized based on their career stage: three novice teachers,
who were in the early years of their teaching careers; three mid-career teachers,
who had a substantial amount of teaching experience but were not yet in the later
stages of their careers; and three near-end career teachers, who had extensive
experience and were approaching the end of their professional teaching careers.
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This stratification allowed for a comparative analysis across different stages of
teaching careers, providing a more nuanced understanding of how perceptions and
implementations of digital empathy in EFL teaching might evolve over time.

Ethical considerations were paramount in this study. Prior to conducting the
interviews, all participants were informed about the purpose of the research, the
nature of their involvement, and how the data would be used. They were assured
of confidentiality and anonymity, ensuring that no personal identifiers would be
included in any publications or presentations arising from the study. Informed con-
sent was obtained from all participants, with the assurance that they could with-
draw from the study at any time without any adverse consequences. Additionally,
ethical approval for the study was obtained from the relevant institutional review
boards, ensuring that all research activities were conducted in accordance with eth-
ical standards and guidelines for research involving human subjects. This careful
attention to ethical issues was crucial in maintaining the integrity of the research
and ensuring the welfare and rights of all participants were respected throughout
the study.

3.3 Data collection

In this study, we employed semi-structured interviews as the primary method
for gathering data. This approach was chosen for its flexibility, allowing for in-depth
exploration while providing a structured framework for consistency across inter-
views. Prior to the main data collection phase, a pilot study was conducted with two
Vietnamese EFL teachers who were not included in the final sample. The purpose of
the pilot study was to test the interview protocol, ensuring the clarity and relevance
of the questions. Based on the feedback and observations from this initial phase,
necessary revisions were made to the interview questions to enhance their effec-
tiveness and pertinence to the study’s objectives. Some of the refined interview ques-
tions included inquiries such as, “How do you perceive the role of digital empathy
in your EFL teaching practice?” and “Can you share examples of how you integrate
digital empathy into your teaching strategies?” These questions were designed to
elicit detailed responses about the participants’ experiences and perceptions regard-
ing digital empathy in the EFL context.

The interviews, conducted at a time and place convenient for the participants,
varied in length, typically ranging from 45 to 60 minutes. This duration was deemed
sufficient to delve into the subject matter deeply without causing fatigue or disen-
gagement. All interviews were conducted in Vietnamese, the native language of both
the participants and the interviewer, to ensure comfort and fluency in communi-
cation. This choice was crucial for capturing nuanced responses and facilitating a
more natural and open discussion. For participants who were more comfortable
or expressive in English, the option to respond in English was available, although
none of the participants chose this option. To ensure accuracy and thoroughness
in data analysis, all interviews were audio-recorded with the participants’ consent.
Subsequently, these recordings were transcribed verbatim. The use of the partici-
pants’ native language in the interviews necessitated careful translation of the tran-
scripts into English for analysis purposes. This translation was done by bilingual
researchers, ensuring that the nuances and subtleties of the participants’ responses
were accurately captured in the English translations. This meticulous approach to
data collection and preparation was essential for ensuring the reliability and valid-
ity of the findings derived from the interviews.
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3.4 Data analysis

For the data analysis process, we utilized thematic analysis to systematically
examine the data collected from the semi-structured interviews. This method was
chosen for its effectiveness in identifying, analyzing, and reporting patterns or
themes within qualitative data [16, 17]. The process of thematic analysis began with
a careful and thorough reading of all the transcribed interviews to gain an initial
understanding of the depth and breadth of the content. Following this, the data was
meticulously coded. Coding involved identifying segments of text that represented
distinct ideas or concepts relevant to the study’s research questions. These codes
were then collated into potential themes, which were reviewed and refined in an
iterative process.

This review process involved two main steps: firstly, checking the coded extracts
against each theme to ensure consistency and coherency; and secondly, consider-
ing the validity of individual themes in relation to the entire data set. This rigorous
approach ensured that the themes accurately reflected the nuances and complexi-
ties of the participants’ perspectives on digital empathy in EFL teaching. Once the
themes were established, the next step involved defining and naming them. This
phase was critical in interpreting the significance of the patterns and their broader
implications in relation to the research questions and the theoretical framework of
the study. The final thematic map comprised a set of interrelated themes that pro-
vided a detailed and nuanced understanding of Vietnamese tertiary EFL teachers’
perceptions of digital empathy.

To enhance the trustworthiness and credibility of the analysis, a peer review
process was employed. Colleagues with expertise in qualitative research and EFL
education were invited to review the coding scheme and the derived themes. This
peer review process helped validate the analysis and ensure that the findings were
grounded in the data. Throughout the data analysis phase, we maintained a reflex-
ive approach, being mindful of our own biases and perspectives as researchers. This
reflexivity was critical in ensuring that the analysis remained focused on the par-
ticipants’ views and experiences rather than our interpretations or preconceptions.

In summary, the thematic analysis of the interview data provided rich, detailed
insights into the role of digital empathy in Vietnamese tertiary EFL education, as
perceived by the teachers themselves. This methodological approach allowed for an
in-depth exploration of the complex and multifaceted nature of digital empathy in
the context of language teaching and learning.

4  FINDINGS

The impact of digital empathy on creating a more engaging and effective lan-
guage learning environment was discussed by all participant groups, including nov-
ice, mid-career, and near-end teachers, highlighting its universal relevance across
different stages of teaching experience.

One novice teacher emphasized the role of digital empathy in enhancing student
engagement: “I have noticed that when I acknowledge students’ emotions and strug-
gles in online settings, their engagement levels rise.” “They participate more actively
in discussions.” Digital empathy refers to the ability to recognize and respond to emo-
tional cues in digital communications. In the context of the novice teacher’s observa-
tion, this concept becomes particularly significant. The teacher notes an increase in
student engagement when acknowledging their emotions and struggles in an online
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setting. This is a prime example of digital empathy in action. By recognizing and
responding to the emotional states of students, the teacher creates an environment
where students feel understood and valued, even in a virtual space. This emotional
connection, facilitated through digital empathy, encourages students to participate
more actively in discussions because they perceive the online environment as safe
and empathetic. The sociocultural theory emphasizes the fundamental role of social
interaction in cognitive development. According to this theory, learning is deeply
embedded in social contexts and is often mediated through social interactions.
Applying this perspective to the novice teacher’s observation, it becomes evident
that acknowledging students’ emotions and struggles is not just a matter of empathy
but also a crucial component of the learning process. When students feel emotion-
ally supported and understood, they are more likely to engage in social interactions,
which are essential for learning, especially in language acquisition. From this per-
spective, the teacher’s approach improves the quality of social interaction in the
learning environment, thus enabling more effective learning experiences.

A mid-career teacher shared insights on the effectiveness of empathy-driven
teaching: “Empathy in our digital classrooms helps us tailor our lessons more
effectively to students’ needs. It is about understanding them beyond the screen.”
The teacher’s statement emphasizes the role of digital empathy in creating more
personalized and effective teaching strategies. Digital empathy in this context goes
beyond mere emotional recognition; it involves a deeper understanding of the stu-
dents’ needs, preferences, and challenges in a digital classroom setting. By acknowl-
edging and addressing these aspects, teachers can tailor their lessons to be more
in tune with their students’ requirements. This approach is crucial in online edu-
cation, where physical cues are absent and understanding the student often relies
on subtle digital interactions. Empathy-driven teaching, therefore, becomes a criti-
cal skill, enabling educators to bridge the gap imposed by the digital medium and
connect more profoundly with their students. The sociocultural theory framework
further enriches our understanding of the effectiveness of empathy-driven teaching.
According to this theory, learning is a social process that is significantly influenced
by cultural and emotional contexts. When teachers incorporate empathy into their
teaching methods, they acknowledge and respect the cultural and emotional back-
grounds of their students. This approach aligns with the sociocultural emphasis on
the importance of context in learning. By understanding the cultural and emotional
contexts of learners, teachers can create learning experiences that are not only more
engaging but also more meaningful and relevant to students’ lives. This relevance is
crucial to motivating students and improving their learning outcomes.

From a near-end teacher’s viewpoint, the long-term impact of digital empathy is
evident: “In my years of teaching, incorporating empathy into digital platforms has
consistently improved language learning outcomes.” Students seem to grasp con-
cepts better when they feel understood and supported. The experience highlights
the sustained benefits of digital empathy in teaching, especially in the context of
language education. Over the years of teaching, the integration of empathy into
digital platforms has been observed to consistently enhance learning outcomes.
This is primarily because empathy allows educators to connect with students on
a more personal level, fostering a supportive and understanding environment. In
language learning, where expression and comprehension are key, the role of empa-
thy becomes even more significant. When students feel that their linguistic efforts
and challenges are acknowledged and understood, they are more likely to engage
actively and take risks in their language use, which is essential for language acqui-
sition. From a sociocultural theory perspective, the teacher’s reflection near the end
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emphasizes the significance of empathetic teacher-student interactions in language
learning. Sociocultural theory posits that learning is a socially mediated process and
is strongly influenced by interaction with more knowledgeable individuals. In the
context of language education, empathetic interactions have become a powerful
tool for teachers. These interactions provide a safe and nurturing environment that
encourages students to explore and experiment with the language. This supportive
setting is vital for language learners as it helps them internalize language concepts
more effectively, facilitating deeper understanding and retention.

In conclusion, the impact of digital empathy on creating a more engaging and
effective language learning environment emerged as a key theme across all teacher
groups. However, teachers at different stages of their careers offer unique perspec-
tives and applications of digital empathy and sociocultural theory in education.
While novice teachers might focus on the immediate impacts of empathy in digital
settings, mid-career educators tend to develop more sophisticated and personalized
approaches. In contrast, teachers nearing the end of their careers provide insights
into the long-term effectiveness of empathetic teaching strategies. This progression
reflects a deepening understanding and increased application of these theoretical
frameworks in educational settings, highlighting the dynamic nature of teaching
and learning.

5  DISCUSSION

Our finding that digital empathy enhances student engagement and participation
aligns with existing studies that emphasize the importance of emotional connection
in online learning environments [18, 19]. However, our study extends this under-
standing by specifically focusing on the EFL context and highlighting the role of
teachers at different career stages. This provides a more nuanced understanding
of how digital empathy operates across different levels of teaching experience, an
aspect less explored in previous research.

The insights from a mid-career teacher about empathy-driven teaching contrib-
uting to more effective lesson tailoring resonate with the findings of previous studies
[20, 21], which emphasized the importance of teacher empathy in understanding
student needs. However, our study’s emphasis on digital contexts adds a new dimen-
sion to this understanding, highlighting the specific challenges and strategies rel-
evant to online EFL teaching environments. This contribution is significant in the
current era of digital education, where understanding the nuances of digital empa-
thy is essential. From the perspective of near-end teachers, our study echoes the
findings of previous studies [22, 23], which found that experienced teachers often
use empathy to enhance learning outcomes. However, our study differs by demon-
strating how this leverage is adapted to digital platforms, providing a new perspec-
tive on the application of empathy in evolving teaching contexts.

Furthermore, the observations of novice teachers regarding the impact of digital
empathy on improving student engagement in online environments can be viewed
asan expansion and intensification of the conclusions drawn from previous research.
The novice teachers’ focus on acknowledging students’ emotions and struggles in
online settings and its positive impact on engagement levels adds a foundational
layer to our understanding. This aligns with the studies [20, 21] that emphasize the
importance of teacher empathy in understanding student needs. However, the nov-
ice teachers’ emphasis on the digital context specifically addresses the unique chal-
lenges of online EFL teaching environments. This perspective is vital in today’s digital
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education landscape, where the nuances of digital empathy become increasingly
significant. The ability of novice teachers to quickly adapt to and leverage digital
platforms for empathetic teaching reflects a growing trend and necessity in mod-
ern education. Moreover, this understanding from the viewpoint of novice teachers
complements the insights derived from mid-career and near-end teachers. While
mid-career teachers demonstrate a more advanced application of empathy in lesson
customization and experienced teachers exhibit a sustained integration of empathy
in education, novice teachers offer a fresh perspective on the immediate impact of
digital empathy. This is particularly relevant in light of the findings of [22, 23], which
highlighted the use of empathy by experienced teachers to enhance learning out-
comes. Our study expands on this by illustrating how empathetic approaches are
uniquely adapted and applied in digital teaching contexts.

Our findings also intersect with the broader theoretical frameworks of digital
empathy and sociocultural theory. While previous studies have acknowledged
the role of empathy in educational settings [24, 25], our research provides specific
insights into how digital empathy is implemented and perceived by EFL teachers
in the Vietnamese context. This focus on a specific cultural and educational setting
adds depth to the existing literature, offering a unique contribution by contextualiz-
ing digital empathy within the sociocultural dynamics of Vietnam.

6  CONCLUSION

The study aimed to investigate the roles of learners’ digital empathy in EFL edu-
cation, particularly from the viewpoints of Vietnamese tertiary EFL teachers. This
exploration was grounded in the recognition of the increasing significance of digital
platforms in education and the crucial role empathy plays in effective teaching and
learning processes. The study was conducted against the backdrop of the rapid inte-
gration of digital tools in Vietnamese tertiary education, with a focus on understand-
ing how these tools are used to foster empathetic engagement in the EFL context.

Employing a qualitative research design, the study utilized semi-structured inter-
views to gather data from nine Vietnamese EFL teachers at different points in their
careers. These interviews were meticulously designed to elicit detailed insights into
the teachers’ perceptions and experiences with digital empathy in their teaching
practices. The data collected was then analyzed using thematic analysis, which
allowed for the identification and exploration of key themes related to digital empa-
thy in EFL education.

The findings revealed that digital empathy plays a significant role in creating
more engaging and effective language learning environments. Teachers at all career
stages emphasized the significance of recognizing and addressing students’ emo-
tional needs in online environments, as this was observed to boost student engage-
ment and participation. These findings have several important implications for the
field of EFL education. Firstly, they underscore the need for teacher training pro-
grams to incorporate modules on digital empathy, equipping educators with the
skills necessary to navigate the emotional landscape of digital classrooms effectively.
Secondly, the study emphasizes the significance of creating technological platforms
that facilitate empathetic interactions, proposing a partnership between educators
and technology developers. Finally, the findings suggest that policymakers should
consider the emotional dimensions of digital learning environments when design-
ing curricula and educational policies. It is essential to ensure that the development
of digital empathy is an integral part of language education.
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In conclusion, this study contributes to the expanding body of literature on dig-
ital empathy in education, especially in the context of teaching EFL in Vietnam. By
highlighting the perspectives of teachers at different stages of their careers, the study
offers a comprehensive view of the opportunities associated with integrating digital
empathy into language teaching. The insights gained from this research not only
enrich our understanding of digital empathy in EFL education but also provide prac-
tical guidance for teachers, curriculum designers, and policymakers to enhance the
effectiveness of language teaching in the digital age.

7  LIMITATIONS AND RECOMMENDATIONS FOR FURTHER STUDIES

This study, while offering valuable insights into the role of digital empathy in
Vietnamese tertiary EFL education, has certain limitations that should be acknowl-
edged. Firstly, the sample size of nine teachers, although diverse in terms of career
stages, is relatively small and limited to two institutions in Vietnam. This limitation
restricts the generalizability of the findings to a broader population of EFL teach-
ers in various regions or educational contexts. Additionally, the study focuses exclu-
sively on teachers’ perspectives, which provides an incomplete picture of the digital
empathy dynamic as it does not include the viewpoints of students who are the
recipients of these empathetic practices. Lastly, the reliance on self-reported data
through semi-structured interviews may also introduce biases, as participants might
provide socially desirable responses or selectively recall their experiences.

Given these limitations, future research in this area could be significantly
expanded. Studies involving a larger and more diverse sample of teachers from var-
ious geographical regions and types of institutions would provide a more compre-
hensive understanding of digital empathy in EFL education. Incorporating students’
perspectives would also be invaluable, as it would provide a more comprehensive
view of the effectiveness and impact of digital empathy in the learning process.
Additionally, employing a mixed-methods approach, which combines qualitative
insights with quantitative measures, could offer a more comprehensive analysis of
the role of digital empathy in language education. Finally, cross-cultural studies com-
paring the manifestation and impact of digital empathy in different educational and
cultural settings would contribute to a more nuanced understanding of how digital
empathy functions in various global contexts. These recommendations, if pursued,
would significantly enhance the field’s understanding of digital empathy in EFL edu-
cation and inform more effective and empathetic teaching practices.
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