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Abstract—The purpose of the study is to analyze the prospects for the wide-
spread use of mobile applications in teaching English as a foreign language
(EFL) in Russia to Russian and Arab learners. The survey was conducted at the
Department of Foreign Languages of the Engineering Academy of the Peoples’
Friendship University of Russia (EA PFUR). The total research sample included
200 participants and consisted of 50 potential employers, 50 Russian and Arab
PFUR linguistics students, 50 faculty members, namely, teachers of PFUR, the
Institute of Foreign Languages of the Moscow State Pedagogical University, and
the Moscow Institute of Physics and Technology, as well as 50 PFUR admin-
istrative staff members. The purpose of the survey was to collect information
about mobile applications (Smartphone Apps) and the introduction of mobile
learning technology (m-learning) in the process of teaching EFL to students.
According to the survey results, instructors actively use mobile technologies in
their professional activities, and all participants in the learning process are recep-
tive to their introduction to education. At the same time, respondents believe
that technical challenges are the major obstacle to adopting mobile applications;
these problems must be overcome to enable more productive use of mobile
applications.

Keywords—foreign languages, English as a foreign language (EFL), graduate
education, mobile-assisted language learning (MALL), MALL technology,
mobile learning (m-learning), smartphone application

1 Introduction

E-learning methodologies have become increasingly popular in higher education,
along with the development of information technologies. However, in recent years,
as a result of the active development of mobile technologies and the introduction
of mobile devices (smartphones, tablets, and other gadgets) in almost all spheres of
socio-economic life, a new approach has appeared — mobile learning (m-learning),

20 http://www.i-jim.org


mailto:dolzhichele@rambler.ru

which is developing in the higher education system along with online learning. This
form of education involves the use of resources and capabilities of mobile devices and
specially designed and adapted mobile applications. Thus, the educational process may
no longer be limited to a computer classroom, classroom, or student’s home work-
place connected to the Internet. This contributes to the mobility and flexibility of the
educational process, which is especially important when learning foreign languages as
language practice often takes place far from fixed places of study (for example, inter-
national exhibitions, fairs, conferences, seminars). The use of mobile applications by
students, such as chats (WhatsApp), online translators (Google Translate), electronic
dictionaries (ABBYY Lingvo), can significantly increase the effectiveness of learning
foreign languages, nevertheless learning EFL.

The m-learning technology is gaining particular importance in the context of the
COVID-19 pandemic, which, according to researchers, has affected 213 countries
that have been forced to switch to distance learning that involves both stationary and
mobile devices [1]. The purpose and scope of this research focus on obstacles and
problems arising from the implementation of online and mobile learning, being similar
in different countries.

1.1  M-learning and mobile-assisted language learning technology

Gangaiamaran and Pasupathi define m-learning as using the mobility of personal
portable and wireless devices, such as a smartphone, pocket computer, iPod, laptop,
in the learning process. In this case, mobility refers to the mobility of technology, the
learner, and the learning process [2]. Mobile learning includes the following four compo-
nents: education, communication; organization; technical content [3]. Mobile-assisted
language learning (MALL) is a type of m-learning and Computer-Assisted Language
Learning (CALL). Many early MALL projects used SMS to teach new vocabulary by
occasionally sending students messages with word lists, sample sentences, or study
reminders [4]. In the study devoted to the effectiveness of MALL, Haerazi et al. showed
that the MALL model is a more effective way to develop writing skills compared to
other learning approaches [5].

Mobile learning is an integral part of distance learning. At the same time, MALL
involves the independent study of a foreign language. For the Russian educational con-
text, the leading problems are an increase in training volume and a decrease in teaching
hours of a foreign language in non-core areas of a university [6,7]. For the Western edu-
cational context, more significant issues are measuring the quality and effectiveness of
mobile applications and learning in a digital environment from primary school age [8,9].
According to other Russian researchers (A. Beloglazov, L. Beloglazova, etc.), leading
universities are beginning to perceive mobile devices as an opportunity to expand the
learning experience [10] significantly. For both developing and developed countries, the
perception and ability to use mobile learning among teachers are critical factors [11,12].

1.2 Smartphone apps for teaching and learning foreign languages

Several mobile applications are used in different countries to learn foreign lan-
guages effectively. The Apple Store (https://www.apple.com/shop) and the Google Play
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(https://play.google.com/store/apps) platforms provide a large number of mobile apps
for students and teachers to download, but their value and effectiveness in learning
activities require further careful research [13].

Nevertheless, recently, the most popular and requested apps for learning a foreign
language have been distinguished, for example, mobile applications for learning a
language “from scratch”, namely Duolingo, Lingualeo, etc. In addition, according to
Lotherington, the list includes Babbel, Busuu, and Memrise [14].

Khalitova and Gimaletdinova believe that Instagram can serve as an effective tool in
learning English as a foreign language (EFL) by advanced students — it improves listen-
ing skills, particularly the ability to understand opinions and authentic information [15].
Studies of the effectiveness of mobile applications for learning Russian as a foreign lan-
guage is of interest. Thus, Al-Kaisi et al. suggest using the Alisa virtual assistant, devel-
oped by the Russian company Yandex, for independent mastering of the basic level of
the Russian language by international students. The researchers note the didactic poten-
tial of this mobile application to enhance independent work [16]. The mobile plugin
developed at PFUR — RUDN CourseAssist — promotes English grammar and is also
helpful for students wishing to obtain a qualification defined by the Common European
Framework of Reference for Languages (CEFR) [17]. The use of online dictionaries as
mobile applications for learning foreign languages offline confirms the effectiveness of
the MALL technology in learning and teaching. Modern electronic dictionaries, such
as ABBYY Lingvo Dictionaries and U-Dictionary, offer users exercises for context
vocabulary acquisition to develop reading, speaking, and listening skills. In addition,
they play an important role in preparation for international exams such as PET, FCE,
CAE (advanced), CPE (proficiency), and others [18]. According to Alvarado et al. the
Audioboom app — a voice platform, a podcast, and a social media network that allows
users to record, listen to, and share an unlimited number of podcasts or audio files, is
an effective m-learning tool. Thus, the platform enables listeners to create content and
send it to other websites and mobile applications, such as Facebook, Twitter, etc., mak-
ing it more dynamic, interconnected, and engaging. Like many other web-based tools,
AudioBoom was initially designed as a website that evolved into an app for iOS and
Android devices after its successful implementation [19].

1.3  Features of using mobile applications in different countries

The use of the MALL technology to study foreign languages has its characteristics in
Russia and other countries. For example, Lyovina notes that there are noticeably fewer
mobile applications for learning Russian as a foreign language than applications for
learning English [20]. Odinokaya and Lebedev also cite data that almost half (46%) of
users quit mobile educational platforms as they lose interest in them. Only 14% of the
people surveyed effectively learn a foreign language through mobile educational plat-
forms [21]. A group of PFUR scientists, considering the methodological and technical
aspects of the implementation of mobile foreign language learning, have noted signif-
icant advantages of individual mobile applications in teaching EFL, their capability to
activate all types of verbal activity, and more opportunities for individual work. At the
same time, scientists have noted that teachers are faced with creating highly effective
teaching materials [22].
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Most Arab countries have launched their e-learning and m-learning initiatives to inte-
grate the latest educational technologies. The prevalence of mobile phones among Arabs
and the availability of good mobile infrastructure are essential factors that can facilitate
the transition to m-learning. In addition, many studies [23—31] indicate a positive atti-
tude to and perception of m-learning in various Arab educational institutions.

In the UAE, mobile learning technology in teaching foreign languages also has its
characteristics and differences from the Russian experience. Some researchers believe
that m-learning is inextricably linked to professional development and focuses on the
availability of educational videos, gamification of content, and easy navigation nec-
essary for effective learning [32]. According to researchers, in the Arab states of the
Persian Gulf, UAE students have a more positive attitude towards the use of mobile
applications to learn foreign languages in general and EFL in specific, compared to
students in Oman; 81.5% of Arab students use mobile devices in their studies while
only 18.5% do not [33]. In comparison with this experience, the experience of Greece
is exciting, where the use of mobile applications and teaching methods is already wide-
spread [34]. Such examples can serve as a guideline for implementing mobile learning
already at the preschool stage to prepare a person for learning in a digital environment
at a more mature age [35,36].

Studies on the introduction of Mobile-Assisted Language Learning in other coun-
tries are also of interest. For example, the cost of tablets may discourage some students
from purchasing those [37]. A study of the effectiveness of Android applications in
teaching English vocabulary conducted in Indonesia is also noteworthy [38]. Chinese
researchers Liu and He have confirmed a positive relationship between the selected
applications and improved student knowledge of the English language [39].

There are various approaches to mobile applications both in the educational process
and in teaching English as a foreign language, in particular. The most pressing problem,
which this study is devoted to, is the degree of distribution of mobile applications, the
variety of their use, and the presence of many common problems for many countries
that stand in the way of the implementation of mobile and online learning.

The study aims to analyze the prospects for the widespread use of mobile appli-
cations in teaching EFL in Russia. Based on this, the research task is to study how
widespread mobile applications for learning a foreign language are and what the main
obstacles stand in the way of their more comprehensive application for Russian and
Arab students.

Based on this, the following research objectives have been set:

— studying the principles, features, and potential of mobile learning in the context of
teaching English as a foreign language in Russia to Russian and Arab learners;

— considering mobile applications for learning foreign languages that are most popular
in Russia, as well as identifying their advantages and disadvantages;

— analyzing the attitude of the educational process participants to the implementation
of mobile applications in professional and educational activities;

— substantiating the feasibility and necessity of mobile applications in the educational
process and in teaching English as a foreign language.

The research consists of an Introduction outlining the objectives and the background
of the research; the next section, Methodology, describes the methods of conducting
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empirical research and gives an example of the questionnaire used. The results analyze
the findings and descriptive statistics; the Discussion section describes how the findings
relate to similar studies, and the Conclusions section suggests summaries of the study.

2 Methodology

In the study, an online survey based on a questionnaire consisting of four open and
closed questions was conducted. An empirical method was applied to collect research
data to analyze further the degree of the use of mobile applications in the educational
process and the prospects of the MALL technology in teaching English as a foreign
language.

2.1 Development of the questionnaire

The survey of respondents was based on an online questionnaire that contained both
open and closed questions. There were four questions in the interactive online question-
naire constructed in Google Forms (https:/forms.google.com) and distributed among
students, university representatives, and employers to collect their opinions on mobile
learning and mobile applications used in the educational process. In addition, the ques-
tions were adapted for students, teachers, employers, and the administrative staff.

The online questionnaire contained the following four questions: question (1) was a
closed question about the use of mobile devices in the professional or educational activ-
ities of the respondent, which had two answer options: 1 = Yes, I do; 2 = No, I do not;
additionally, respondent was asked to name professional mobile applications that are
most often used by him/her; in open-ended questions (2), (3) and (4), the respondents
had to select answer options and mark them with (®).

The question form was chosen to obtain immediate score values for descriptive sta-
tistics without checking the validity and reliability of the questions. The content of the
questions and the options for choosing were formulated based on numerous studies on
obstacles in the implementation of online learning [2,19,25].

2.2 Participants

The empirical research was conducted based on two universities: the Depart-
ment of Foreign Languages of the Engineering Academy of PFUR (IA RUDN Uni-
versity); Department of Foreign Languages of EA PFUR. The research sample
consisted of potential employers (50 people), Russian and international students of
PFUR (50 people) studying linguistics (training program code 035700), faculty mem-
bers, namely, teachers of PFUR, the Institute of Foreign Languages of the Moscow
State Pedagogical University, and the Moscow Institute of Physics and Technology
(50 people), as well as the administrative staff of PFUR (50 people). The total number
of participants was 200 people. Considering the size of the general sample for each of
the groups of 50 people (for example, the number of students of the faculty), the value
of the admissible sampling error did not exceed p =2.74. Thus, the sample used can be
considered to be representative.
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2.3 Data collection

A mail-out of the questionnaire link was sent to the research participants from differ-
ent organizations and universities via Gmail to avoid bias in the collection of the survey
data. The purpose of the survey was to collect information about mobile applications
(Smartphone Apps) and the introduction of mobile learning technology (m-learning)
in the process of teaching English as a foreign language to students. The data analysis
was conducted in Microsoft Office Excel in order to obtain research results. Descrip-
tive statistics based on the qualitative research methodology were used to analyze the
obtained statistical data.

2.4 Research limitations

The limitation of the study involves the fact that the collection of data took place
at three Russian universities. In addition, there were only 50 people in each group of
respondents. Moreover, the study relied exclusively on the online survey method to col-
lect the data, which does not involve multiple questions to avoid misinterpretations and
incorrect answers. In the future, the empirical research tool is expected to be improved
to conduct similar studies at other Russian universities. To increase the relevance of the
sample, the number of respondents will be increased. In addition to surveys, interviews
will also be used to collect the research data.

3 Results

3.1  An empirical study of implementing m-learning in teaching English
as a foreign language

The results of the empirical study are described below.

Question 1 was addressed to potential employers; they were asked to note whether
they use mobile devices in professional activities and name professional mobile appli-
cations that are most often used (Table 1).

Table 1. Use of mobile applications in professional activities related to EFL (%)

The Use of Mobile Devices
78
Mobile Applications Most Often Used

Duolingo 31
Google Translate 29
ABBYY Lingvo Dictionaries 17
WhatsApp 14
Others 9

The results obtained indicate that modern linguists actively (78%) use mobile tech-
nologies in their professional activities. At the same time, Duolingo is the most pop-
ular application used for self-learning and increasing linguistic competence (31%);

iJIM — Vol. 15, No. 15, 2021 25



the second place is taken by Google Translate (29%), which is followed by ABBYY
Lingvo Dictionary that allows offline translation (17%) and WhatsApp (14%) used to
exchange professional experience and study independently. Only 9% of respondents
use alternative mobile applications, indicating some professional standards in their
activities.

Question 2. At the next stage, the survey participants were asked to express their
attitude to the introduction of mobile technologies in teaching EFL to students (Table 2).

Table 2. Feasibility and necessity of implementing mobile learning
technology (m-learning) in teaching foreign languages (%)

Positive Attitude Negative Attitude
Potential employers 92 8
Students (Russian and Arab) 98 2
Teachers 72 28
The administrative staff of a university 79 21

The results obtained show that all participants in the educational process support
mobile technologies in education. At the same time, the indicators of potential employ-
ers (92%) and students (98%) are slightly higher than those of the representatives of
universities (72% and 79%, respectively), which may indicate some rigidity of higher
education system in Russia.

Question 3. The next stage involved students and the representatives of Russian
universities — the question related to the accessibility of MALL technology for students
and teachers (Table 3).

Table 3. The accessibility of the Mobile-Assisted Language Learning (MALL) technology (%)

Accessibility of the Mobile-Assisted Language
Learning (MALL) Technology

Students (Russian and Arab) 70
Teachers 58
Administrative university staff 74

The administrative university staff is the most optimistic about the issue, while
teachers have shown the lowest indicators. This is primarily because teachers are more
realistic about assessing the possibilities of regular and organized use of mobile devices
by students for educational purposes.

Question 4. At the final stage, the survey participants were asked to note the signifi-
cant obstacles to introducing m-learning into the educational process (Table 4).

Table 4. Major obstacles to the introduction of m-learning into the educational process (%)

Administrative Technical Psychological
Factor Problems Unpreparedness
Students (Russian and Arab) 14 58 4
Teachers 12 72 30
Administrative university staff 6 32 22
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The survey results indicate that technical problems come to the fore (network avail-
ability, security of all mobile devices of the participants in the educational process,
power outages, etc.). The low values of the “administrative factor” and “psychological
unpreparedness” indicators demonstrate that Russian universities are ready to switch to
mobile learning; the only thing that should be done is to improve university facilities
and resources.

3.2 Principles of teaching foreign languages with mobile apps

In higher education, the development of mobile technologies and the introduction of
relevant applications to teach and study foreign languages have opened up many new
opportunities both for students who need to cope with a complex and rapidly changing
array of information. Teachers who use mobile devices to facilitate instruction intensify
the educational process, increase students’ motivation, and, as a result, accelerate the
achievement of learning outcomes.

Currently, several universities are creating mobile-optimized websites and stand-
alone applications that can be downloaded on mobile devices. They also use mobile
technologies to send students information and educational resources, complete and
check assignments, control and monitor knowledge and provide fast and effective feed-
back (for example, online testing at PFUR http://inyaz.rudn.ru/testirovanie-po-yazikam,
MOODLE plugin “RUDNCourseAssist” for accelerated learning of grammar).

It is important to note that the virtual workplace of a teacher and a student-organized
based on MALL technology requires three significant competencies: technical, com-
munication, and organizational (production and management); thus, a modern foreign
language teacher must be able to use the whole range of functions of a mobile device, as
well as to competently establish contact with other people and organize the educational
process.

The authors believe that in connection with the digitalization of education and the
emergence of a specific mobile learning environment, the regulatory documents of uni-
versities should be amended to clarify and specify the competencies associated with
the use of mobile applications for learning foreign languages. It is advisable to involve
all participants in the educational process, and first of all the representatives of for-
eign companies, that is, potential employers, whose practical experience is of particular
importance. In addition, professional development and retraining are quite expensive.
Therefore, the representatives of enterprises and companies will be happy to support
the initiative to adjust training programs that will allow students to acquire essential
skills while studying at university.

An essential objective of higher education is to determine the principles of selecting
educational activities based on mobile applications in the process of teaching a foreign
language.

As mobile devices become increasingly versatile, the range of educational tasks and
activities is expanding. Foreign language teachers should master specialized mobile
applications, such as:

— the ABBYY Lingvo Dictionaries for Android and iOS (translation of words, images,
and videos);
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— Google Translate, which allows users to instantly translate words, phrases, and web
pages into more than 100 languages with the help of artificial neural networks (neu-
ral machine translation);

— Duolingo, which enables one to learn any language from scratch;

— WhatsApp, which allows users to collaborate with other teachers and students as the
application can be used to read and write texts and practice listening and speaking
skills in English.

Special mobile applications facilitate online teaching of foreign languages, increase
productivity, and optimize quality control of knowledge — this makes them an indis-
pensable tool for a modern teacher. Teaching students to use them at the stage of univer-
sity education contributes to the successful completion of the curriculum and increases
the competitiveness of graduates in the labor market.

When selecting educational activities involving mobile applications, it is crucial to
guide certain principles described in Figure 1.

Principles of selecting educational activities to teach

foreign languages with the use of mobile applications

COMPLIANCE OF PROSPECTS FOR
: ' THE USE OF

EDUCATIONAL MOBILE APPS IN
PROGRAMS FEASIBILITY

TEACHING
WITH MODERN

FOREIGN
TECHNOLOGIES LANGUAGES

Fig. 1. Principles of selecting educational activities to teach
foreign languages with the use of mobile applications

Thus, mobile applications form the basis for the development of students’ linguis-
tic competencies. Due to this, they consistently simulate professional activities, which
ensure the gradual transformation of academic activity into the quasi-professional, and
later into the professional activity of a translator, secretary, teacher, or international
observer.

4 Discussion
The available mobile language learning apps have both advantages and disadvan-

tages. CEFR tried to determine whether these applications contain language activities
contributing to reading, writing, listening, speaking, and language learning [40].
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Firstly, mobile language learning applications are effective in personal and
student-centered learning experiences and ubiquitous language resources. It develops a
sense of individuality in students and a healthy lifelong learning habit. Students, espe-
cially in the presence of skills imparted in preschool age, can easily and independently
access language learning materials and tools then and there; thus, their motivation to
learn the language increases [11,12,41].

The most pressing issues identified by the present study are less accessibility and
less acceptance of mobile learning and devices and apps among educators. These prob-
lems have been adequately considered, and their solutions have been proposed in sev-
eral studies [11,36], but for Russia and the UAE they remain relevant. Researchers
focus on individuality and believe that personal mobile devices involve students in
more flexible, accessible, and personalized learning without any restrictions related
to the place and time of the study. This explains the more positive attitudes revealed
and the more frequent use of mobile applications by students in the current study. The
advantages of mobile applications in education include increased social interaction,
entertainment, 24/7 availability, efficient leisure time, alternative learning methods, and
an informal learning environment [2]. According to Kacetl and Klimova, the advantage
of MALL also includes an improvement in students’ cognitive abilities, their moti-
vation to learn in both formal and informal settings, independence and confidence to
study, as well as the fact that this technology promotes individual learning and helps
students with poor performance achieve their academic goals [42]. Godwin-Jones notes
that the most important reason for using mobile applications in teaching foreign lan-
guages is using mobile devices outside educational institutions. The MALL technology
provides great potential for language learning as students can participate in several
non-formal learning environments: casual (a game), instrumental (the use of a service
or an app to learn a language), or secondary (code-switching in a YouTube video).
An activity related to the study of the language is chosen by the student and not by
the teacher [4]. Indian researchers, Jamaldeen et al. point out that m-learning can be
effective when implemented in a blended learning environment and other teaching and
learning methods [43].

Along with the advantages of MALL, many researchers note the disadvantages
of this technology. Thus, Godwin-Jones argues that in most MALL projects, the
emphasis is placed on exercises rather than the communication activities of students
[4]. According to Klimova, the disadvantages of the MALL technology include the
potential loss of student interest during online classes due to the multitasking nature of
mobile devices; lack of applications suitable for studying specialized English courses
(EnglishforSpecificPurposes, ESP); Internet access and connection problems, small
display size and lack of personal contact [44]. Kramsch, on the one hand, highlights
such advantages of mobile learning as increased enthusiasm of students, a more signif-
icant number of language exercises, and, on the other hand, emphasizes the technology
disadvantages identified by foreign language teachers — more remarkable superficiality
of content and greater egocentricity compared to traditional learning [45].

The researchers [46] propose using the advantages of mobile applications in listening
activities by developing and using virtual reality technology (VR applications). Unlike
traditional listening exercises based on audio files, Virtual Reality apps allow stu-
dents to immerse themselves in the virtual world, a formal and informal scenario [46].
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Oyelere et al. analyze changes in the educational system of the Russian Federation
and come up with an approach based on the active “mobilization” of foreign language
teaching. Thus, they propose reducing offline classroom hours and the introduction of
links to mobile and online resources on each topic in the student’s syllabus [47].

Valeeva et al. believe that students’ development of active context vocabulary is an
important result of the MALL technology. According to the researchers’ data, more than
90% of students positively assessed mobile applications for educational purposes [48],
which coincides with the results obtained in the present research (Table 2).

Some practitioners are developing their mobile applications to study using the MALL
technology in teaching foreign languages. For example, the Basic4Android smartphone
application (named WordLearning-CET6), which promotes learning English vocabu-
lary, was developed by the Chinese scientessential [49]. Other Chinese scholars, Xu
and Peng, investigated the impact of the MALL technology on learning Chinese as a
second language (CSL) and concluded that the social communication app for smart-
phones, WeChat stimulates verbal feedback and enhances students’ communication
skills [50,51].

5 Conclusion and future work

The research aimed to obtain information on the prospects for the use of mobile
applications in teaching EFL. Based on the study of the features of mobile learning, the
advantages and disadvantages of MALL technology in teaching foreign languages have
also been highlighted.

The most popular and practical mobile applications from the perspective of most
practitioners used both for teaching EFL and for independent study have been consid-
ered, and a critical review has been done.

An empirical study of the attitude of potential employers and participants in the
educational process to mobile devices in professional and educational activities has
been carried out; the respondents’ perception of mobile applications has been deter-
mined. Mobile applications that are most often used have been identified. In addition,
the research findings allow concluding that educational process participants support the
introduction of m-learning technologies in education. The main obstacles to the imple-
mentation of mobile learning are a lower level of acceptance of technology by teachers,
relatively low penetration of technology into university education in the developing
countries under study, and technical problems. The possibility of introducing MALL
into teaching practice has been investigated.

In the course of the study, the problem of the feasibility and necessity of mobile
applications in teaching foreign languages has also been identified, and the principles
of selecting educational activities based on the use of mobile applications have been
developed and substantiated. This research aims to identify several fundamental learn-
ing problems and the implementation of MALL technology to overcome them.

The identified educational advantages make it possible to consider mobile learning
as one of the critical technologies for teaching EFL in the coming years, in addition to
the traditional teaching method. The problems of mobile applications are the lack of
user content differentiated by the proficiency levels, the cost of applications, and the
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search for suitable smartphones for effective student learning. Thus, the recommenda-
tion from the work findings is that mentioned problems must be overcome to enable
more productive use of mobile applications. In this regard, the study of mobile appli-
cations suitable for specific aspects of learning a foreign language can be considered a
promising research area. MALL technology in teaching foreign languages can act as a
basis for finding individual solutions to overcome the found obstacles.

The current study results can pave the way for further comparative research to study
the principles, features, and potential of mobile foreign language learning in the UAE
and other countries. Further research can also focus on identifying the most popular
mobile applications for learning foreign languages in the UAE and other countries, as
well as their advantages and disadvantages; analyzing the attitude of the learners to
the implementation of mobile applications in professional and educational activities;
substantiating the feasibility and necessity of the use of mobile applications in the edu-
cational process and in teaching foreign languages.
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