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Abstract—Although extensive research has been carried out to investigate 

EFL learners' readiness of using smartphone and problems in global EFL con-

texts, there remains a scarcity of evidence on EFL learners' readiness of using 

smartphone and problems faced for learning oral English communication skills 

at tertiary level in Bangladesh. The present study was conducted to explore 

Bangladeshi tertiary level learners' readiness of using smartphone and problems 

for learning oral English communication skills. This study employed a mixed-

method design, using a survey questionnaire and semi-structured interview as 

data collection instruments. The participants of this study were sixty-one learn-

ers (35 females and 26 males) who were studying at the department of English 

of a university. The findings from the questionnaire illustrated that EFL learn-

ers' level of readiness of using a smartphone was high, and the frequent prob-

lems they faced were lack of authentic materials, audio-video aids, oral practice 

environment, large size class and existing teaching method. Subsequently, from 

the findings of semi-structured interview solicited three themes regarding EFL 

learners' readiness were availability, usability and positivity for the use of 

smartphone and four themes regarding EFL learners' problems, such as psycho-

logical, linguistic, teachers' efficacy and use of mother tongue for learning oral 

English communication skills. 

Keywords—Oral English communication skills, Learners' problems, Learners' 

readiness, Features of smartphones, English as a foreign language.  

1 Introduction 

Oral English communication skills (OECSs) which is one of the language skills, is 

very crucial for both native and EFL learners to maintain offline and online commu-

nication in the globe. Bangladesh is in an EFL context where Bangla is used in all 

spheres of life by 98% population of the country[1]. For preparing Bangladeshi learn-
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ers to cope up with the globalization demands, the English language is a compulsory 

part of the curriculum in primary, secondary, and higher secondary level [2]. The 

medium of instruction of language in higher education is in English. For official activ-

ities, almost in all the sectors, English is used alongside Bangla. Thus, oral English 

communication skills (OECSs) from academic to a professional career is very crucial 

for learners. 

Moreover, the present world is witnessing a fourth industrial revolution in which 

technology makes the space and distance of the world smaller because of quick and 

sharp communication. In this era of the fourth industrial revolution, only English is 

such a language accepted globally. And oral English communication skills play a vital 

role in this communication. 

Nonetheless, the standard of the oral skill of Bangladeshi learners is not up to the 

mark [3]. Even learners who completed his/her graduation do not have a standard 

level of oral skills. Furthermore, the level of English proficiency of Bangladeshi is 

fallen within the very low proficient countries[4]. Thus, it is a need to investigate the 

problems that are responsible for learners' poor oral English communication skills and 

find out the appropriate solution for dealing these problems for developing learners' 

oral English communication skills at tertiary level in Bangladesh.  

On the other hand, the generations of the era of the fourth industrial revolution 

were "born with smartphones" and are very familiar with the different features of 

these technologies [5]. Consequently, the use of the smartphone has been rocketing as 

the most used hand-held device in Bangladesh. The report shows that there are 

164.832 million active mobile users and 99.059 million active internet users[6] of 

about 168.1 million people in Bangladesh [7]. Additionally, the government of Bang-

ladesh has commenced a master plan (2012-2021) at all the levels of education for the 

use of ICT creating opportunities for education to all, improvement of the standard 

education, producing skilled workforce, and eradication of digital di-

vide/discrimination for keeping the pace with fourth industrial revolution. For gaining 

these goals, the objectives of this master plan are to advance teaching and learning 

environment, teachers' professional and ICT skills and standardizing teaching-

learning materials, building up skilled human resources as per needs of the present 

time [8]. Consequently, policymakers, teachers and educators are trying to integrate 

technologies, especially smartphones, to teach language skills of the tertiary level 

learners in Bangladesh. 

Nonetheless, before the adoption of smartphone technologies for teaching and 

learning languages kills effectively, the learners' readiness should be investigated. At 

the same times, the investigation should be done for identifying the problems learners 

faced while learning oral skills for developing their skills in this regards. Therefore, 

the objectives of this study are to investigate the EFL learners' level of readiness to 

use a smartphone and the problems they faced during learning oral communication 

skills at the tertiary level in Bangladesh. Moreover, this study would promote to offer-

ing insights for teachers and education policymakers to rethink the actual problems 

learners faced and their readiness to implement smartphone inside and outside the 

classroom for developing oral English communication skills. This study also would 

offer scope to implement smartphones for dealing with learners' problems for devel-

iJIM ‒ Vol. 14, No. 14, 2020 149



Paper—Investigating EFL Learners' Readiness of Using Smartphone and Problems for Learning Oral... 

oping oral English communication skills in any EFL contexts as well as in the Bang-

ladeshi context. 

2 Literature Review 

2.1 Adoption of the smartphone in the language learning process 

Because of the nature of multiple functions of smartphones along with portability, 

accessibility, immediacy, permanency, connectivity and ubiquity, the adoption of 

smartphone in the field of language skills teaching and learning is getting effective 

and popularized in many EFL contexts in the globe [9]. Moreover, smartphones are 

extensively used for dealing with information on education and provide entertainment 

at home and institutes [10]. Both teachers and learners are accustomed to using a 

smartphone in their everyday life. Using smartphones into learning language skills 

process from both sides of teachers and learners are useful [11]. Further, the use of 

smartphones and their apps create positive effects on learners' motivation to learn 

English as a foreign language [12]. The apps of smartphone-like WhatsApp, 

YouTube, Facebook, SMS, MMS etc. have a significant impact on language skills 

learning process [13]. Teachers are using smartphones for accessing teaching materi-

als or supporting information. Learners are using smartphones as learning aids for 

comprehensive learning experiences, multi-sources and multitask, and interacting 

with teachers outside classes to manage their group assignments. However, assimilat-

ing smartphones in a classroom-teaching environment is a challenging task [14]. For 

mitigating challenges to integrating smartphone for the learning process, learners' 

readiness should be investigated at tertiary level education in the context of Bangla-

desh [15].  

2.2 Learners' readiness to use a smartphone in global contexts 

For adopting smartphones effectively in the classroom for learning and teaching 

language skills, exploring learners' readiness of using smartphone should be elicited. 

Thus, the studies on soliciting tertiary EFL learners' readiness of the adoption of 

smartphone for learning language skills have increasingly investigated in many global 

EFL contexts, like Pakistan, Nigeria, Malaysia, Myanmar, Algeria [16]–[22]. These 

studies have investigated the readiness of EFL learners from primary to higher educa-

tion level to adopt mobile technologies for learning English language skills. For ex-

ample, in Pakistan, a study conducted through a survey questionnaire to explore uni-

versity learners' readiness to use a mobile device for facilitating educational activities. 

The results have shown that students had a high level of readiness to use a mobile 

device for learning purpose [16]. 

Again, in the Nigerian context, a quantitative study was conducted, and the results 

have explained learners' readiness in terms of performance expectancy, effort expec-

tancy, social influence, and mobile learning conditions for using mobile devices at 

tertiary level [17]. Similarly, in Malaysia, a quantitative study carried out among ter-
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tiary level learners to explore the readiness of using mobile devices in higher educa-

tion at a public university. The study reported that learners had a significant level of 

readiness categorizing as basic readiness, skills readiness, psychological readiness, 

and budget readiness [23].  

Additionally, a quantitative study conducted among university students in the con-

texts of Gulf Cooperative country (GCC), e.g. Saudi Arabia, Kuwait, the United Arab 

Emirates, Qatar, Bahrain, and Oman and found that learners were ready to adopt mo-

bile phone for learning purposes [21]. 

The literature mentioned above showed a significant level of learners' readiness to 

use a smartphone for learning purposes at tertiary level. But there is a scarcity of re-

search investigating learners' readiness of using a smartphone to deal with the prob-

lems EFL learners faced while learning oral English communication skills. Moreover, 

there is also a scarcity of evidence in the literature to explore learners' readiness of 

using a smartphone to learn oral English communication skills at tertiary level in 

Bangladesh. Thus, this study has conducted for bridging these research insights into 

exploration. 

2.3 EFL learners' problems in EFL contexts 

Oral communication skill is one of the most critical aspects of learning English as a 

native (L1) or foreign (FL) or second language (L2). The body of literature on inves-

tigating tertiary level EFL learners' problems for learning oral skill is gradually in-

creasing in the EFL contexts for developing learners' oral skills. The previous studies 

reported EFL learners faced numerous problems in different EFL contexts, e.g. in 

China, Jordan, Malaysia, Japan, Palestine, Ukraine and Iran while learning oral Eng-

lish communication skills [24]–[30].  

The significant problems EFL tertiary level learners faced during oral skills learn-

ing were the use of mother tongue, large size class and insufficient class time. These 

problems were the major causes of EFL learners' low proficiency in oral skill in the 

context of Jordan [25]. In the alien of these problems, a quantitative study reported 

that autonomous ability, choosing the proper words and oral English learning envi-

ronment were the difficulties for learning Chinese EFL learners' oral English commu-

nication skills [31]. This result echoed in the Malaysian context adding the lack of 

linguistic knowledge of EFL learners caused their poor oral performance in a study of 

mixed-method approach [30]. 

Besides, in the Japanese context, lack of oral practice environment and teachers' ef-

ficacy was the significant difficulties for Japanese university learners' learning oral 

communication skills [29]. The study in the Ukrainian context added psychological 

problems, inappropriate teaching methods, curricula and textbooks were the other 

issues for tertiary-level learners' oral communication skills learning [28]. In addition 

to these problems, a review study reported the examination system of EFL contexts 

was also responsible for EFL learners' poor oral skills [32].  

However, for investigating the problems of tertiary-level EFL learners for learning 

OECs, a limited number of studies was found in recent years in Bangladesh. As a 

study conducted with a mixed-method approach for exploring EFL learners' problems 
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for learning OECSs at a university, and the problems were reported regarding merely 

linguistic, psychological and teachers' efficacy [33]. Thus, more studies are needed to 

explore the problems of tertiary-level EFL learners' OECSs learning in Bangladesh.  

From the literature, as mentioned above, the researchers found several problems, 

e.g. large size class, limited time for class, lack of oral practice environment, linguis-

tic and psychological issues that EFL learners faced during learning OECSs in differ-

ent EFL contexts. Thus, for facilitating oral English communication skills teaching 

and learning at the tertiary level in Bangladesh, this study would explore the problems 

of EFL learners faced during their OECSs learning. 

3 Research Objectives 

The objectives of this study were to investigate EFL learners' readiness of using a 

smartphone and the problems they faced during learning oral English communication 

skills at tertiary level in Bangladesh.  

4 Method 

For investigating EFL learners' readiness of using a smartphone and the problems, 

faced during learning oral English communication skills at tertiary level in Bangla-

desh, an explanatory sequential mixed-method research design was employed using 

quantitative and qualitative data in this study. According to the explanatory sequential 

mixed method design, this study began with a quantitative approach and ended with a 

qualitative approach where quantitative was more emphasized than qualitative to 

investigate the research objectives [34]. In this study, researchers used a survey ques-

tionnaire and semi-structured interview for collecting data to gain the research objec-

tives. 

4.1 Participants' demographic profile  

The participants of this study were a sample of sixty-one (n = 61) Bangladeshi EFL 

learners (2 sections) in the first year of their Bachelor's degree (i.e. undergraduate) 

from a private university in Sylhet, Bangladesh. Participants' native language was 

Bengali, and they were studying English as a foreign language. All the participants of 

the study had at least 12 years of learning English experience from their primary level 

to the tertiary level education. Out of the 61 participants, 36 were female (57.4%) and 

26 were male (42.6%) who were studying in the program of Bachelor of Arts (B.A.) 

in English at the department of English of that university. The average age of the 

students was about 17.40. All the participants were selected using a simple random 

sampling technique from 85 students who were studying at 1st year 1st and 2nd se-

mester of the department. The participants were chosen because they did not have any 

experience to use smartphone into their class and were studying two courses related to 

oral English communication skills.  
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4.2 Data collection process 

For soliciting EFL learners' readiness of using a smartphone and the problems for 

learning OECSs, both quantitative (survey) and qualitative (semi-structured inter-

view) data collection instruments were applied. After collecting and analyzing quanti-

tative data, the qualitative data collected and analyzed for elaborating quantitative 

findings. 

A survey design consisted of a set of 23 items of the questionnaire was adapted 

from the previous literature [35]–[37]. The questionnaire was divided into two sec-

tions: section one was learners' readiness comprises 11 items adapted from [35] and 

[36], and section two was learners' problem consists of 12 items was adapted from 

[37]. The items of both sections followed five-point Likert-scale as Strongly Disa-

gree=1; Disagree=2; Neutral=3; Agree=4; Strongly Agree=5. At the beginning of the 

questionnaire, there was demographic information of the participants, like 1= male, 

2= female; 1= first semester, and 2= second semester.  

Notably, before collecting data, a pilot test was conducted to check the validity and 

reliability of the items. Additionally, the set of questionnaires was sent to three Eng-

lish language-teaching experts with similar backgrounds, and they were asked to read. 

The experts' opinions were taken and modified the survey accordingly. This step aid-

ed adjusting the confusing language and the deletion of redundant items. After that, 

this set of questionnaires was distributed among 85 learners, and 61 learners voluntar-

ily participated and responded. For the reliability of the final questionnaire, the 

Cronbach's alpha values are presented in Table 1. The table shows the value of 

Cronbach's alpha coefficients for both variables exceeded the minimum level of 0.70 

[38]. The values of Cronbach's alpha showed that the items of the questionnaire had 

good interrater reliability. It also assisted in ensuring the appropriateness of the items 

in the questionnaire to determine the research objectives, and that the content was 

comprehensible to learners. 

Table 1.  Cronbach Alpha Coefficients 

Variables Cronbach's Alpha 

Learners' readiness 0.718 

Learners' Problems 0.781 

 

On the other hand, the interview conducted choosing participants purposefully until 

the saturation point. After interviewing the four learners, the saturation point emerged. 

Among the four participants, three was males, and the remaining one was female. The 

interview lasted around 15 to 20 minutes. 

5 Data Analysis Process 

Both quantitative and qualitative data were processed and analyzed quantitatively 

and qualitatively, using different software. The Statistical Package for the Social Sci-

ences (SPSS) Version 25 was used for processing and analyzing quantitative data. 
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The two research questions for this study were investigated by using descriptive sta-

tistics for the quantitative data. The qualitative data were transcribed and imported 

into NVIVO 12 for coding and sub coding for emerging themes. Three themes, such 

as availability, usability and positivity for the readiness of using a smartphone, were 

emerged. And four themes such as large size class, lack of oral practice environment, 

authentic materials and use of mother tongue as the problems for learning OECSs 

extracted for elaborating and creating an in-depth understanding of the results from 

the quantitative analysis. The findings are presented below in the aligned with the 

guiding questions of the study. 

6 Quantitative Findings 

6.1 Learners' level of readiness to use the smartphone  

For soliciting learners' level of readiness for using a smartphone, the frequency and 

percentage of the five Likert scales are presented in Table 2 after calculating descrip-

tive statistics with SPSS 25.0. The table shows that the total number of responses is 

671 (100%) earned from the 61 respondents' reply to the 11 questions of this part of 

the study. The findings presented intensity of learners' individual level on the readi-

ness scales where 'Strongly Agree' and 'Agree' are more frequent than "Disagree" and 

"strongly Disagree". According to the findings, learners had a high level of readiness 

as most of the participants agreed (80.47%) to use a smartphone for learning and de-

veloping oral English communication skills at tertiary level in Bangladesh. Very few 

participants (5.96%) were dubious about using a smartphone in this regard. The find-

ings revealed that learners had a positive attitude for the adaptation of smartphones 

for learning oral English communication skills at tertiary level. 

Table 2.  Frequency of Learners' readiness to use the smartphone 

Learners' readiness 

Valid  Frequency Percentage Valid Percentage Cumulative Percentage 

Strongly Disagree 66 9.83 9.83 9.83 

Disagree 25 3.73 3.73 13.56 

Neutral 40 5.96 5.96 19.52 

Agree 89 13.26 13.26 32.78 

Strongly Agree 451 67.21 67.21 100 

Total 671 100 100  

 

Descriptive analysis is also conducted for "mean" and "standard deviation" of indi-

vidual items for soliciting learners' readiness presented in Table 3. Considering 'Neu-

tral' as a midpoint of 3, the mean value higher than three (3) are measured that learn-

ers had a high level of readiness indicated that EFL learners were ready to use a 

smartphone for learning oral English communication skills at tertiary level in Bangla-

desh. Opposingly, the mean value of an item below 3 indicated that there was a low 

level of readiness of participants in this study. 
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Table 3.  Learners' readiness item scales analysis  

Items (Overall Mean=4.27) Mean 
Standard 

Deviation 

Level of 

Readiness 

1. 
I am skilled to use the features of smartphone (Android/iOS) for 

learning purpose 
4.81 0.62 High 

2. I frequently access into internet at home and university 4.75 0.65 High 

3. 
I can use educational apps (e.g. dictionary) through smartphone 

for learning purpose. 
4.59 1.04 High 

4. 
I can use social apps (e.g. FB messenger/ WhatsApp) through 

smartphone for connecting with teachers and classmates. 
4.52 1.15 High 

5. 
I can take help for learning materials from online (e.g. 

google/YouTube) through smartphone. 
4.41 1.17 High 

6. 
I can use audio recorder for recording teachers' lectures with 
smartphone 

1.79 1.31 LOW 

7. 
I think I can use the features of smartphone for learning oral 
English communication skills 

4.42 .85 High 

8. I can use smartphone for practicing OECs outside the classroom 3.72 1.34 High 

9. My classrooms have wi-fi facilities 4.75 .65 High 

10. 
The features of smartphone can reduce lack of authentic materials 

for oral English communication skills 
4.30 1.09 High 

11. 
The smartphone can be useful learning tools for developing oral 

English communication skills. 
4.59 1.04 High 

 

The findings showed that learners had a steady high level of readiness of using a 

smartphone as all the mean values of the items were upper than midpoint value 3.00 

except item no. 6 (1.79). The results showed that the highest level of readiness was 

found for using smartphone (4.81), internet (4.75) and wi-fi connection in the class-

room (4.75). The results also showed that learners had a high level of readiness for 

using educational apps (4.59), social apps (4.52), Google (4.41), and YouTube (4.42) 

for learning oral English communication skills. Furthermore, the findings displayed 

that learners were connected with their teachers through social networking (3.75), and 

they agreed the features of the smartphone could reduce the lack of learning materials 

(4.30) and be a useful learning tool (4.59) for oral English communication skills. 

Conversely, the lowest mean value of item no. 6 indicated that learners did not use 

their smartphone for recording teachers' lectures in the classroom. 

However, the overall mean value (4.24), which is far above the neutral point indi-

cated that participants were found to have a high level in terms of adopting 

smartphone for OECSs learning.  

6.2 EFL learners' problems 

For soliciting learners' problems, the learners faced while learning OECSs, the fre-

quency and percentage of the five Likert scales presented in Table 4 after calculating 

descriptive statistics with SPSS 25.0. The total number of responses is 732 (100%) 

ensued from the 61 respondents' reply to the 12 questionnaires of this study. The find-

ings showed that learners had encountered different problems while learning OECSs 

as the majority of participants (80.05%) concerned with "Agree" and "Strongly 

iJIM ‒ Vol. 14, No. 14, 2020 155



Paper—Investigating EFL Learners' Readiness of Using Smartphone and Problems for Learning Oral... 

Agree". Only a few learners (10.24%) did not face any problems, and some few other 

(9.70%) did not understand whether they had problems or not. However, the findings 

showed learners had some definite problems. 

Table 4.  Frequency of Learners' problems 

Valid  Frequency Percentage Valid Percentage Cumulative Percentage 

Strongly Disagree 40 5.46 5.46 5.46 

Disagree 35 4.78 4.78 10.24 

Neutral 71 9.70 9.70 19.94 

Agree 127 17.35 17.35 37.29 

Strongly Agree 459 62.70 62.70 100 

Total 732 100 100  

 

Descriptive analysis was also conducted for "mean" and "standard deviation" of in-

dividual items for soliciting learners' the problems they faced during learning OECS. 

By using 'Neutral' as a midpoint of 3, the mean value higher than three (3) is consid-

ered that respondents had several problems while they were learning oral English 

communication skills through existing teaching method at tertiary level in Bangla-

desh. 

Table 5.  Learners' Problems Items Scales Analysis 

Items (Overall Mean=4.27) Mean 
Standard 

Deviation 
Rank 

1. I think there is lack of authentic materials for oral English communication 
skills learning 

4.75 0.65 2 

2. There is inconsistency in syllabus for learning oral English communication 

skills 
4.60 1.04 3 

3. There is lack of oral English communication skills learning activities in 

traditional teaching method 
4.54 0.56 5 

4. Learning oral English communication skills is difficult because of large 

size class 
4.59 1.04 4 

5. My university has lack of language lab or studio 4.23 0.53 6 

6. My classroom has lack of multimedia facilities 4.18 0.87 7 

7. There is lack of oral practice environment outside the classroom 4.59 1.04 4 

8. I seldom speak in English with my teachers in the class 3.23 1.31 8 

9. I seldom speak in English with my friends outside the class 2.44 1.23 9 

10. Students need audio-visual aids to learn oral English communication skills 4.59 1.04 4 

11. The exiting teaching method is unsupportive for learning oral English 

communication skills  
4.59 1.04 4 

12. If I could get opportunity to practice, I could develop my oral English 

communication skills 
4.92 .33 1 

 

According to the findings, the most problems the learners faced were lack of au-

thentic materials (m=4.75) and inconsistent syllabus (m=4.60). The other significant 

problems the learners faced were lack of oral practice environment (m=4.59), large 

size class (m=4.59), lack of audio-visual aids (m=4.59) and existing teaching method 

(m=4.59) while learning OECSs. Again, lack of oral learning activities (m=4.54) was 
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also a big problem for learning OECSs. The findings also showed that learners rarely 

spoke in English with teachers (m=3.23) in the class. But they sometimes spoke Eng-

lish with other classmates outside the class (m=2.44). From the findings learners also 

faced the problems as the university had lack of multimedia (m=4.23) and lab facili-

ties (m=4.18). Nonetheless, most of the learners agreed that if they availed an oppor-

tunity to practice English oral practice (m=4.92), they could develop their oral English 

communication skills. 

However, with an overall mean of 4.27, which is far above the neutral point indi-

cated that participants encountered problems while learning oral English communica-

tion skills at tertiary level in Bangladesh.  

7 Qualitative Findings 

After processing and analyzing the quantitative data, participants have expanded on 

their responses through face to face semi-structured interview sessions on readiness 

and the problems they faced for learning OECSs. Seven themes emerged from the 

qualitative portion of the data for smartphone readiness and problems: availability, 

usability, positivity, psychological, linguistic problems, teachers' efficacy and use of 

mother tongue. 

7.1 Learners' readiness 

The three themes regarding learners' readiness of the use of smartphone emerged 

from learners' experience are usability, availability and positivity. 

7.2 Availability 

When learners are asked regarding whether they have a personal smartphone, all 

the learners replied they were using a smartphone as their individual properties. They 

were using smartphones from higher secondary level. Three learners reported they 

were using android version, and the other two replied they were using iOS version. 

7.3 Usability 

Concerning the questions about the purpose of using a smartphone, all learners 

stated they were using a smartphone for voice calls, SMS and social networking 

through different apps like Facebook, WhatsApp. They sometimes surfed on various 

websites for learning materials. One learner told I also use education apps for learning 

vocabulary. Another learner replied I surf google for learning materials with 

smartphone. 
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7.4 Positivity 

When learners were asked regarding the use of a smartphone as a learning tool for 

developing oral English communication skills in the classroom, most of the learners 

expressed positive attitude. They also reported that it would be exciting if 

smartphones were included into the classroom activities. They expressed the use of 

smartphones could create oral practice environment outside the classroom. One learn-

er commented it may create disturbance for the class. 

7.5 Learners' problems 

The four central themes regarding the problems that emerged from learners' experi-

ences on learning oral English communication skills are psychological, linguistic, 

teachers' efficacy and use of mother tongue. 

Psychological problems: Participants reported that they had faced several psycho-

logical problems, e.g. hesitation, fear of mistakes and shyness while they were learn-

ing OECs at any educational level. One Interviewee said, though I am learning Eng-

lish from primary level and still learning English. But when I try to speak with some-

one, I feel hesitated. Another Interviewee reported I always have a good grade, but 

when I speak with others, I am always afraid of my mistakes. The other Interviewee 

said I couldn't speak because I feel shy. 

Linguistic problems: When learners were asked regarding their linguistic prob-

lems, they shared their experiences and reported that they had problems in pronuncia-

tion, finding words and grammatical mistakes while they were speaking in English. 

One Interviewee stated I had pronunciation problems when I speak. In addition, an-

other interviewee reported when I speak, I don't find words to speak. And other Inter-

viewee commented I make mistakes grammatically when I communicate orally. 

Teachers' efficacy: In response to the question regarding teachers' efficacy in oral 

communication skills, most of the learners replied that teachers were proficient at that 

skill. One learner commented. Some teachers are not efficient in speaking. They need 

to increase their efficacy in this skill. 

Use of mother tongue: Regarding the use of language, the majority of the learners 

noticed that they always spoke in their mother tongue inside and outside the class-

room. One learner told They speak in English only when teachers ask them in the 

classroom. Outside they speak English seldom. The other learner said they need not 

use English in their practical life. They only talk to Bangla when they communicate 

with others. The extensive use of mother tongue is one of the significant problems for 

learning OECSs. 

8 Discussion 

The present study examines to solicit the level of learners' readiness for using 

smartphones and the problems they faced while learning OECSs at the tertiary level. 

Results from questionnaires and semi-structured interview indicated that learners had 
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a high level of readiness for using a smartphone to learn OECSs and several problems 

during learning OECSs. Moreover, learners showed their interest in using different 

features of smartphone for learning OECSs inside and outside the classroom. 

8.1 Learners' level of readiness to use the smartphone 

The results illustrated that EFL learners who participated in the questionnaire had a 

high level of readiness to use a smartphone for oral skill learning. The respondents of 

this study who were tertiary level learners used a smartphone, either it was android or 

iOS version. They also used educational apps like a dictionary, social apps like Face-

book, Messenger and WhatsApp using the internet at home and university campus. In 

the university, their classrooms were wi-fi connected. Moreover, they believed that 

smartphone could be a useful learning tool to minimize the lack of oral skill learning 

resources. The results from the semi-structured interview reported that readiness was 

defined by the themes availability, usability and positivity of the use of smartphone 

for learning language skills purpose. These findings were supported by the studies 

[17], [18], [20], [21], [23] where learners' readiness reported as high level.  

Similar results were reported in the study of the context of Myanmar [22] where 

the readiness of tertiary-level learners to use a smartphone in sharing photo/video, 

accessing webpages, downloading files, sending/receiving emails and messages, and 

accessing social sites was high. The qualitative results were aligned with the study of 

the context of Pakistan, where tertiary EFL learners' level of readiness defined by the 

terms, availability, accessibility and affordability [16]. Thus, the findings of this study 

suggested that Bangladeshi tertiary EFL learners had a high level of readiness of us-

ing the features of a smartphone for learning oral communication skills. 

8.2 EFL learners' problems 

The results demonstrated that EFL learners who participated in the questionnaire 

agreed that there were several problems like authentic materials, inconsistent syllabus, 

lack of oral activities, large size class, oral practice environment, lack of audio-visual 

aids and existing teaching method for learning oral English communication skills at 

tertiary level in an EFL context like Bangladesh. The results from the semi-structured 

interview expanded learners' problems related to psychology, linguistics, teachers' 

efficacy, and the use of the mother tongue. The similar kind of problems was reported 

in the study of [25], [26], [28]–[30] where these problems made hindrances to learn 

oral English communication skills. These findings were also aligned with that of [16], 

that reported problems related to oral practice environment, instructor, the teaching 

facilities, and the curricula of the education system of the country for Iranian tertiary 

level learners to learn oral skills. A similar result was reported in the study of [27] 

pointing the problems related to oral practice environment, English teachers, teaching 

resources, materials and curriculum were responsible for the poor oral performance of 

Chinese tertiary level EFL learners.  

The present study suggested that the problems, as mentioned above, played a nega-

tive role to develop EFL learners OECSs at tertiary level in Bangladesh. To prepare 

iJIM ‒ Vol. 14, No. 14, 2020 159



Paper—Investigating EFL Learners' Readiness of Using Smartphone and Problems for Learning Oral... 

tertiary level learners as conversant in OECSs, educators and teachers need much 

attention to address these problems. 

Therefore, the findings from both quantitative and qualitative data would open a 

window for researchers to integrate smartphones in the classroom for dealing with the 

problems to develop oral skills of tertiary level learners in Bangladesh. These findings 

could also be implemented for making a comparison with other department or solely 

English department of the universities in Bangladesh or any different EFL contexts. 

9 Conclusion 

The objectives of the present study are to investigate EFL learners' readiness of us-

ing a smartphone and the problems they faced during learning oral English communi-

cation skills at tertiary level in Bangladesh. The findings of this study from the ques-

tionnaire suggested that EFL learners had a high level of readiness to use a 

smartphone for learning oral English communication skills. And the most frequent 

problems faced by Bangladeshi learners were related to authentic materials, audio-

video aids, oral practice environment, large size class and existing teaching method. 

The findings of semi-structured interviewed suggested that learners' readiness was 

categorized as availability, usability and positivity for the use of smartphone for learn-

ing oral English communication skills. Whereas, EFL learners' problems were related 

to psychological, linguistic, teachers' efficacy and use of mother tongue for learning 

OECSs.  

10 Limitations 

The limitations of this study are the following: 

• First, the study is limited to only one department (English) in the university. This 

study does not allow for comparison between departments, so the results cannot be 

generalized 

• The second limitation is the sample population size. This study only employed only 

61 students of 1st year 1st and 2nd semester as participants. The small number of 

participants can enact limitations on the generalizations of results. 

• Last but not the least limitation of this study is that this study only deals with 

learners' perceptions of their readiness and the problems they faced while learning 

oral English communication skills at tertiary level. 

11 Recommendations for Future Studies 

The purpose of the current study is to offer a comprehensive view of learners' read-

iness to use a smartphone and the problems they faced during learning OECSS at 

higher education in Bangladesh. Further research could investigate the impact of us-

ing smartphones for dealing with the problems like lack of oral practice environment, 
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large size class, lack of oral learning activities and lack of authentic materials learners 

faced for learning OECSs in an EFL context. Moreover, more than one department or 

university could be engaged in the data collection to increase the reliability of the 

study. More research is also recommended to explore the use of different features of 

smartphones like WhatsApp, YouTube, voice recorder, a video camera for providing 

learners oral practice environment inside and outside the classroom for developing 

EFL learners' oral English communication skills. Besides, further research could be 

done to investigate the correlation between learners' readiness and problems. Finally, 

a similar study could be held in another context with another level of learners. More 

research needs to be conducted on the implementation of smartphone for learning 

other language skills such as writing, listening and reading. 
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