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Factors Influencing Student Satisfaction with LMS 
Mobile Application: A TAM-Based SEM Analysis

ABSTRACT
Mobile applications for learning management systems (LMS) are becoming extremely com-
mon in higher education institutions, with student satisfaction (SS) being crucial for their 
adoption and effectiveness. This study addresses the gap in understanding factors influencing 
SS with LMS mobile applications by employing structural equation modeling (SEM) based on 
the technology acceptance model (TAM). Quantitative study was adopted in this study, involv-
ing 475 undergraduate students. The findings of the study revealed that students’ satisfaction 
with mobile applications for LMS is significantly and positively influenced by external factors 
(mobile application self-efficacy, content quality, and enjoyment), as well as perceived ease of 
use and perceived usefulness. The results provide practical insights for decision-makers, pro-
fessionals, and developers in higher educational institutes on how to effectively implement 
e-learning systems using mobile applications.

KEYWORDS
technology acceptance model (TAM), mobile application, students’ satisfaction, learning man-
agement system (LMS), structural equation modeling (SEM)

1	 INTRODUCTION

Technological advancements have profoundly improved our lifestyles, especially 
in the field of education [1–2], where smartphone devices and their applications 
offer an effective learning environment. They serve as social platforms, allowing 
students to participate and enhance learning through collaborative and authentic 
interaction [3]. The proliferation of emerging technologies has spearheaded a rev-
olution in global education, facilitating the widespread adoption and integration of 
distance learning practices driven by their benefits, including supporting educa-
tional sustainability, facilitating lifelong learning, and reducing overall education 
costs. These advantages have contributed to global trends toward the shift from 
traditional to e-learning [4–6].
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A learning management system (LMS) is a learning platform designed to aid teach-
ing efforts and enhance students’ learning. LMS is widely employed in e-learning in 
the form of distance and blended learning platforms [7–11]. In this context, [11] 
underscores the significance of enhancing e-learning systems and providing com-
prehensive student training to address negative perceptions associated with tech-
nology and learning platforms such as LMS, promoting their widespread adoption, 
and fostering a more positive educational experience. Currently, the use of LMS and 
e-learning platforms has gained prominence globally, reshaping the landscape of 
learning and teaching [12–13]. Furthermore, mobile devices have become essential 
tools in educational systems. Students are increasingly using mobile devices as an 
integral part of distance education [14–16], highlighting their widespread adoption. 
The majority of university students own mobile devices, underscoring the exten-
sive utilization of these tools in educational contexts [17–18]. Hence, the integration 
of mobile applications into LMS has become imperative within university settings, 
catering to the contemporary demands and preferences of students. Recognizing this 
trend, universities worldwide are increasingly adopting mobile application services 
to facilitate mobile learning and accommodate diverse learning modalities. These 
applications provide numerous pedagogical advantages to students [19]. Moreover, 
the emergence of the COVID-19 pandemic has spurred a transition towards e-learning, 
leading adoption of e-learning in higher education, including within Jordan [20]. 
This underscores the growing acknowledgment of the importance of digital plat-
forms in delivering education effectively, reflecting a broader global trend towards 
embracing technology in academic settings. On the other hand, the introduction of 
technological tools into students’ lives necessitates modern studies that address stu-
dent satisfaction (SS) with these tools and their impacts, such as addiction to these 
tools or their satisfaction with integrating them into teaching and learning [21–24].

Universities, compelled to implement online and blended learning courses, are 
adopting innovative instructional strategies and learning tools to achieve appropri-
ate e-learning quality. This includes activating LMS and mobile applications for LMS 
in order to meet students’ diverse learning needs. With these new learning environ-
ments, evaluating students’ satisfaction with mobile applications for LMS is essential 
in adapting to new learning environments. Despite the importance and benefits of 
LMS in supporting all modalities of learning—i.e., face-to-face, blended, and online 
learning—there is a lack of previous studies addressing SS with mobile applications 
for LMS. These applications are critical in adapting and ensuring effective engage-
ment with educational material.

Student satisfaction is crucial in the realm of education, as it plays a vital role 
in evaluating online courses and is closely linked to the overall quality of the pro-
gram and student performance. Also, it correlates with dropout rates, commitment 
to completing online courses, learning success, and loyalty. Additionally, it serves 
as a predictor of learning outcomes and performance [25–30]. This underscores 
the importance of regularly investigating student satisfaction, especially in new or 
evolving learning environments.

Prior research has predominantly concentrated on students’ satisfaction with 
LMS systems provided by universities in specific countries [30–33], neglecting to 
explore their satisfaction with the corresponding mobile applications and the fac-
tors influencing it. Consequently, this study seeks to bridge this knowledge gap by 
investigating the elements influencing SS with LMS mobile applications, employing 
a modified version of the TAM as a theoretical framework for this investigation. 
This study is critical for advancing educational literature, as it addresses the lack of 
understanding regarding SS with mobile applications for LMS and the underlying 
factors influencing it.

https://online-journals.org/index.php/i-jim


	 108	 International Journal of Interactive Mobile Technologies (iJIM)	 iJIM | Vol. 18 No. 19 (2024)

Ajlouni et al.

2	 THEORETICAL FOUNDATIONS AND RESEARCH MODEL

The technology acceptance model (TAM) is one of the most important and widely 
accepted models [31–32] due to its simplicity and comprehensibility [36–37] and its 
effectiveness in predicting and elucidating user acceptance and usage of informa-
tion technology [34] [38–39]. Widely applied across various technology-related sce-
narios, TAM is acknowledged as a robust model for examining the adoption of online 
learning technologies [35]. TAM is a framework commonly used to explore user 
acceptance of technology, which comprises two crucial elements: perceived ease of 
use (PEU) and perceived usefulness (PU). These factors have been identified as influ-
ential in the adoption of information systems. PU indicates how much individuals, 
including students, think that using information systems and technology will boost 
their learning efficiency [40–41]. PU is also considered one of the most important 
elements in determining the likelihood of using a particular technology [42–43]. 
Students use an e-learning system if they feel it will support their learning goals and 
increase their academic achievement [4].

Conversely, PEU pertains to the degree to which an individual perceives using 
a particular system as easy. It reflects the level to which an individual believes that 
utilizing a technology is straightforward [40, 42]. Within the realm of e-learning, 
PEU measures the ease of use of the e-learning system and the students’ perceptions. 
PEU is concerned with studying the principles behind the efficiency or precision of 
e-learning tools and approaches [4].

Previous studies revealed that the PU and PEU may be influenced by numerous 
external factors [44–46]. Therefore, various potential motivational aspects impact-
ing learners’ acceptance of technology have been investigated within the educa-
tional context. Hence, external variables were added to the TAM model to better 
predict users’ acceptance of IT systems and provide a more comprehensive expla-
nation [19, 47].

Scholars can adapt the TAM to fit specific contexts [48], integrating factors that 
influence technology acceptance. After TAM validation, researchers explored exter-
nal variables impacting PU and PEU [49]. TAM has been expanded with external fac-
tors to support e-learning adoption. A meta-analysis by [50] identified self-efficacy, 
subjective norm, enjoyment, computer anxiety, and experience as key factors. Self-
efficacy was the primary predictor of PEU, with enjoyment, experience, computer 
anxiety, and subjective norms also influential. Enjoyment was the primary predictor 
of PU, followed by subjective norms, self-efficacy, and experience. 

In contemporary educational settings, certain study endeavors have utilized the 
TAM framework to assess student satisfaction, such as mobile and virtual learning 
environments [51–54]. In this context, some studies have reported a clear relation-
ship between PU and PEU and SS [4, 51]. Given that mobile applications for LMS 
exhibit unique features, it is crucial to modify TAM to accurately capture the factors 
influencing SS with LMS mobile applications. In light of the TAM-based e-learning 
and SS literature, we propose the study model for this study.

2.1	 Enjoyment

Perceived enjoyment encapsulates individuals’ perception of the enjoyment 
derived from using a specific system, irrespective of its performance outcomes 
[50, 56]. Study by [57] has underscored the significance of perceived enjoyment 
as a predictor of learners’ intention to utilize educational platforms. Furthermore, 
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it has been demonstrated that enjoyment significantly impacts students’ PU of 
e-learning [58]. Additionally, perceived enjoyment has a favorable impact on  
PEU [59]. As a result, the following hypotheses are proposed:

H1: “Student enjoyment positively affects students’ perceived usefulness of the 
mobile app for the learning management system.”

H2: “Student enjoyment positively affects students’ perceived ease of use of the 
mobile app for the learning management system.”

2.2	 Social influence

Social influence (SI) is described as the alteration in a person’s thoughts, emo-
tions, beliefs, or actions caused by interactions with another individual or group. 
Furthermore, individuals might adjust their opinions when influenced by someone 
perceived as an expert in the relevant subject matter [60]. SI also describes the col-
lective influence on an individual’s decisions, such as when a student feels their feel-
ings, behaviors, opinions, and decisions are affected by others, such as a teacher who 
encourages them to use technology. This influence leads them to believe that using 
the technology will achieve the desired learning goals and ensure the success of the 
educational process [44]. According to [50–55], a correlation exists between subjec-
tive norms, SI, and the acceptance, satisfaction, and intention towards e-learning 
systems. Students were observed to be greatly impacted by both their peers and 
instructors. Challenges and obstacles related to e-learning have led to students’ neg-
ative perceptions of using it [61]. The study by [62] revealed that SI significantly 
affects the PEU of e-learning. Indicates a substantial influence of instructors and 
mentors on students’ perceptions of these constructs. A further study by [63] was 
examined Social influence as subjective norms and revealed that it significantly 
affected the perceived usefulness of the e-learning system. Thus, the following 
hypotheses are proposed:

H3: “Student social influences positively affect students’ perceived usefulness of 
the mobile app for the learning management system.”

H4: “Student social influences positively affect students’ perceived ease of use of 
the mobile app for the learning management system.”

2.3	 Mobile app for LMS self – efficacy (MSE) 

Mobile self-efficacy (MSE) is pivotal in understanding student behavior with 
modern technologies such as mobile apps. It denotes an individual’s confidence in 
handling specific tasks [64], often seen as a key determinant of behavior [65]. In the 
realm of LMS mobile apps, MSE reflects users’ confidence in managing LMS. While 
study on MSE’s impact on e-learning satisfaction is limited, studies show its signifi-
cant influence on technology acceptance in education. Previous focus was on vari-
ables such as computer self-efficacy, crucial in predicting PEU and PU in e-learning 
contexts [66].

Previous research has shown that students who are confident in their computer 
skills are more likely to participate effectively in MOOCs [67]. High computer self- 
efficacy is associated with a better awareness of the PEU and PU of e-learning 
systems. Additionally, it found that self-efficacy predicts students’ PU of e-learning 
systems [50]. Both computer self-efficacy and computer playfulness significantly 
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impact the PEU of e-learning systems [68]. Blended learning self-efficacy influ-
ences students’ PEU of e-learning systems [42]. Furthermore, computer self-efficacy 
affects ease of use, which in turn influences the intention to use e-learning [69]. 
Study also indicates that computer self-efficacy positively influences the inten-
tion to use e-learning [70]. Based on these findings, the following hypotheses 
are proposed:

H5: “Students’ mobile app for LMS self-efficacy positively affects students’ per-
ceived usefulness of the mobile app for the learning management system.”

H6: “Students’ mobile app for LMS self-efficacy positively affects students’ per-
ceived ease of use of the mobile app for the learning management system.”

2.4	 Content quality (CQ)

Perceived content quality (CQ) denotes the suitability of learning materials for 
users [71]. In this study, indicators for assessing perceived CQ relate to valuable 
information crucial for users of online or blended learning systems. CQ, encompass-
ing essential information, significantly impacts SS with e-learning [72]. Literature 
confirms the positive association between perceived information quality and  
PEU [73], as well as the influence of course and service quality, moderated by  
PU [74]. Moreover, [72] found that perceived content quality affects PU, while per-
ceived system quality affects PEU. Additionally, [68] established that system quality 
significantly affects the PEU of e-learning systems. Furthermore, information quality 
positively influences both the PEU and PU of e-learning systems. Based on these find-
ings, the following hypotheses are proposed:

H7: “Content quality positively affects students’ perceived usefulness of the 
mobile app for the learning management system.”

H8: “Content quality positively affects students’ perceived ease of use of the 
mobile app for the learning management system.”

2.5	 Student satisfaction with mobile application for LMS 

Educational satisfaction encompasses the comprehensive assessment and emo-
tional reaction to educational services [75]. SS is the positive evaluation students 
make of their educational experiences and outcomes, which are shaped by contin-
uous interactions in campus life. SS also reflects their immediate attitude toward 
the educational services they receive [76–77]. In the context of mobile applications 
for LMS, SS encompasses the comprehensive assessment and emotional reaction to 
mobile applications for LMS services.

In the literature, no study assesses students’ satisfaction with mobile applications 
for LMS. The study by [78] underscores the crucial impact of SS on the effective-
ness of e-learning. And [79] study revealed that using LMS increases satisfaction and 
quality of learning. Further Some prior studies revealed that there is a close, extraor-
dinary, and highly positive impact for PEU and PU on the satisfaction, attitudes, or 
acceptance of the e-learning system [44], [68], [76–80]. Findings by [81] revealed that 
individuals’ attitudes toward technology usage were significantly predicted by their 
perceptions of its PU and PEU. Moreover, PU strongly and significantly predicted 
behavioral intentions to use technology [82–83].
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Similarly, [84] found that PEU and PU positively impacted students’ satisfaction 
with online educational classes. [44] also suggested that PEU and PU mediated the 
influence of factors such as educational quality, social influence, and perceived enjoy-
ment on students’ satisfaction with using e-learning systems. Additionally, [85] dis-
covered a positive association between social presence, online learning self-efficacy, 
and student satisfaction, particularly within the online learning environments of 
the University of Jordan. In a systematic review, [86] highlighted the importance 
of improving self-efficacy, PEU, and the effectiveness of mobile learning platforms 
in education, [87] revealed that computer self-efficacy, social influence, enjoyment, 
PU, and PEU influenced the actual use of e-learning systems among university stu-
dents. Finally, [88] demonstrated that the quality of content and service positively 
influenced the intention to utilize mobile learning platforms. Therefore, subsequent 
assumptions are suggested:

H9: “Student perceived usefulness positively affects students’ satisfaction with 
the mobile app for learning management system.”

H10: “Student perceived ease of use positively affects students’ satisfaction with 
the mobile app for the learning management system.”

H11: “Student enjoyment positively affects students’ satisfaction with the mobile 
app for the learning management system.”

H12: “Student social influences positively affect students’ satisfaction with the 
mobile app for the learning management system.”

H13: “Content quality positively affect students’ satisfaction with the mobile app 
for the learning management system.”

H14: “Mobile App for LMS self-efficacy positively affects students’ satisfaction 
with the mobile app for the learning management system.”

Taking into account the aforementioned concepts, this study explores what influ-
ences SS with LMS mobile applications, using SEM. It expands TAM by including 
external factors such as social influence, content quality, enjoyment, and self-efficacy 
with the mobile app for LMS. The proposed model demonstrated in Figure 1 con-
siders the unique features of LMS mobile applications and students in online and 
blended learning. It investigates how these factors directly and indirectly impact SS 
through PEU and perceived usefulness.

Fig. 1. The theoretical framework guiding the study
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3	 RESEARCH METHODOLOGY

In this study, quantitative study was employed using purposive sampling to 
understand and investigate relationships among variables. The target participants 
were undergraduate students with experience using mobile apps for LMS. Utilizing 
a purposive sampling approach proves effective when examining a specific area 
involving informed specialists or selecting experienced professionals within that 
domain. For instance, this method was applied to select university students who 
have experience using mobile apps for LMS.

The research took place during the first semester of the academic year 
2022–2023 at Al-Ahliyya Amman University (AAU). The approval number (KMT- 
S-NRA-107) was issued by the ethics committee and is documented accordingly 
in compliance with ethical standards at AAU. Additionally, student consent was 
obtained for participation in the study. Students were informed of the study objec-
tives, and then we collected data from students who wanted to be part of the study 
using a valid tool. In this study, the SEM technique was utilized. It is a statistical 
method commonly employed in quantitative study to examine the relationships 
between constructs and noted indicators.

3.1	 Study setting 

The study was conducted at AAU, a prominent private university in Jordan, ded-
icated to improving learning quality through effective and contemporary learning 
settings. At AAU, the Moodle LMS version 4.2.2 is fully implemented, including its 
mobile application. This LMS mobile app is a mobile version of Moodle and supports 
a variety of class formats, including traditional, blended, and fully online classes at 
AAU. All courses offered at AAU had a virtual course on the LMS, which was orga-
nized and directed by the course instructors. The Moodle LMS features a user-friendly 
interface that promotes accessibility and usability for both students and instructors. 
Moodle offers a wide range of educational activities and resources. The LMS pro-
vided instructional materials, platforms for quizzes, assignments, and exams, and 
facilitated interaction through discussions, wikis, and messages. Instructors could 
monitor students’ participation and access statistical data regarding their achieve-
ments and activities, providing feedback as necessary. Students could access the 
LMS using their mobile app. The implementation of Moodle at AAU underscores 
the institution’s commitment to leveraging technology to enhance teaching effective-
ness and student learning outcomes.

The survey was given to participants in Arabic, the official language of Jordan. 
And distributed through a link shared in students’ social media groups, such as 
WhatsApp, as well as posted on the LMS. Data collection occurred over three weeks.

3.2	 Participants

The study population consisted of 5348 undergraduate students (43% female, 
57% male) from AAU who were enrolled in the first term of the 2022–2023 aca-
demic year. All students at AAU are users of the Moodle LMS. The study sample 
included 475 undergraduates’ students. Purposive sampling was applied among the 
study populations to accomplish the study’s purposes. The relevant needed size for 
the study was verified using Thompson’s equation [89] at a .05 error margin and 
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a 95% proportion of confidence. The inclusion criteria for the purposive sampling in 
this study at AAU are: 1) Undergraduates who were registered in the first semester 
of the academic year 2022–2023. 2) enrolled in at least one fully online course or 
blended learning course. 3) LMS mobile application users.

A total of 475 students participated in the study and met the inclusion criteria. 
Of these participants, 54.3% were male and 45.7% were female. The distribution 
of students by year of study was as follows: 34.3% were first-year students, 23.4% 
were second-year, 20.4% were third-year, and 21.8% were in their fourth year or 
beyond. Regarding academic performance, 32.4% of the students had an excel-
lent GPA, 39.2% had a very good GPA, 22.5% had a good GPA, and 5.9% had a poor 
GPA. In terms of digital skills, 39.4% of the students reported having superb digital 
skills, 57.9% had outstanding digital abilities, and 5.9% had poor digital abilities. 
Additionally, 63.4% of the undergraduates were studying in scientific fields, 13.9% 
in the humanities, and 22.7% in health-related fields. The sample was suitable for 
the study, encompassing all undergraduates who were willing to participate. Table 1 
presents the undergraduates’ demographic data.

Table 1. The participants’ demographic data (N = 475)

PFValueVariableNo.

54.3%258MaleGender2

45.7%217Female

34.3%163FirstAcademic Level3

23.4%111Second

20.4%97Third

21.8%104Fourth and more

32.4%154ExcellentGPA4

39.2%186Very good

22.5%107Good 

5.9%28Poor

39.4%187ExcellentLevel of Digital Skills5

57.9%275Good

2.7%13Poor

63.4%301ScientificFaculty6

13.9%66Humanities

22.7%108Health

Note: F: frequency, P: percentage.

3.3	 Data collection tools

An online self-report survey was employed to gather data for the study, consist-
ing of two parts. The first part gathered demographic information, such as gender, 
faculty, academic level, digital skills, GPA, and the student’s academic year level. The 
second part comprised seven subscales to assess study variables, which included 
PEU subscale, enjoyment (EN) subscale, SI subscale, CQ subscale, MSE subscale, 
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perceived usefulness (PE) subscale, and SS) subscale. A five-point Likert scale was 
used, with responses ranging from 1 (representing ‘strongly disagree’) to 5 (repre-
senting ‘strongly agree’). These subscales were adapted from previously established 
scales available in the literature, as displayed in Table 2. An expert panel evaluated 
the content validity of the questionnaire. Furthermore, internal validity and reliabil-
ity were confirmed by conducting a pilot study involving a sample of 60 undergrad-
uate students from AAU who were not part of the study.

Pearson’s numerical measures were calculated between each item within the 
subscale and the overall subscale score, all of which were statistically significant at 
p < 0.05 and fell within an acceptable range. Additionally, Cronbach’s alphas were 
calculated for each subscale, as depicted in Table 2, confirming the validity and reli-
ability of the questionnaire.

Table 2. Cronbach’s alphas and Pearson correlation coefficient

Scale Item Statements References Range of r α

PEU 1 I interact easily with the educational resources 
available on the mobile App for LMS 
(i.e., videos and files).

[90] 0.723–0.808 0.897

2 I easily utilize the elements of the mobile App 
for LMS (i.e., forums and messages).

3 I engage with the mobile App for LMS 
effortlessly.

4 I easily navigate the activities of the mobile 
App for LMS (i.e., tests and assignments).

EN 5 Using the mobile app for LMS stimulates my 
imagination.

[68, 90] 0.819–0.879 0.936

6 Engaging with the mobile app for LMS sparks 
my interest.

7 I find using the mobile app for LMS enjoyable.

8 Using the mobile app for LMS sparks my 
curiosity.

SI 9 My professors’ beliefs influence my opinion 
about using the mobile app for LMS.

[68, 90, 91] 0.750–0.877 0.912

10 My colleagues’ beliefs influence my opinion 
about using the mobile app for LMS.

11 The beliefs of influential individuals regarding 
my behavior affect my opinion about using the 
mobile app for LMS.

CQ 12 The resources and activities available on the 
LMS App meets all my educational needs.

[68] 0.770–0.812 0.908

13 The resources and activities available on the 
LMS App is up-to-date.

14 The resources and activities available on the 
LMS App is organized and coordinated in a 
suitable manner.

15 The resources and activities available on the 
LMS App is of high quality in terms of design 
(quality of images, sound, and text).

(Continued)

https://online-journals.org/index.php/i-jim


iJIM | Vol. 18 No. 19 (2024)	 International Journal of Interactive Mobile Technologies (iJIM)	 115

Factors Influencing Student Satisfaction with LMS Mobile Application: A TAM-Based SEM Analysis

Scale Item Statements References Range of r α

MSE 16 I feel assured using the mobile app for LMS, 
even without guidance from others.

[90, 92] 0.754–0.816 0.905

17 I am confident in my ability to solve problems 
and overcome challenges while using the 
mobile app for LMS.

18 I have acquired the essential skills to 
effectively use the mobile app for LMS at my 
university.

19 I am confident in my ability to utilize the 
mobile app for LMS to accomplish my 
learning tasks.

PU 20 Utilizing the mobile app for LMS enhances the 
effectiveness of my learning.

[90, 93] 0.684–0.866 0.914

21 Utilizing the mobile app for LMS provides me 
with increased autonomy in my learning.

22 I believe that the mobile app for LMS enhances 
my learning.

23 I find that the mobile app for LMS useful 
in accessing educational content at any time 
and place.

SS 24 I am pleased with the utilization of mobile 
App for LMS.

[94–96] 0.800–0.875 0.942

25 I am satisfied with the quality of services 
provided by the mobile app for LMS.

26 I aim to keep utilizing the LMS mobile app 
moving forward.

27 I plan to suggest the mobile app for LMS 
to other students and colleagues.

28 Overall, I feel content with the quality of the 
mobile app for LMS.

Notes: α: Cronbach’s alpha; r: Pearson correlation coefficient.

3.4	 Data analysis

SEM was the main statistical method used in this study to analyze the gathered 
data. It is sophisticated statistical methods that provide more reliable conclusions 
even when there is measurement error; it provides a framework for testing the-
oretical models and allows to examine complex relationships between variables, 
including direct and indirect effects, which traditional methods may not capture 
comprehensively, providing a holistic understanding of the phenomena under 
study [97].

The model was developed by specifying the latent factors (SI, EN, CQ, MSE, PU, 
PEU, and SS) and their respective observed indicators (survey items) based on the 
theoretical framework. Pearson’s correlation analyses initially identified correla-
tions between the variables, and the estimation method was conducted to test the 
hypothetical model. Afterward, we examined skewness and kurtosis to ensure a nor-
mal distribution, finding that the data showed a normal distribution with skewness 

Table 2. Cronbach’s alphas and Pearson correlation coefficient (Continued)
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ranging from -0.508 to -0.973 and kurtosis ranging from 0.292 to 1.711 [98].  
Linearity assumptions were also verified. The direct and indirect impacts of vari-
ables were examined within the organizational model, and various group SEM tech-
niques were employed to explore moderator factors. 

A critical ratio for differences highlighted a significant discrepancy at the p < 0.05 
level. Given that the chi-square (χ2) statistic is influenced by sample size, we also 
considered other indicators such as the Comparative Fit Index (CFI), the Goodness of 
Fit Index (GFI), and the Root Mean Square Error of Approximation (RMSEA) to eval-
uate the GFI of the model. Hypotheses were tested based on the estimated results 
obtained from these assessments. The data was processed using AMOS software 
version 24.

4	 FINDINGS

4.1	 Initial analyses

Collinearity statistics between EN, SI, CQ, MSE, PU, PEU, and SS are displayed by 
extracting VIF results in Table 3.

Table 3. VIF results among the factors

Variable PEU EN SI CQ MSE PU SS

PEU 2.874 2.994 2.828 2.767 2.990 2.977

EN 3.322 2.985 3.442 3.458 3.223 3.448

SI 1.648 1.422 1.588 1.639 1.649 1.649

CQ 3.673 3.869 3.746 3.457 3.882 3.715

MSE 4.995 5.400 5.373 4.803 4.639 5.356

PU 6.211 5.792 6.222 6.206 5.338 4.416

SS 5.310 5.322 5.343 5.101 5.293 3.792 1

Table 3 displays VIF results for collinearity statistics among all variables (PEU, EN, 
SI, CQ, MSE, PU, and SS). The VIF coefficients ranged between 1.422 and 6.222. The 
VIF value obtained is between 1 and 10. Which indicates that there are no multicol-
linearity symptoms. 

4.2	 Goodness of fit statistics

The results show that the CMIN was 3.935, the CFI was 0.929, the GFI was 0.828, 
and the RMSEA was 0.079. This implies that the model provides a precise represen-
tation of the observed data and effectively captures the relationships among vari-
ables in the dataset.

4.3	 Test of the measurement pattern

As displayed in Figure 2 and Table 3, EN, SI, CQ, and MSE directly affected PEU 
and PU. Additionally, PEU and PU directly impacted SS. The model accounted for 
87.1% of the difference in SS, 77.1% in PEU, and 86.9% in perceived usefulness.
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Fig. 2. Standardized coefficients of SEM for the model

Figure 2 likely displays the standardized coefficients obtained from the SEM anal-
ysis for the model. It reveals how strong and in which direction the relationships 
between the constructs are. These coefficients allow for a comparison of the rela-
tive importance of each construct in influencing the others. Overall, the analysis 
and results presented in the explanation suggest that the measurement model tested 
through SEM provides insights into the relationships between the constructs and 
their impact on SS, PEU, and perceived usefulness.

Table 4. Direct and indirect values between study variables

Hypotheses No. Variables Direct Effect Indirect Effect Result

2 EN

PEU

0.181* – AP

4 SI 0.058 – UAP

8 CQ 0.429* – AP

6 MSE 0.347* – AP

1 EN

PU

0.327* – AP

3 SI 0.035 – UAP

7 CQ 0.159* – AP

5 MSE 0.774* – AP

9 PU SS 0.787* – AP

10 PEU SS 0.178* – AP

11 EN

SS

– 0.289* AP

12 SI – 0.017 UAP

13 CQ – 0.049* AP

14 MSE – 0.671* AP

Note: *P < 0.05, AP: approved, UAP: unapproved.

From Table 4, it is revealed that all hypotheses have been proven, except for 
hypotheses (H3, H4, and H12), which were rejected, suggesting positive impacts for 
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EN, CQ, and MSE on PU, PEU, and SS when using the mobile app for LMS. Additionally, 
there are positive impacts for PU and PEU on SS from using the mobile app for LMS. 
Conversely, the results indicate no impact for SI on PU, PEU, and student satisfaction.

These outcomes suggest that the relationships proposed in the accepted hypoth-
eses are supported by the analysis (see Figure 3), while the unaccepted hypotheses 
did not meet the predefined criteria.

Fig. 3. The relationships proposed in the accepted hypotheses

5	 DISCUSSION

This study examined SS with the mobile app for the LMS and the factors influenc-
ing it using the SEM approach, based on the TAM theory. Unlike prior study that has 
generally examined factors influencing satisfaction with eLearning systems or the 
acceptance and intention to use mobile applications, our study specifically targets 
the factors impacting students’ satisfaction with the LMS Mobile App through the 
mediation of the TAM constructs PU and PEU of the LMS mobile app. Our findings 
reveal that factors such as EN, CQ, and MSE directly affect the PU of the LMS mobile 
app and PEU, which subsequently positively influence students’ satisfaction with the 
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LMS mobile app. According to our model and structural equations, prioritizing EN, 
CQ, and MSE emerges as a pivotal approach for enhancing the success of e-learning 
and fostering students’ satisfaction within an educational setting. These factors indi-
rectly impact student satisfaction, thus influencing the effectiveness of e-learning 
systems. Therefore, emphasizing CQ, EN, and MSE leads to increased student satis-
faction. The findings robustly supported the proposed study hypothesis and model.

Our study results are in line with previous findings indicating a relationship 
between content quality and PEU in LMS mobile learning. This underscores the 
importance of content quality in influencing SS with the platform. Therefore, when 
content quality is high, students are more satisfied. These results align with the study 
by [88], which found that content quality has significant and direct effects on the 
PU of mobile learning platforms, positively influencing the intention to use these 
platforms. However, it contradicts our finding that content quality has no significant 
effect on the PEU of mobile learning platforms.

The study findings indicate a direct influence of mobile applications on LMS 
self-efficacy on PEU and PU, which subsequently affects SS indirectly. This implies 
that students who are confident in their capacity to efficiently use the mobile 
application for LMS are more inclined to view it as convenient and advantageous, 
thereby elevating their overall satisfaction with the learning process. Essentially, 
students’ confidence in their proficiency with the mobile application significantly 
influences their perceptions and satisfaction with the learning platform. This under-
scores the significant role of an individual’s confidence in their capacity to utilize 
the LMS mobile application effectively for learning purposes. It encompasses confi-
dence in students’ skills, knowledge, and proficiency in utilizing the mobile applica-
tion for LMS. This encourages decision-makers at the university to offer workshops 
and manuals for using and installing the mobile application for LMS, especially for 
first-semester students. These results are consistent with the study by [48], which 
found that computer self-efficacy affects both PEU and perceived usefulness.

The study revealed that student enjoyment significantly impacts PU, and PEU 
of the LMS mobile app. Moreover, it indirectly affects SS with the app. These find-
ings are consistent with previous study, such as [44], which suggests that PEU and 
PU act as mediators between perceived enjoyment and satisfaction with e-learning 
systems. Similarly, [57] found that perceived enjoyment impacts PU and PEU, which 
subsequently affect the intention to use online platforms.

These results highlight the important role of personal feelings such as relaxation, 
joy, and pleasure when learning using new technology or applications on students’ 
satisfaction. The study’s results imply that if students perceive their learning expe-
rience as enjoyable on a new platform, they’re more likely to see it as user-friendly 
and beneficial, leading to higher satisfaction. This underscores the importance of 
considering learners’ enjoyment when implementing or designing online or blended 
learning courses, applications, or systems.

The analysis confirmed that the PEU and PU of the LMS mobile application 
directly impact students’ satisfaction. These findings are consistent with previous 
study utilizing the TAM to examine factors influencing SS on e-learning and mobile 
platforms. For instance, [55] found that PEU and PU in online classes positively 
impact educational satisfaction. Similarly, [84] demonstrated that both PEU and PU 
significantly enhance student satisfaction. Furthermore, [99] and [100] revealed 
that PEU and PU positively influence user satisfaction in various contexts, including 
smartphone purchases. These findings suggest that improving e-learning platforms’ 
usability and utility can enhance student satisfaction. Universities should offer con-
tinuous training and guidance to enhance students’ PEU and provide instructional 
materials for using e-learning platforms.
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These findings provide an intriguing perspective on the impact of social influ-
ences on mobile learning platforms and student satisfaction. The analysis indicates 
that social influences did not significantly impact PEU, PU, or student satisfaction. 
This aligns with the study findings of [58], which reported that subjective norms 
do not affect the PEU of e-learning systems, consistent with the current analysis. 
This suggests that individuals may not perceive their interactions with e-learning 
platforms as significantly influenced by the norms and expectations of their social 
circles. However, the study findings contrast with some previous study findings, 
such as [101], which found a strong influence of social factors, including peers and 
instructors, on students. This discrepancy indicates a potential variation in how 
social influences are perceived or experienced across different contexts or popula-
tions. While the current analysis did not find a direct impact of social influences, it 
is crucial to recognize that social pressures and expectations may still play a role in 
shaping attitudes and behaviors related to mobile learning and applications, possi-
bly in more indirect ways or in combination with other factors.

However, the contradictory findings from [101], indicating a high influence of 
social influences, such as colleagues and instructors, on students, suggest a potential 
discrepancy in how social influences are perceived or experienced across differ-
ent contexts or populations. While the current analysis did not find a direct impact, 
it is essential to acknowledge that social influences and pressures may still play a 
role in shaping attitudes and behaviors related to mobile learning and applications, 
although indirectly or in conjunction with other factors.

Additionally, the positive correlation found between subjective norms and PEU 
and PU [50] prompts further inquiry into the intricate dynamics of social influences 
within e-learning settings. It suggests that, in some cases, individuals may per-
ceive greater utility or ease of use in e-learning systems when they perceive social 
approval or endorsement from their peers or instructors.

In summary, these contradictory results highlight the complex role of social influ-
ences in the realm of e-learning. While the current analysis did not find a direct 
impact, it’s essential for future study to delve deeper into the mechanisms through 
which social influences shape perceptions and attitudes related to satisfaction. 
Understanding these dynamics can inform the design of more effective e-learning 
platforms and strategies for promoting student engagement and satisfaction.

6	 CONCLUSIONS

This study investigated factors affecting SS with LMS mobile applications using 
structural equation modeling, which expanded on the TAM. The findings emphasize 
the significance of factors such as PU, content quality, PEU, enjoyment, and LMS 
self-efficacy in determining student satisfaction.

The extended of TAM. The findings emphasize the significance of factors such as 
PU, content quality, PEU, enjoyment, and LMS self-efficacy in determining student 
satisfaction. The findings showed that external factors such as content quality, enjoy-
ment, and self-efficacy in using the mobile app for LMS directly impact the PU and 
PEU of the LMS mobile app. Consequently, this positively affects students’ satisfac-
tion with the LMS mobile app.

The results underscore the crucial role of satisfaction in ensuring the continued 
utilization of LMS mobile applications. By comprehending and addressing these fac-
tors, educational institutions, instructors, and developers can enhance the design 
and implementation of LMS mobile applications and e-courses, ultimately leading 
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to increased SS and engagement with e-learning platforms. Specifically, universi-
ties should consistently provide training to enhance students’ self-efficacy with LMS 
mobile apps and workshops for instructors to develop enjoyable e-courses with 
high-quality content. Such initiatives have a direct effect on PU and PEU, leading to 
an enhancement in student satisfaction.

Looking ahead, further study in this domain can offer deeper insights into the 
dynamics of student satisfaction, informing ongoing improvements to LMS mobile 
applications to meet student needs. Additionally, this study highlights the pressing 
need for study on the social influences within e-learning environments, an area that 
has received limited attention and produced contradictory results thus far. 

It’s essential to acknowledge several limitations of this study. These include the 
relatively small sample size, which was drawn from a single private university in 
Jordan. Additionally, the investigation only touched upon external factors such as 
enjoyment, content quality, mobile app efficacy, and social influences to a limited 
extent. Rectifying these constraints in future study endeavors can lead to a more 
thorough comprehension of SS within e-learning environments.

7	 REFERENCES

	 [1]	 M. Van Mechelen et al., “Emerging technologies in K–12 education: A future HCI research 
agenda,” ACM Transactions on Computer-Human Interaction, vol. 30, no. 3, pp. 1–40,  
2022. https://doi.org/10.1145/3569897

	 [2]	 A. Charles, N. Arko-Cole, J. Yomboi, and A. Tijani, “Emerging use of technologies in 
Education,” in Digital Transformation in Education: Emerging Markets and Opportunities, 
pp. 82–97, 2023. https://doi.org/10.2174/9789815124750123010009

	 [3]	 E. Sánchez-Rivas, M. F. Ramos Núñez, M. Ramos Navas-Parejo, and J. C. De La 
Cruz-Campos, “Narrative-based learning using mobile devices,” Education + Training, 
vol. 65, no. 2, pp. 284–297, 2022. https://doi.org/10.1108/ET-06-2022-0244

	 [4]	 P. C. Sharma and A. Pandey, “Significance of e-Learning in Indian modern higher 
education system,” in Redefining Virtual Teaching Learning Pedagogy, R. Bansal, 
R. Singh, A. Singh, K. Chaudhary, and T. Rasul, Eds., 2023, pp. 82–97. https://doi.
org/10.1002/9781119867647.ch6

	 [5]	 M. Liu and D. Yu, “Towards intelligent E-learning systems,” Education and Information 
Technologies, vol. 28, pp. 7845–7876, 2022. https://doi.org/10.1007/s10639-022-11479-6

	 [6]	 N. Mospan, “Trends in emergency higher education digital transformation during the 
COVID-19 pandemic,” Journal of University Teaching and Learning Practice, vol. 20, no. 1, 
pp. 50–70, 2023. https://doi.org/10.53761/1.20.01.04

	 [7]	 M. Usama, S. Alam, A. Hameed, F. Ahmad, and S. Iliyas, “Web-based Vs. mixed mode 
instruction utilizing e-learning via LMS: A comparative study,” International Journal 
of Information and Education Technology (IJIET), vol. 14, no. 4, pp. 612–619, 2024.  
https://doi.org/10.18178/ijiet.2024.14.4.2084

	 [8]	 Z. M. Gaffas, “Students’ perceptions of e-learning ESP course in virtual and blended 
learning modes,” Education and Information Technologies, vol. 28, pp. 10329–10358, 
2023. https://doi.org/10.1007/s10639-023-11579-x

	 [9]	 U. Rahmi, B. R. Fajri, and A. Azrul, “Effectiveness of interactive content with H5P for 
Moodle-learning management system in blended learning,” Journal of Learning for 
Development, vol. 11, no. 1, pp. 66–81, 2024. https://doi.org/10.56059/jl4d.v11i1.1135

	[10]	 A. Ali, R. M. I. Khan, and A. Alouraini, “A comparative study on the impact of online 
and blended learning,” SAGE Open, vol. 13, no. 1, pp. 1–10, 2023. https://doi.org/ 
10.1177/21582440231154417

https://online-journals.org/index.php/i-jim
https://doi.org/10.1145/3569897
https://doi.org/10.2174/9789815124750123010009
https://doi.org/10.1108/ET-06-2022-0244
https://doi.org/10.1002/9781119867647.ch6
https://doi.org/10.1002/9781119867647.ch6
https://doi.org/10.1007/s10639-022-11479-6
https://doi.org/10.53761/1.20.01.04
https://doi.org/10.18178/ijiet.2024.14.4.2084
https://doi.org/10.1007/s10639-023-11579-x
https://doi.org/10.56059/jl4d.v11i1.1135
https://doi.org/10.1177/21582440231154417
https://doi.org/10.1177/21582440231154417


	 122	 International Journal of Interactive Mobile Technologies (iJIM)	 iJIM | Vol. 18 No. 19 (2024)

Ajlouni et al.

	[11]	 F. Abdelfattah, A. Alawi, K. Dahleez, and A. Saleh, “Reviewing the critical challenges that 
influence the adoption of the e-learning system in higher educational institutions in the 
era of the COVID-19 pandemic,” Online Information Review, vol. 47, no. 7, pp. 1225–1247, 
2023. https://doi.org/10.1108/OIR-02-2022-0085

	[12]	 B. Gros and F. García-Peñalvo, “Future trends in the design strategies and techno-
logical affordances of e-learning,” in Learning, Design, and Technology, J. M. Spector,  
B. B. Lockee, and M. D. Childress, Eds., Springer, Cham, 2023, pp. 345–367. [Online]. 
Available: https://doi.org/10.1007/978-3-319-17461-7_67

	[13]	 K. Aulakh, R. K. Roul, and M. Kaushal, “E-learning enhancement through Educational 
Data Mining with Covid-19 outbreak period in backdrop: A review,” International 
Journal of Educational Development, vol. 101, p. 102814, 2023. https://doi.org/10.1016/ 
j.ijedudev.2023.102814

	[14]	 A. Alam and A. Mohanty, “Learning on the move: A pedagogical framework for state-of-
the-art mobile learning,” in Data Management, Analytics and Innovation. ICDMAI 2023, 
in Lecture Notes in Networks and Systems, N. Sharma, A. Goje, A. Chakrabarti, and  
A. M. Bruckstein, Eds., vol. 323, 2023, pp. 735–748. https://doi.org/10.1007/978-981- 
99-1414-2_52

	[15]	 S. Eom, “The effects of the use of mobile devices on the E-learning process and per-
ceived learning outcomes in university online education,” E-Learning and Digital Media,  
vol. 20, no. 1, pp. 80–101, 2022. https://doi.org/10.1177/20427530221107775

	[16]	 T. N. Jurayev, “The use of mobile learning applications in higher education institutes,” 
Advances in Mobile Learning Educational Research, vol. 3, no. 1, pp. 610–620, 2023.  
https://doi.org/10.25082/AMLER.2023.01.010

	[17]	 M. B. W. Kobus, P. Rietveld, and J. N. van Ommeren, “Ownership versus on-campus use 
of mobile IT devices by university students,” Computers & Education, vol. 68, pp. 29–41, 
2013. https://doi.org/10.1016/j.compedu.2013.04.003

	[18]	 A. Murphy, H. Farley, M. Lane, A. Hafeez-Baig, and B. Carter, “Mobile learning anytime, 
anywhere: What are our students doing?” Australasian Journal of Information Systems, 
vol. 18, no. 3, 2014. https://doi.org/10.3127/ajis.v18i3.1098

	[19]	 S. Teri, A. Acai, D. Griffith, Q. Mahmoud, D. W. L. Ma, and G. Newton, “Student use and 
pedagogical impact of a mobile learning application,” Biochemistry and Molecular 
Biology Education, vol. 42, no. 2, pp. 121–135, 2013. https://doi.org/10.1002/bmb.20771

	[20]	 Ministry of Higher Education and Scientific Research, “E-learning blend system in 
higher education institutions law,” 2018. https://www.mohe.gov.jo/Ar/List/%D8%A7%D
9%84%D8%A7%D9%86%D8%B8%D9%85%D8%A9

	[21]	 T. Tülübaş, T. Karakose, and S. Papadakis, “A holistic investigation of the relationship 
between digital addiction and academic achievement among students,” Eur. J. Investig. 
Health Psychol. Educ., vol. 13, no. 10, pp. 2006–2034, 2023. https://doi.org/10.3390/
ejihpe13100143

	[22]	 T. Karakose, T. Tülübaş, and S. Papadakis, “Revealing the intellectual structure and evo-
lution of digital addiction research: An integrated bibliometric and science mapping 
approach,” Int. J. Environ. Res. Public Health, vol. 19, no. 22, p. 14883, 2022. https://doi.
org/10.3390/ijerph192214883

	[23]	 T. Karakose et al., “Assessment of the relationships between prospective mathematics 
teachers’ classroom management anxiety, academic self-efficacy beliefs, academic amo-
tivation and attitudes toward the teaching profession using structural equation model-
ling,” Mathematics, vol. 11, no. 2, p. 449, 2023. https://doi.org/10.3390/math11020449

	[24]	 A. Ajlouni and S. Rawadieh, “Technophobia and technophilia among undergraduates: 
Cross-national research in Jordan, Qatar, and Egypt,” Journal of Social Studies Education 
Research, vol. 13, no. 4, pp. 24–55, 2022.

https://online-journals.org/index.php/i-jim
https://doi.org/10.1108/OIR-02-2022-0085
https://doi.org/10.1007/978-3-319-17461-7_67
https://doi.org/10.1016/j.ijedudev.2023.102814
https://doi.org/10.1016/j.ijedudev.2023.102814
https://doi.org/10.1007/978-981-99-1414-2_52
https://doi.org/10.1007/978-981-99-1414-2_52
https://doi.org/10.1177/20427530221107775
https://doi.org/10.25082/AMLER.2023.01.010
https://doi.org/10.1016/j.compedu.2013.04.003
https://doi.org/10.3127/ajis.v18i3.1098
https://doi.org/10.1002/bmb.20771
https://www.mohe.gov.jo/Ar/List/%D8%A7%D9%84%D8%A7%D9%86%D8%B8%D9%85%D8%A9
https://www.mohe.gov.jo/Ar/List/%D8%A7%D9%84%D8%A7%D9%86%D8%B8%D9%85%D8%A9
https://doi.org/10.3390/ejihpe13100143
https://doi.org/10.3390/ejihpe13100143
https://doi.org/10.3390/ijerph192214883
https://doi.org/10.3390/ijerph192214883
https://doi.org/10.3390/math11020449


iJIM | Vol. 18 No. 19 (2024)	 International Journal of Interactive Mobile Technologies (iJIM)	 123

Factors Influencing Student Satisfaction with LMS Mobile Application: A TAM-Based SEM Analysis

	[25]	 E. Alqurashi, “Predicting student satisfaction and perceived learning within online 
learning environments,” Distance Education, vol. 40, no. 1, pp. 133–148, 2019. https://doi.
org/10.1080/01587919.2018.1553562

	[26]	 K. F. Hew, X. Hu, C. Qiao, and Y. Tang, “What predicts student satisfaction with MOOCs: 
A gradient boosting trees supervised machine learning and sentiment analysis 
approach,” Computers & Education, vol. 145, pp. 1–17, 2020. https://doi.org/10.1016/ 
j.compedu.2019.103724

	[27]	 M. Muzammil, A. Sutawijaya, and M. Harsasi, “Investigating student satisfaction in 
online learning: The role of student interaction and engagement in distance learning 
university,” Turkish Online Journal of Distance Education, vol. 21, Special Issue-IODL, 
pp. 88–96, 2020. https://doi.org/10.17718/tojde.770928

	[28]	 L. Pham, Y. B. Limbu, T. K. Bui, H. T. Nguyen, and H. T. Pham, “Does e-learning service 
quality influence e-learning student satisfaction and loyalty? Evidence from Vietnam,” 
International Journal of Educational Technology in Higher Education, vol. 16, 2019.  
https://doi.org/10.1186/s41239-019-0136-3

	[29]	 Y.-C. Kuo, A. E. Walker, K. E. E. Schroder, and B. R. Belland, “Interaction, Internet self- 
efficacy, and self-regulated learning as predictors of student satisfaction in online edu-
cation courses,” The Internet and Higher Education, vol. 20, pp. 35–50, 2014. https://doi.
org/10.1016/j.iheduc.2013.10.001

	[30]	 G. García-Murillo, P. Novoa-Hernández, and R. S. Rodríguez, “Technological satisfaction 
about Moodle in higher education—A meta-analysis,” IEEE Revista Iberoamericana de 
Tecnologias del Aprendizaje, vol. 15, no. 4, pp. 281–290, 2020. https://doi.org/10.1109/
RITA.2020.3033201

	[31]	 S. McCoy, D. F. Galletta, and W. R. King, “Applying TAM across cultures: The need for 
caution,” European Journal of Information Systems, vol. 16, no. 1, pp. 81–90, 2007. https:// 
doi.org/10.1057/palgrave.ejis.3000659

	[32]	 S.-S. Liaw, “Investigating students’ perceived satisfaction, behavioral intention, 
and effectiveness of e-learning: A case study of the Blackboard system,” Computers 
& Education, vol. 51, no. 2, pp. 864–873, 2008. https://doi.org/10.1016/j.compedu. 
2007.09.005

	[33]	 M. A. Al‐hawari and S. Mouakket, “The influence of technology acceptance model 
(TAM) factors on students’ e‐satisfaction and e‐retention within the context of UAE  
e‐learning,” Education, Business and Society: Contemporary Middle Eastern Issues, vol. 3, 
no. 4, pp. 299–314, 2010. https://doi.org/10.1108/17537981011089596

	[34]	 C.-Y. Dai, M.-T. Kao, C.-T. Harn, Y.-H. Yuan, and W.-F. Chen, “The research on user satis-
faction of easy teaching Web of Taipei assessed via information quality, system quality, 
and Technology Acceptance Model,” in 2011 6th International Conference on Computer 
Science & Education (ICCSE), Singapore, 2011, pp. 758–762. https://doi.org/10.1109/
ICCSE.2011.6028748

	[35]	 P. Bazelais, T. Doleck, and D. J. Lemay, “Investigating the predictive power of TAM:  
A case study of CEGEP students’ intentions to use online learning technologies,” 
Education and Information Technologies, vol. 23, pp. 93–111, 2018. https://doi.org/ 
10.1007/s10639-017-9587-0

	[36]	 M. Al-Emran, V. Mezhuyev, and A. Kamaludin, “Technology acceptance model in 
M-learning context: A systematic review,” Computers & Education, vol. 125, pp. 389–412, 
2018. https://doi.org/10.1016/j.compedu.2018.06.008

	[37]	 S. Eskandari and J. Valente, “A theoretical study on acceptance models of mobile learn-
ing technology for primary and high school students,” in 6th Virtual International 
Conference on Education, Innovation and ICT, 2021, pp. 1035–1042. Available:  
https://dialnet.unirioja.es/servlet/articulo?codigo=8414925

https://online-journals.org/index.php/i-jim
https://doi.org/10.1080/01587919.2018.1553562
https://doi.org/10.1080/01587919.2018.1553562
https://doi.org/10.1016/j.compedu.2019.103724
https://doi.org/10.1016/j.compedu.2019.103724
https://doi.org/10.17718/tojde.770928
https://doi.org/10.1186/s41239-019-0136-3
https://doi.org/10.1016/j.iheduc.2013.10.001
https://doi.org/10.1016/j.iheduc.2013.10.001
https://doi.org/10.1109/RITA.2020.3033201
https://doi.org/10.1109/RITA.2020.3033201
https://doi.org/10.1057/palgrave.ejis.3000659
https://doi.org/10.1057/palgrave.ejis.3000659
https://doi.org/10.1016/j.compedu.2007.09.005
https://doi.org/10.1016/j.compedu.2007.09.005
https://doi.org/10.1108/17537981011089596
https://doi.org/10.1109/ICCSE.2011.6028748
https://doi.org/10.1109/ICCSE.2011.6028748
https://doi.org/10.1007/s10639-017-9587-0
https://doi.org/10.1007/s10639-017-9587-0
https://doi.org/10.1016/j.compedu.2018.06.008
https://dialnet.unirioja.es/servlet/articulo?codigo=8414925


	 124	 International Journal of Interactive Mobile Technologies (iJIM)	 iJIM | Vol. 18 No. 19 (2024)

Ajlouni et al.

	[38]	 N. Cavus, B. Omonayajo, and M. R. Mutizwa, “Technology acceptance model and learning 
management systems: Systematic literature review,” International Journal of Interactive 
Mobile Technologies (iJIM), vol. 16, no. 23, pp. 109–124, 2022. https://doi.org/10.3991/ 
ijim.v16i23.36223

	[39]	 L. Trinh, T. Thao, T. Hang, N. Thanh, and T. Trung, “Analysis of students’ ability to 
accept M-learning technology: An exploratory study from high schools in Vietnam,” 
International Journal of Interactive Mobile Technologies (iJIM), vol. 15, no. 12, pp. 86–103, 
2021. https://doi.org/10.3991/ijim.v15i12.22143

	[40]	 F. Davis, “Perceived usefulness, perceived ease of use, and user acceptance of infor-
mation technology,” MIS Quarterly, vol. 13, no. 3, pp. 319–340, 1989. https://doi.
org/10.2307/249008

	[41]	 H.-M. Lai, Y.-L. Hsiao, and P.-J. Hsieh, “The role of motivation, ability, and opportunity 
in university teachers’ continuance use intention for flipped teaching,” Computers & 
Education, vol. 124, pp. 37–50, 2018. https://doi.org/10.1016/j.compedu.2018.05.013

	[42]	 A. Al-Azawei, P. Parslow, and K. Lundqvist, “Investigating the effect of learning styles 
in a blended e-learning system: An extension of the technology acceptance model 
(TAM),” Australasian Journal of Educational Technology, vol. 33, no. 2, 2016. https://doi.
org/10.14742/ajet.2741

	[43]	 A. Granić and N. Marangunić, “Technology acceptance model in educational context: 
A systematic literature review,” British Journal of Educational Technology, vol. 50, no. 5, 
pp. 2572–2593, 2019. https://doi.org/10.1111/bjet.12864

	[44]	 M. A. Alqahtani, M. M. Alamri, A. M. Sayaf, and W. M. Al-Rahmi, “Exploring student 
satisfaction and acceptance of e-learning technologies in Saudi higher education,”  
Frontiers in Psychology, vol. 13, 2022. https://doi.org/10.3389/fpsyg.2022.939336

	[45]	 M. A. Almaiah, “Acceptance and usage of a mobile information system services in 
University of Jordan,” Education and Information Technologies, vol. 23, pp. 1873–1895, 
2018. https://doi.org/10.1007/s10639-018-9694-6

	[46]	 V. Venkatesh and H. Bala, “Technology acceptance model 3 and a research agenda 
on interventions,” Decision Sciences, vol. 39, no. 2, pp. 273–315, 2008. https://doi.org/ 
10.1111/j.1540-5915.2008.00192.x

	[47]	 A. Alambaigi and I. Ahangari, “Technology acceptance model (TAM) as a predictor model 
for explaining agricultural experts behavior in acceptance of ICT,” International Journal 
of Agricultural Management and Development (IJAMAD), vol. 6, no. 2, pp. 235–247, 2016.

	[48]	 A. S. Al-Adwan, “Investigating the drivers and barriers to MOOCs adoption: The per-
spective of TAM,” Education and Information Technologies, vol. 25, pp. 5771–5795, 2020. 
https://doi.org/10.1007/s10639-020-10250-z

	[49]	 H.-P. Shih, “Extended technology acceptance model of Internet utilization behavior,” 
Information & Management, vol. 41, no. 6, pp. 719–729, 2004. https://doi.org/10.1016/ 
j.im.2003.08.009

	[50]	 F. Abdullah and R. Ward, “Developing a General Extended Technology Acceptance 
Model for E-Learning (GETAMEL) by analysing commonly used external factors,” 
Computers in Human Behavior, vol. 56, pp. 238–256, 2016. https://doi.org/10.1016/j.chb. 
2015.11.036

	[51]	 C. Chua and J. Montalbo, “Assessing students’ satisfaction on the use of virtual learning 
environment (VLE): An input to a campus-wide e-learning design and implementation,” 
Information and Knowledge Management, vol. 3, no. 4, pp. 108–116, 2014.

	[52]	 M. Alqahtani and H. Mohammad, “Mobile applications’ impact on student performance 
and satisfaction,” Turkish Online Journal of Educational Technology – TOJET, vol. 14, no. 4, 
pp. 102–112, 2015. https://eric.ed.gov/?id=EJ1077662

	[53]	 K. Li, “Determinants of college students’ actual use of AI-based systems: An extension of 
the technology acceptance model,” Sustainability, vol. 15, no. 6, p. 5221, 2023. https://doi.
org/10.3390/su15065221

https://online-journals.org/index.php/i-jim
https://doi.org/10.3991/ijim.v16i23.36223
https://doi.org/10.3991/ijim.v16i23.36223
https://doi.org/10.3991/ijim.v15i12.22143
https://doi.org/10.2307/249008
https://doi.org/10.2307/249008
https://doi.org/10.1016/j.compedu.2018.05.013
https://doi.org/10.14742/ajet.2741
https://doi.org/10.14742/ajet.2741
https://doi.org/10.1111/bjet.12864
https://doi.org/10.3389/fpsyg.2022.939336
https://doi.org/10.1007/s10639-018-9694-6
https://doi.org/10.1111/j.1540-5915.2008.00192.x
https://doi.org/10.1111/j.1540-5915.2008.00192.x
https://doi.org/10.1007/s10639-020-10250-z
https://doi.org/10.1016/j.im.2003.08.009
https://doi.org/10.1016/j.im.2003.08.009
https://doi.org/10.1016/j.chb.2015.11.036
https://doi.org/10.1016/j.chb.2015.11.036
https://eric.ed.gov/?id=EJ1077662
https://doi.org/10.3390/su15065221
https://doi.org/10.3390/su15065221


iJIM | Vol. 18 No. 19 (2024)	 International Journal of Interactive Mobile Technologies (iJIM)	 125

Factors Influencing Student Satisfaction with LMS Mobile Application: A TAM-Based SEM Analysis

	[54]	 S. A. Nikou and A. A. Economides, “Mobile-based assessment: Investigating the factors 
that influence behavioral intention to use,” Computers & Education, vol. 109, pp. 56–73, 
2017. https://doi.org/10.1016/j.compedu.2017.02.005

	[55]	 A. Faiqoh and A. Ashadi, “EFL students’ language attitudes toward virtual learning envi-
ronment: A technology acceptance model,” Englisia: Journal of Language, Education and 
Humanities, vol. 10, no. 2, pp. 20–36, 2023. https://doi.org/10.22373/ej.v10i2.15178

	[56]	 A. Dickinger, M. Arami, and D. Meyer, “The role of perceived enjoyment and social 
norm in the adoption of technology with network externalities,” European Journal of 
Information Systems, vol. 17, no. 1, pp. 4–11, 2008. https://doi.org/10.1057/palgrave.
ejis.3000726

	[57]	 L. Zhou, S. Xue, and R. Li, “Extending the technology acceptance model to explore 
students’ intention to use an online education platform at a university in China,” SAGE 
Open, vol. 12, no. 1, 2022. https://doi.org/10.1177/21582440221085259

	[58]	 C.-T. Chang, J. Hajiyev, and C.-R. Su, “Examining the students’ behavioral intention to 
use e-learning in Azerbaijan? The general extended technology acceptance model for 
E-learning approach,” Computers & Education, vol. 111, pp. 128–143, 2017. https://doi.
org/10.1016/j.compedu.2017.04.010

	[59]	 F. A. Kimathi and Y. Zhang, “Exploring the general extended technology acceptance 
model for e-learning approach on student’s usage intention on e-learning system in uni-
versity of Dar es Salaam,” Creative Education, vol. 10, no. 1, pp. 208–223, 2019. https:// 
doi.org/10.4236/ce.2019.101017

	[60]	 L. Rashotte, “Social influence,” in The Blackwell Encyclopedia of Sociology, G. Ritzer, Ed., 
2007. https://doi.org/10.1002/9781405165518.wbeoss154

	[61]	 P. Ghann, J. O. Ohene, and S. O. Mensah, “Assessing the performance and usability 
of e-learning platforms for effective e-learning in Ghana in the wake of COVID-19,” 
Journal of Southwest Jiaotong University, vol. 57, no. 4, 2022. https://doi.org/10.35741/
issn.0258-2724.57.4.22

	[62]	 D. Shen, J. Laffey, Y. Lin, and X. Huang, “Social influence for perceived usefulness and 
ease-of-use of course delivery systems,” Journal of Interactive Online Learning, vol. 5, 
no. 3, pp. 270–282, 2006. https://eric.ed.gov/?id=EJ1066794

	[63]	 Y. Lee, “An empirical investigation into factors influencing the adoption of an  
e‐learning system,” Online Information Review, vol. 30, no. 5, pp. 517–541, 2006.  
https://doi.org/10.1108/14684520610706406

	[64]	 S. John, “Influence of computer self-efficacy on information technology adop-
tion,” International Journal of Information Technology, vol. 19, no. 1, pp. 1–13, 2013. 
Accessed: Dec. 28, 2023. [Online]. Available: https://intjit.org/cms/journal/volume/19/1/ 
191_2.pdf

	[65]	 M. S. Rosli, N. S. Saleh, A. Md. Ali, and S. Abu Bakar, “Self-determination theory and 
online learning in university: Advancements, future direction and research gaps,” 
Sustainability, vol. 14, no. 21, pp. 1–21, 2022. https://doi.org/10.3390/su142114655

	[66]	 F. Kanwal and M. Rehman, “Factors affecting e-learning adoption in developing 
countries–Empirical evidence from Pakistan’s higher education sector,” IEEE Access, 
vol. 5, pp. 10968–10978, 2017. https://doi.org/10.1109/ACCESS.2017.2714379

	[67]	 E. Fianu, C. Blewett, G. Ampong, and K. Ofori, “Factors affecting MOOC usage by stu-
dents in selected Ghanaian Universities,” Education Sciences, vol. 8, no. 2, pp. 1–15, 2018. 
https://doi.org/10.3390/educsci8020070

	[68]	 S. A. Salloum, A. Qasim Mohammad Alhamad, M. Al-Emran, A. Abdel Monem, and  
K. Shaalan, “Exploring students’ acceptance of e-learning through the development of a 
comprehensive technology acceptance model,” IEEE Access, vol. 7, pp. 128445–128462, 
2019. https://doi.org/10.1109/ACCESS.2019.2939467

https://online-journals.org/index.php/i-jim
https://doi.org/10.1016/j.compedu.2017.02.005
https://doi.org/10.22373/ej.v10i2.15178
https://doi.org/10.1057/palgrave.ejis.3000726
https://doi.org/10.1057/palgrave.ejis.3000726
https://doi.org/10.1177/21582440221085259
https://doi.org/10.1016/j.compedu.2017.04.010
https://doi.org/10.1016/j.compedu.2017.04.010
https://doi.org/10.4236/ce.2019.101017
https://doi.org/10.4236/ce.2019.101017
https://doi.org/10.1002/9781405165518.wbeoss154
https://doi.org/10.35741/issn.0258-2724.57.4.22
https://doi.org/10.35741/issn.0258-2724.57.4.22
https://eric.ed.gov/?id=EJ1066794
https://doi.org/10.1108/14684520610706406
https://intjit.org/cms/journal/volume/19/1/191_2.pdf
https://intjit.org/cms/journal/volume/19/1/191_2.pdf
https://doi.org/10.3390/su142114655
https://doi.org/10.1109/ACCESS.2017.2714379
https://doi.org/10.3390/educsci8020070
https://doi.org/10.1109/ACCESS.2019.2939467


	 126	 International Journal of Interactive Mobile Technologies (iJIM)	 iJIM | Vol. 18 No. 19 (2024)

Ajlouni et al.

	[69]	 R. Ibrahim, N. S. Leng, R. C. M. Yusoff, G. N. Samy, S. Masrom, and Z. I. Rizman, “E-learning 
acceptance based on technology acceptance model (TAM),” Journal of Fundamental 
and Applied Sciences, vol. 9, no. 4S, pp. 871–889, 2018. https://doi.org/10.4314/jfas. 
v9i4S.50

	[70]	 N. Thongsri, L. Shen, and Y. Bao, “Investigating academic major differences in per-
ception of computer self-efficacy and intention toward e-learning adoption in China,” 
Innovations in Education and Teaching International, vol. 57, no. 5, pp. 577–589, 2020. 
https://doi.org/10.1080/14703297.2019.1585904

	[71]	 B.-C. Lee, J.-O. Yoon, and I. Lee, “Learners’ acceptance of e-learning in South Korea: 
Theories and results,” Computers & Education, vol. 53, no. 4, pp. 1320–1329, 2009. https://
doi.org/10.1016/j.compedu.2009.06.014

	[72]	 F. Calisir, C. Altin Gumussoy, A. E. Bayraktaroglu, and D. Karaali, “Predicting the inten-
tion to use a web-based learning system: Perceived content quality, anxiety, perceived  
system quality, image, and the technology acceptance model,” Human Factors and 
Ergonomics in Manufacturing & Service Industries, vol. 24, no. 5, pp. 515–531, 2014.  
https://doi.org/10.1002/hfm.20548

	[73]	 S. Almahamid, A. C. McAdams, T. Al Kalaldeh, and M. Al-Sa’eed, “The relationship between 
perceived usefulness, perceived ease of use, perceived information quality, and inten-
tion to use E-government,” Journal of Theoretical and Applied Information Technology,  
vol. 11, no. 1, pp. 30–44, 2010. [Online]. Available: https://search.worldcat.org/
title/694436039

	[74]	 M. Yang, Z. Shao, Q. Liu, and C. Liu, “Understanding the quality factors that influence 
the continuance intention of students toward participation in MOOCs,” Educational 
Technology Research and Development, vol. 65, pp. 1195–1214, 2017. https://doi.org/ 
10.1007/s11423-017-9513-6

	[75]	 K. H. Choi, “An effects of evaluation on the satisfaction and behavioral intention in tour-
ism education,” Korean Consumption Culture Association, vol. 8, no. 1, pp. 135–152, 2005.

	[76]	 R. L. Oliver and W. S. Desarbo, “Processing of the satisfaction response in consumption. 
A suggested framework and research proposition,” Journal of Consumer Satisfaction, 
Dissatisfaction and Complaining Behaviour, vol. 2, pp. 1–16, 1989. [Online]. Available: 
https://jcsdcb.com/index.php/JCSDCB/article/view/720 

	[77]	 E. O. Onditi and T. W. Wechuli, “Service quality and student satisfaction in higher edu-
cation institutions: A review of literature,” International Journal of Scientific and Research 
Publications, vol. 7, no. 7, pp. 328–335, 2017. [Online]. Available: http://www.ijsrp.org/
research-paper-0717.php?rp=P676590

	[78]	 T. Triyanto et al., “Student e-learning effectiveness based on pedagogy, evaluation and 
technology dimensions (PET-D): Empirical studies in higher education in the COVID-19 
epidemic,” Multidisciplinary Science Journal, vol. 6, no. 12, 2024. https://doi.org/10.31893/
multiscience.2024245

	[79]	 R. Rabiman, M. Nurtanto, and N. Kholifah, “Design and development e-learning system 
by learning management system (LMS) in vocational education,” International Journal of 
scientific & Technology Research, vol. 9, no. 1, pp. 1059–1063, 2020. [Online]. Available: 
https://eric.ed.gov/?id=ED605316 

	[80]	 A. Al-Sadhan, “Factors affecting the acceptance of students of Shaqra University, using 
the Moodle e-learning management system in light of TAM,” King Khalid University 
Journal for Educational Sciences, vol. 8, no. 2, pp. 225–294, 2021.

	[81]	 F. A. A. Eksail, “Exploring the structural relationship of Bahraini pre-service teachers’ 
attitudes towards the use of technology in education: A test of the technology acceptance 
model,” Journal of Educational and Psychological Sciences, vol. 22, no. 3, pp. 395–417,  
2021.

https://online-journals.org/index.php/i-jim
https://doi.org/10.4314/jfas.v9i4S.50
https://doi.org/10.4314/jfas.v9i4S.50
https://doi.org/10.1080/14703297.2019.1585904
https://doi.org/10.1016/j.compedu.2009.06.014
https://doi.org/10.1016/j.compedu.2009.06.014
https://doi.org/10.1002/hfm.20548
https://search.worldcat.org/title/694436039
https://search.worldcat.org/title/694436039
https://doi.org/10.1007/s11423-017-9513-6
https://doi.org/10.1007/s11423-017-9513-6
https://jcsdcb.com/index.php/JCSDCB/article/view/720
http://www.ijsrp.org/research-paper-0717.php?rp=P676590
http://www.ijsrp.org/research-paper-0717.php?rp=P676590
https://doi.org/10.31893/multiscience.2024245
https://doi.org/10.31893/multiscience.2024245
https://eric.ed.gov/?id=ED605316


iJIM | Vol. 18 No. 19 (2024)	 International Journal of Interactive Mobile Technologies (iJIM)	 127

Factors Influencing Student Satisfaction with LMS Mobile Application: A TAM-Based SEM Analysis

	[82]	 S. S. Al-Gahtani, “Empirical investigation of e-learning acceptance and assimilation:  
A structural equation model,” Applied Computing and Informatics, vol. 12, no. 1, pp. 27–50, 
2016. https://doi.org/10.1016/j.aci.2014.09.001

	[83]	 T. M. Abbas, “Human factors affecting university hospitality and tourism students’ 
intention to use e-learning: A comparative study between Egypt and the UK,” Journal of 
Human Resources in Hospitality & Tourism, vol. 16, no. 4, pp. 349–366, 2017. https://doi.
org/10.1080/15332845.2017.1266866

	[84]	 J.-H. Han and H. J. Sa, “Acceptance of and satisfaction with online educational classes 
through the technology acceptance model (TAM): The COVID-19 situation in Korea,” 
Asia Pacific Education Review, vol. 23, pp. 403–415, 2021. https://doi.org/10.1007/
s12564-021-09716-7

	[85]	 S. A. Jaradat and A. O. Ajlouni, “Social presence and self-efficacy in relation to student  
satisfaction in online learning setting: A predictive study,” International Journal of 
Education and Practice, vol. 8, no. 4, pp. 759–773, 2020. https://doi.org/10.18488/
journal.61.2020.84.759.773

	[86]	 H. Bettayeb, M. T. Alshurideh, and B. A. Kurdi, “The effectiveness of mobile learning in 
UAE universities: A systematic review of motivation, self-efficacy, usability and useful-
ness,” International Journal of Control and Automation, vol. 13, no. 2, pp. 1558–1579, 2020. 
Accessed: Oct. 23, 2023. [Online]. Available: http://sersc.org/journals/index.php/IJCA/
article/view/32931

	[87]	 B. Al Kurdi, M. Alshurideh, S. A. Salloum, Z. M. Obeidat, and R. M. Al-dweeri, “An 
empirical investigation into examination of factors influencing university students’ 
behavior towards elearning acceptance using SEM approach,” International Journal of  
Interactive Mobile Technologies (iJIM), vol. 14, no. 2, pp. 19–41, 2020. https://doi.org/ 
10.3991/ijim.v14i02.11115

	[88]	 M. T. Alshurideh, S. A. Salloum, B. Al Kurdi, A. Abdel Monem, and K. Shaalan, 
“Understanding the quality determinants that influence the intention to use the 
mobile learning platforms: A practical study,” International Journal of Interactive Mobile 
Technologies (iJIM), vol. 13, no. 11, pp. 157–183, 2019. https://doi.org/10.3991/ijim.
v13i11.10300

	[89]	 S. K. Thompson, Sampling. Hoboken, NJ, USA: John Wiley & Sons, Inc., 2012. https://doi.
org/10.1002/9781118162934

	[90]	 D. Findik-Coşkunçay, N. Alkiş, and S. Özkan-Yildirim, “A structural model for students’ 
adoption of learning management systems: An empirical investigation in the higher edu-
cation context,” Journal of Educational Technology & Society, pp. 13–27, 2018. Accessed: 
Nov. 2023. [Online]. Available: https://hdl.handle.net/11511/56185

	[91]	 C. Buabeng-Andoh and C. Baah, “Pre-service teachers’ intention to use learning man-
agement system: An integration of UTAUT and TAM,” Interactive Technology and Smart 
Education, vol. 17, no. 4, pp. 455–474, 2020. https://doi.org/10.1108/ITSE-02-2020-0028

	[92]	 Y. Zheng, J. Wang, W. Doll, X. Deng, and M. Williams, “The impact of organizational sup-
port, technical support, and self-efficacy on faculty perceived benefits of using learning 
management system,” Behaviour & Information Technology, vol. 37, no. 4, pp. 311–319, 
2018. https://doi.org/10.1080/0144929X.2018.1436590

	[93]	 N. Khalid, “The role of perceived usefulness and perceived enjoyment in assessing stu-
dents’ intention to use LMS using 3-TUM,” in Global Summit on Education GSE, Kuala 
Lumpur, MALAYSIA: WorldConferences.net, Mar. 2014, pp. 425–432.

	[94]	 L. Alzahrani and K. P. Seth, “Factors influencing students’ satisfaction with continuous 
use of learning management systems during the COVID-19 pandemic: An empirical 
study,” Education and Information Technologies, vol. 26, pp. 6787–6805, 2021. https://doi.
org/10.1007/s10639-021-10492-5

https://online-journals.org/index.php/i-jim
https://doi.org/10.1016/j.aci.2014.09.001
https://doi.org/10.1080/15332845.2017.1266866
https://doi.org/10.1080/15332845.2017.1266866
https://doi.org/10.1007/s12564-021-09716-7
https://doi.org/10.1007/s12564-021-09716-7
https://doi.org/10.18488/journal.61.2020.84.759.773
https://doi.org/10.18488/journal.61.2020.84.759.773
http://sersc.org/journals/index.php/IJCA/article/view/32931
http://sersc.org/journals/index.php/IJCA/article/view/32931
https://doi.org/10.3991/ijim.v14i02.11115
https://doi.org/10.3991/ijim.v14i02.11115
https://doi.org/10.3991/ijim.v13i11.10300
https://doi.org/10.3991/ijim.v13i11.10300
https://doi.org/10.1002/9781118162934
https://doi.org/10.1002/9781118162934
https://hdl.handle.net/11511/56185
https://doi.org/10.1108/ITSE-02-2020-0028
https://doi.org/10.1080/0144929X.2018.1436590
https://doi.org/10.1007/s10639-021-10492-5
https://doi.org/10.1007/s10639-021-10492-5


	 128	 International Journal of Interactive Mobile Technologies (iJIM)	 iJIM | Vol. 18 No. 19 (2024)

Ajlouni et al.

	 [95]	 Y. T. Prasetyo, S. A. R. Tumanan, L. A. F. Yarte, M. C. C. Ogoy, and A. K. S. Ong, “Blackboard 
e-learning system acceptance and satisfaction among Filipino high school students: 
An extended technology acceptance model (TAM) approach,” in Proc. 2020 IEEE 
International Conference on Industrial Engineering and Engineering Management (IEEM), 
Singapore, 2020, pp. 1271–1275. https://doi.org/10.1109/IEEM45057.2020.9309876

	 [96]	 N. F. Abdel-Maksoud, “The relationship between students’ satisfaction in the LMS 
‘Acadox’ and their perceptions of its usefulness, and ease of use,” Journal of Education 
and Learning, vol. 7, no. 2, pp. 184–190, 2018. https://doi.org/10.5539/jel.v7n2p184

	 [97]	 C. Blanthorne, L. Allison Jones-Farmer, and E. Dreike Almer, “Why you should con-
sider SEM: A guide to getting started,” in Advances in Accounting Behavioral Research, 
V. Arnold, B. D. Clinton, P. Luckett, R. Roberts, C. Wolfe, and S. Wright, Eds., Leeds, UK: 
Emerald Group Publishing Limited, vol. 9, 2006, pp. 179–207. https://doi.org/10.1016/
S1475-1488(06)09007-7

	 [98]	 J. Hair, T. Hult, C. Ringle, and M. Sarstedt, A Primer on Partial Least Squares Structural 
Equation Modeling (PLS-SEM), 2nd ed. Los Angeles: Sage, 2018. https://doi.org/ 
10.3926/oss.37

	 [99]	 J. C. Roca, C.-M. Chiu, and F. J. Martínez, “Understanding e-learning continuance 
intention: An extension of the technology acceptance model,” International Journal 
of Human-Computer Studies, vol. 64, no. 8, pp. 683–696, 2006. https://doi.org/10.1016/ 
j.ijhcs.2006.01.003

	[100]	 S. Agrebi and J. Jallais, “Explain the intention to use smartphones for mobile shop-
ping,” Journal of Retailing and Consumer Services, vol. 22, pp. 16–23, 2015. https://doi.
org/10.1016/j.jretconser.2014.09.003

	[101]	 G. Olasina, “Human and social factors affecting the decision of students to accept  
e-learning,” Interactive Learning Environments, vol. 27, no. 3, pp. 363–376, 2018. https://
doi.org/10.1080/10494820.2018.1474233

8	 AUTHORS

Aseel Ajlouni is an Assistant Dean for Development, Academic Advising, and 
Community Service at the School of Educational Sciences, the University of Jordan. 
She has published several research papers on integrating technology in the class-
room, online teaching and learning (E-mail: a.ajlouni@ju.edu.jo).

Asmaa AlOmary is an Associate Professor in educational studies majoring in 
Islamic approach. She is currently working at Al-Ahliyya Amman University, College 
of Arts and Sciences, Department of Social and Human Sciences. Her research inter-
ests include educational studies and e-learning, Islamic Studies.

Mohammad Al-Smadi is a Lecturer at Middle East University. His research 
interests include computer graphic design, multimedia, applied interfaces in  
e-learning, and blended learning.

Mohammad Al-Abdallat is a Lecturer at the Faculty of Educational Sciences 
at Zarqa University, Zarqa, Jordan. His research interests include: education, 
artificial intelligence technology in education, mobile learning, e-learning, and 
blended learning.

Ferial Abu Awwad is a Professor in Educational Psychology at the School of 
Educational Sciences and Vice Dean of the Faculty of Graduate Studies for Humanities 
Affairs at the University of Jordan.

https://online-journals.org/index.php/i-jim
https://doi.org/10.1109/IEEM45057.2020.9309876
https://doi.org/10.5539/jel.v7n2p184
https://doi.org/10.1016/S1475-1488(06)09007-7
https://doi.org/10.1016/S1475-1488(06)09007-7
https://doi.org/10.3926/oss.37
https://doi.org/10.3926/oss.37
https://doi.org/10.1016/j.ijhcs.2006.01.003
https://doi.org/10.1016/j.ijhcs.2006.01.003
https://doi.org/10.1016/j.jretconser.2014.09.003
https://doi.org/10.1016/j.jretconser.2014.09.003
https://doi.org/10.1080/10494820.2018.1474233
https://doi.org/10.1080/10494820.2018.1474233
mailto:a.ajlouni@ju.edu.jo

